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Wuster, Eugen, 1931, Internationale SprachnermungTechnik,
Besonders in der Elektrotechnik, Berlin, VDL-Verlag.

43-42 (21939 s el Aglalll jalladl ™ alis 12
Development of scientific language persons who carry on g
specialized activity develop technical terms and locution. These
shorten and speech and make response maore accurate .such are the
special vocabularies of fisherman, miners, and other craftsmen.
These terminologies contribute to the dialectal differentiation,
which exists in all faire —sized speech communication .the special
vocabularies and turns of speech which are used in the various
branches of sciences belong in this same general type only, as
scientific observation reaches beyond the interests of ordinary life ,
the vocabulary of science . becomes very .large.l Bloomfield ,
linguistic Aspect of Sience.1939.pp42-43
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«Héritage arabe : des noms arabes pour les étoiles »
Geuther, Paris, 2006
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Abstract:

Translation teaching have been focusing on
enhancing linguistic competences for decades, the
main reason may be is the principal role that this
component had in translation teaching curriculums. It
is true that changes have been made on teaching
programs in order to cope with the huge information
flow 1n the ditferent fields of science, technology, and
engineering. Theretfore higher education institution
are working hard to improve the quality of translators
training, since they should be equipped with skills in
a variety of styles, registers, and terminology in order
to be able to translate a wide range of specialized
texts, and to work successfully in today’s market.
This study will shed some light on the content of
master programs of the universities participating at
the EMT project (European masters in translation
quality label) and to compare them with the classical
curriculums. This will lead to a possible assessment of
the  effectiveness of  specialized  language
courses/content in the success of the new curriculums
to train the professional translator.

Key words: specialized language, specialized
translation, terminology, translation curriculum,
EMT, DGT, translation competencies, translation
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professions,  classical  curriculums,  linguistic
competence.
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LSP teaching for translation students: between
ambiguity and understanding

Abstract:

This article tackles the concept of Language for
specific purposes (LSP), and the ambiguity
characterising its teaching for translation students in
particular. In this study, we shed the light on this
concept, and explore the ways of making its teaching
and acquisition easier.
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Apprendre a  traduire. Prérequis et tests:

L’Epistémologie de la régle de trois: Du Statique

linéaire au dynamique non linéaire, L.a Traduction:

Identités et altérités et Fondement Didactique de La
Traduction Technique.
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[ Résumé I: « e pouvoir de la traduction »

Walter Benjamin est [D'un des grands
philosophes du XXe si¢cle. Il est aussi une rétérence
dans le domaine de la théorie contemporaine de la
traduction. En effet son célébre texte intitulé: « La
tiche du traducteur» est reconnu comme une
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introduction non contournable dans le domaine du
« translation Studies ».

Antoine Berman, (1942-1991) est I'un des
traducteurs francais reconnu du XXe siécle. Dans
son livre posthume: « L’Age de la traduction. », Il
commente la théorie bermanienne de la traduction.
Nous sommes donc devant une critique précieuse de
la traduction; soit du rapport du texte a sa langue, ou
du rapport des langues entre elles.

:i,ﬂ:iﬁ'l &.Ui =1

e @‘JJ asls (1985-1984) PRIV tf "QLAJ:Q" aas
«La (1929) "as sialt daga o o g galt Mopualaiy A 6" S
oo adSl A las "olesu™ Jas 335 ache du traducteur »
Al oda e Gl Cangdl Mopelyl ¢ die daa ) A ks
Al

cualall 453 A Molanat 4 W A Ceadl B8 ey
gl et Gall g dan A il G il g2 B G R 02 s
= daoll zew e Alen S Jeall 4085 4010 Bel 5y o o8y 40
s gt hay Laal 63 aa jie pal Galall Jah Glaidl dia
Aiaa Gl 50 g o8 Ailioaf e el lf 030 Sl e f38 g2 5 i
Qﬂuuiu?{a-m}moﬂg,ﬂ Ao- a sl 2y Jlaad A8
S ganl o el das Y Al A Rl ASheial aadall s
O MOpelit! Al e o Gl A g 50 3 DB 8 Al 3 eSS
Uloalh dond L Lot dnai "ole i (ilpe | i LS cdan
5 daidl

i « cahiers » "l S ] aie Maa sl pac!
Aila (ani ke s Lgadd 8 dall pacaaldl 4y el lasae
By Fea A Jgn el Gann Adlill Jall sgaall Adbal gl o
i sadh o Sl Ly 5 65

2016 (roba - ks 32 daadt can siah 94



daa gt A L

(AU« Ouverture » 4l e 5 Lo 4 51 oW A SO
B Al et s e Cnaall Mola " b adl
1 Ay el el o Al Aidd e Aalall Lgud At
5 el Guatlt Galoaslt e Mola s Cusa 5 A Gy i
ra.n_aj (’AJ"'“'“ Ol e Waaas i g_g.n.nlsj'l LIS TA ELTL
L el "ol "\’;J""““ daga" e Guaally ‘5“5‘3” al Sl
Miad pe and dlea fodie Mowbiy! lgaia g Al dalEEY
" L D" o desusddl  « Baudelaire » " _das"
« Tableaux Parisiens »
o Mole s Lgaa g 338 6] 10-2 | gAY ul.u‘uﬂ\ &L Ll
sy . «Le commentaire » -bdl" ;o @ikl ol sie
U @uﬂd\ Moalai Se) Ax il g ARl ”ULAJ.u Claa M
ol e Chgil Al (e uims cgan i Oudlly dan
Gty g3 Gaalt a5 canl g Ja (8 " la ™ Mian S jiae
daga” O D LUt halg dea sl Cuaa W1 aAT w4
S i 5anls 50 W) an g5 Y B Gagaldl @l daad (e "an il
Lo 8 8 35 06 St e 3 o 3bat el A g 03 8
N e e sy U g T Ly oS o5 s
(G tVIS Al gt dan 55 Jlae (8 ALl A el e
aal JLaisly sob LW e s M gt Led Lar Aol e
bt Al G A A0 Bl (5 S 5e

A ganiaa g Ol giadl A8 a0 glaldt AWNSE) D

el Lealis A A1 ¢ pacans sl A83e L
L] 43380 5 " Lt ik 3 Aaadl o 02 Sad)
sl 158 Jiai « Ta tache du traducteur » "aa sl daga
s pasadll o Lim dagas dage paslll O i
Aalill Al 3 Lo alily s deca S oo Aka] 4K Ll
2 pn el A S gl

95 2016 (ke -3l <32 Janll c&)ﬁ\



é.\.&b Jd] TN

(e Lo sl Vil 008y Y ol P38 o 0 e 5
oy el e el e (b 4 3860 e Slalh wall st
Ll of o A Aiall Aegll s Lo You Lk
sl ol Ay 3a Cllagn G Baladl (3 o) Lo e fagny o il
OSS Al e A LSl 3 gaa 5 o 1 48 g Mla i Az Glan Lag
sl e JS ol Lt Al a2 Mopnaly 4 sie aus gl da shas
Cye b S gy lall gad Al yre Leallalis 2saa S el
Al ol Guindl s

(f“ 61.@.1)&.’1.{5 ju.;)ﬂ'l EJ‘}Q U‘“—’ @JL@ |JA da.‘J
d;’-w‘-n" @U « Novahs » ”wﬁby Cra laies ‘Q-U'“
b e yaa adg g yeaill o « Marcel Proust » "
Gloge O Ly oAb et pn fiall by doge panadt S
Ohsidl ) Momalis Jal e L i e (o s Adudld s Sl
¢ dall

Ul g3 P).m!'l daga"Mopaly Lial| U‘ "ola " (5
‘L“‘ﬂ-“‘ J_m;_i oal.r.'l 539y ‘5“ al_m\z” J.LLL‘B 4.:_1.;¢J| odﬁ_u r.é_ﬂjﬂ
30 (5 e da| GL». e b Jtsm Al 2 i 4 e
ol Al L 8 il salels ) -ty Aol -l e
oo Slet diay paill Ghsie ! of "Ole " i adde 5 Jd e
Lo o "oe s uamuuﬂ} 7‘?@;):11 (g u’uj,j sale |
ulstgh_nlﬁ\uuu‘gqucmhdb%

Lad can el dagal (gafi noa® A judy o) gl (A 1Y)

Lo 4ial g can il LS_,LU o Al e Gl Aagall o

Lasgoa & haillsaled b "ouela” senn GQ}QLMM;J
PRI ‘f(‘a;)g.anwdjaﬁu&’ejm'l Sy o fidélité » PR Ll

2016 (roba - ks 32 daadt can siah 96



daa gt A L

PO ERLUPREUNU I EL RGPS DU, \ O PV ST [
fia g A pall 5 g g cAilatYl JE8 [y KU B g8 adlan Al o2a G
A5 o Ll (e il I A1 g€ gt agall 038 (o o oila !
O s s gt ash Gl Lo A dila W Al J8 Y o
Mg sy (b it (Y1 A gsanalls pa sl Jany Yl
pa it o 138 O ey Moppai g MMl 5" g ¢ A g J sk
Aalll e 8 Sl B ghg cagdll (B M aay (e o Lage
b ¥l pall o i ol aadaiong G 4l ALY Al da

See b Gt cady U ole g oSl e ey
2S5 13 5 L aa b dan il e uaai Ll an Ul can il
By e sl G aadg g g sl O "Olen” ) 5 A1 55
Aaa A sl O sl pa SRl

gl Momali 8 AL s "gle” OF e
Gl a ) any 8 oan ¢ AWl Jdailly Llate 45 S (i sarlly
"o S Waie ey (581 8 Y da Y deal il
PR (R PRI V-S| NG TR S PRSI WA L™
Al sm o AL ol ot Cung ¢ AN e (gl

pliall wo Jaladl At i "glaos! RS ade
Uiy o3l e g5 S Aall # Jall (e Yoy cctallaiadll 5
ool Gl A il daa 5 Y AN s A3l O g e M
A (U e doe g sall e lala o Uslia ¢pnali 1]
ERENG I L FUTR TV ERREVE

Man il Faga” Sall ol gie Ailae e Ala el oda e
« tAche » "laga" ALl WYY &l ) "ole pu" da gy
Al Ll it e AT e b o MO ol Cua
oo zheaie el o o A @ 3« tAche » dalS ade (S
Gy dawi il « tAche » = 48l « Aufgabe » 4alS das i
Ay A pen pulla g nall & Cdl ¢ Aufgabe » 48 o
A gad) e BB peasie Cl€ Al AYA e dali
ax it JalS 4 e gy ENAY JE ilene (UIYD Laa s cond il

97 2016 (ke -3l <32 Janll c&)ﬁ\



é.\.&b Jd] TN

L e dlide Law Opaany Ay, daas alaags
MO Cpnatle g M ueald (B0 S W« Aufldsung »
mCai « dissolution » Jadaslh « solution »
(e Ala dgal ge B Ly () K8 dagall” i ade 5 «résolution »
o Sl of dadt ) dalas oliY

A o s G L il il o
Oo e O g b (AR s and (3hay pllalad Cus s il
Cum o pan B el |yl i pally el Jhatl gaial
Laiy (A8 (3haie) (3hidl ) « solution » dall (A aa p
(Balally (Blaiald) el anadll dlas « (dis)solution » (sixs
acliilly (Blaie e Y g(ré)solution » a3 s
12y g_é-’-‘-“j-"“

G‘__)AIJ EM\X”I ‘F)u'l ”a.x.‘g_.o" qu"“ Aoy jdr_u
Jil ‘2‘-}"‘"’3‘*““ sala M Ji e Ja :fgﬁiz”l ikl Lli|c-'l_)_js‘;"| Cre
ol Jall g stae g oSl P L ge gl L e
5 siue tdan A1 Tulaall (g ghuell 43 Taa Al 4 o 65 g2l Juladl)
G caall Bes |« langue ol J « langage » Al
Galadl g Lol A 50 il 8 uaadl 61 aladl f 0 pnaliist
o e o sghe uands (g gl et 4l S Gl L
M s S sl 5 s g palll 4y il lae JISY (5 siuadll

eﬁyg\euz@a "ol e daa g pueald 13a e
dolal) 48 M|&mu|‘_@?mwﬁ|@ﬁjs6}|umﬁf\c¢d
058 Vg s 17 im0 Jadl) OB (e geh 5T 485 N
Y lgt Ae dea il Jan o pulill ae W and 5 oyl
QA e At CE ) o2l LS il 5 Jad s W o
wﬁjuﬁwu|mﬂ$ujjﬂdu@u\ﬂ c(aAJ.La“
Haa Al Al e AN Jgn apaa (pe B e e 13a g AL

2016 (roba - ks 32 daadt can siah 98



daa gt A L

Al Wy i cdas ity A5 3

afyylad W) latall Mepalin cie ARl Ay ey el
cLd) Ay as8 Ay p eall Lidhy 8 Al dea ) Jea
aadll ¢ &5 o 13a 385 i y8all 5« nomination des choses »
tns ¥ Ll i) AR ol o i Ly Baal g 28]
dialall oda a8l ¢ 1a langue adamique » [ ) A
Chdaat g ¢l Aaudl Cae ot At s Atendtl] B jad g'l iom all
Lt 2381 Lo g g bane Bl oy aal ) o 30 sl 5 ¢agilad
baa of 3 Aoyl edll Caag Mg Lehiea 4l dgiua pad
A Ll CadAl Jady Jual gt 8 AL e Al 8 aun
A Al Y dlianall 038 (e Lo Ae f gang

i e Mol ASH Qi g s Mol 2ab s
e Loy ia A (adill (il asin ) idad el
SEE (A g 4 e sas gl GalYt alidas o gl L
Sl @l 1 03 (e DL Y ol A ¢l d (ptilia e
Cuall e gaiy taglg u;hégmuﬂ&h@@zm
(oWl A aa il il Jass O 8 Fﬁdsue b e liel
Lg_mu[mﬁ)c]d_m;'lul.:m&uquuxbsl A3 ke M oA i L)
; o Lany e

o A g LI e Mendls M aie 3 Sl Jual g
i all M 3AT M g als ARl Gp A ) s o JCEN
& « bred » s Gl 3 « brot »s i dl 3 « pain »s
Gand b e et el b (6T Ala Gl gast 08 Lgils oy eyl
Oi Gus SIS Gl Al VTN Oil e Ay Jdae 3 LS
Al 3 a5 ad g el e (5l
AV L 3 eland) Al aleat g2 il s s Sl
cLu.u\J'l (f“ oJLa.u\ﬂ Lg_1 er daaSy @ o Lgd (e85 Y cLu.u\ﬂ
auat W g le mode » datall cewd A s ddSl bda
‘L&—’":'ﬁ dpn pad L haing Lo sa s cpal¥ ol I G (50N
A1 G oy o 2 g e 28 Y G

99 2016 (ke -3l <32 Janll c&)ﬁ\




é.\.&b Jd] TN

L s 1S e Jimg Gpaliie (o) A il o g Ol "Cla e " (59
Gl 8 ade lae 4938 5o 1Al &alll 8 4yl (e
i N 17".w %J_.}Bﬂ|

Agladl s "Oaelin vie ARl Adudd agd O Mol " sa
Mo cpel aldtd el e sie daa s 4SS 4l daaall
oo leludl ) de gana W "an jidl dega” §ole Jobae 3
A gl i (W oas o 4l qp AW B daag
dan Al 2 gefe 4 Jiay M) « métaphysique du langage »
o QS o g Zials (6 Galie D Tagds 19 A S pall A
s dasll i pasal Mo sadll (o "oaais” e das 581 6 seia
o sslaadl e 3 AW ada 5 jad g Lagee Al Aalll g Al
P N N RS D e A ST
SOl die MR G e o) Al adiuls "ol ade sy
W el 43 o digia S aiar o0 Sl Al o ARl f e
Lalisl La o g s 5 20", il

O A e Mol ve ARl ANKE o s iSa

Lt ob el am i oalh alladl g Cladladl (sl g DU
Loge Al o Mopmela! ey Cus iU A gl sl A0S
i A Aagal e (0 o gt Y Led o g8 g Adabis (e ui
sant fagly W Lius g oA k) pecdll olls (S 8 days
S deal sl A5 3 e Y (o Lo dilll O (58 A A pladl) sy
2 Ll dasy B

Y agh bl gl Asda gl (g A e i Aalll ) oS5 o oK1
saie e (laty Lail g clallas 3 gie Jual 8L Ll A8 ) ay
e o Y o Rl 8 asile s I T 6
LIS sl e Wil B e oW ol dd
Jiadit e ikt s vl el Cua « Kant »
(e o Jiadl Wy 58lie Al da yha s o raison pure » MuallAll
Akl g Aalll Al 3 ARl m gn sa Ll gy CALIF Yan

2016 uole -l 32 sl can el 100



daa gt A L

et (g3 dasua sl o g S ARINT O Moali ey 3g)

i V) ine 22U 3 Gl P Al e s M W0 sa 4

Al Sl L Cend Jual gl digla g 8 ARW e of illae L

ol 55 S dana s " salit! die ARl prsaat 13 5 L5 Lihh b

iBle co dia dlu of Uy Pl a3 Dl 58 G Ll

Lo AT Ly o Shaa il oy gty dall M il o seialt 130
hal AL den s Ao

Al all ABat) ; Jual gl g Aa Al -4

Oon Mipalit et dgad am e B Mgle " Gl
bt Uiy 05 A Y e o e Jeal Sl A S
Gilaa Mg RPE GQ LAJ‘J s”e;jm.\'a a.ng_n” 4_11:15 l_ﬁ :LAA)SH
Aal 8 DT (o o e ) e 4SS (e Ll
ein sl e Ll Aalan s aa idl G 4l 8 e sl ol
Ml&am:m‘)ﬂ ﬂﬁg&;ﬂu\ﬁj|}-od‘5dﬂ|m_)m&n
Ade bpsbiall M b Gla gt "odas el Gan A i

23w - - "ol . o -

) TA,AJ.L«.“A.A@_A Oyl sdns \J).g_m[l.g_‘ G gﬂ 25 1923

e dan sl o ) pead ol ay MOl O MCla ! 5 0
dan i o Aaa gl [1]" rlabiee Al sdie a0 S, SO0
p e [3ledlec ¥l s (e aliiin dea A ga [2]clee 3
AN "ol e o Akdd) oda sie g 20 Mgl g el Jlel
e Jaan 385 el Loy AN dea ) Aay ABe i (g Al
LA 5 L0 3 dan 55 am 5 0 (S g Ll Ll 4l s

58 ASy i msel) Cae O Mooy s Lely
A el dagat AU 8 dlaa ) as y M0aeli” 2o daa
Cra dlaal) 228 asnd S Lo daly ddasiall daa Al fe Wi J8
i Al o il Haga” pa e Jin Lo cla plls b il
Jiad Ll "ola st g n (s o A e e =
e fagls e Y Gadin gl agh 8 Gl el
Al Llea 5

101 2016 (i la - s (32 23l can siall



é.\.&b Jd] TN

CIVEN| AV BT LI e
« ...aucun poeéme ne vaut pour le lecteur, aucun
tableau pour le spectateur, aucune symphonie pour
I’auditoire » %’
Mo st Y Sl S dg et ol da gl sanadl
Balay Csd ¢d Ladinns o claalie ol S U8 ¢ sanlh vie L
O S % W Lt Alitae Lt cassas ) 8 4]
QSUAL@LNJ b S Y i e QLSRN (e B saa
Sl gl u»-'.ﬂ" S (o SlasY g 58 S Laga g
o pgie 33Y Vs il 8 Yiee | Al b 355 gl Ja_,yu}'c
0555 AN S QL By s it o "l s
Alap oy dea J 8 vaa e Sl Ylae A8 08 5 gladll ol
b e el e e Lde dpail) 2 Ll
it g a8 Jandl ey of g G fall alie 36 3gd g
s U 8 Candl) Adalu g 4SH o) Adas e @l 4kl Lo faxds
e G Gesdl bshall bl ¥ v gl
Pl e ce g A& daa il Ol s MOl S
Alaa JLEiYT Ay slat Giad g "Gaei! ) 138 (e agdi Jgd
o ol 3l Lol (gl e Y i a4 ol Sl
Uish ye Miien dan 5 o sebe el o SOLENY o Jaall ;AW e
Galadl Jhrgalt e AdaN dxplay
Mu\'ﬂhgc-bl.m”uuﬂ umms@bd.):;‘_gj
ol 5,5 e 1xSe M il e} gt ) e )
‘;ﬁ\} ¢4\13a\ o 4&3'_35 My (555.‘.\ % Cuund d.u_“} Claalt ul_a Al
A Gedde aE oY cadils (g Bl
"o s
« Mais que «dit» une ceuvre littéraire 7 Que
communique-t-elle 7 Trés peu, a qui la comprend. Ce
qu’elle a d’essentiel n’est pas communication, n’est
pas énonciation. » >

2016 uole -l 32 sl can el 102



daa gt A L

Vs QB W) Jsi Y el ie ¥ Qeah IS 120

o Gl s dagdy o (oA Al s 38 5 ¢ padl 5N Gea sy

el o3l Lo Al o286 Waili ady Slal 6 el 4ol &l

Cuaall daa Al m B A e A L r0alad aa Ll
Aale il gdde ol A el dials Ll jhat g

o Al Mansladlt AACAYE oda (B Gl Al gladd

Lo i e I L 6l ok ey Ly L e e (Jaall

PR FACSPURE I i SV T DEN [ RSN RLGTP IR g S

NOLE
(i 58) At all das A
« Une traduction est-elle faite pour les lecteurs qui ne
comprennent pas |’original ? **
ey 3 daa il s
« Une traduction wvaut-elle pour les lecteurs qui ne
comprennent pas "original ? 2
o5 Criansialh i LU ALK g Jobodlt f3a (e
Sl Al Gl S ien s Jea¥l pailly Bl
o3¢) "gles" daa i By "ol o s .« Squivalence »
Pian sl AAS fane Cind ddan AAS (B dpuadll - yhay 5 laall
st o s« intraduisibilité » « traduisibilité » ta i
el si0 Al Al Lo 205 T2 el "yl
el - Al AR - ARl o) ey Mol
oad wiie « langue » Clalll 8 ade s Lt ads A SLIY
G Al fan gl Ll LS S e s ey 531
Sie Cad&5 B dagal) il g ool 43 DY o g aDabis
Mna sl Ll 8 08 s il e Ayl S s
S L L O e V) S dea D Lyl cpadd
3 AT b e e Al 5t el e Gl e Jalaiall
o "ol Lk oo @Sl o Moles paaly
@ s Ly A Clalhiadt a8 Gy~ dea

103 2016 (i la - s (32 23l can siall



é.\.&b Jd] TN

Mol e daa Al ALl Caaglh akaf Ay 4Gy daldh 4 2
@ucutag_)mumm_)ﬁ uaﬂmuhﬂ\u;ﬂ\eb_n\” Y
Lasa.u L&Sa.ul.m % ‘;M Aaalll 2la Cl_u'l odl.cj c-gu: ds d.i&
dpaclall LS oa aal Jads P70 Lgtaa g oSl g ge i) (Glais
duad gl & all8: o) « verstenhen » Jxdll & "Cle " s
Magdll" c,si « comprendre »
Sariay Mo jiall dega (8 "l () "ola_ut Jaadl
Sunepall Ay 8 Al GV it G ge A "agd" adll
aipa die sk_fal_ﬂ'l }JU 4_1.1.1;\4” Gadll e duaall e asda g
Al agd Jam o Y d‘y-ul" "Cleu! rok Lae s adll (e
138 5 ohe o aledial o pslaa s 20l agdd lan L dpia]
ap by da Llgdiad Gd ondlis® Jlo 4ided (o odsal
et O Mol 4 pud S e il g Ladl Ldean Gl gles
« tissu » c_uu u| A dlagin (3 Jd St Laiyn c‘)a_uﬁ'l ﬁ@jﬁ adll
A e Al el S ol g el als | il s pe 430
ol g SV Arapladlt AN Sl 8 (il @cmm A
; o el (A (g 4l A puaiall
o3 mlaxil dapa o yiad O dea il o cond A G
Go Fim o A1 O "olau L5 T Al a8 AN
yoad el Sdia¥l (saghy ¥ ) Apatly dan il ded Lo i
Ay ) a8 Jadll a5 « intentionnalité » A
44 yea i3 Adalis g2 o G (4 sON cOmment » 45 s A
<« tissu verbal » eSSl il ACGL Clalhiadl) s Sual
alis « tissu conceptuel » (coliall zuill ACH ) enill
Mol ol Al (e ddnadl i e g 37 Al jemy LegdS dun
Jae Lni oot dpmb MGlop! b desll i
e daddll 5 &l a5 « Lintraduisibilité des RUVIES »
A 8 ga g el Gl gl )5 S

2016 (e - by 32 aaalh can sial 104



daa gt A L

A 0 ha /Aen 1 ALB 5

« traduisibilité » hea il A8 Guind o -0l (K
ot M el s dadll e intraduisibilité » Wt
A g 8 el O Ty L s 1 gt
ae e Allsall s3a Cllad 0yl il ol bl e cansd
bagd | Audail) g (g plaill sde iy das il Gle Jlae 4 o Saalh (e
iy @il clae 3 sl « Jacques Derrida » " St
Yoddea il A8 Jlae A asss « Déconstruction »
AN sl Jea adla gl o s Bread (LI a8 daa
daa M daghe 3 <G 4 e sp oaic Aalll 8 LSala el il
5" ea AU " oy g Al e alas il e Ll
« Being-w\gaﬁjnd_ﬁsé&gujiM\@Ldﬁm¥|
Al Gl daa 8 S "yt s Min-Language »
Ge RSl o da (S0 e a geaill dea 5 0 (e gy gl
s WS 2 Al Différance » "N(<)A¥" ‘”5\;3 alkas
il ¢ gmy El AL 1A Jad) Gl a slace

A 1 Ayl y o il g sl G M e
SUY e 2l ) M 0" Cad (B saad 5 880 (e Laa DS Gl aian
O Cus AWl Jeal o g K datall e dea 1 Gl 1A
G Mela Y ADUAYIM QIS e DS et des 5 dlee
L U e B ol dpadedl G 5ulid) ) QW iy
He dle 3861l 5 o sadll o daa L A8ltdl Jadl e
AL Ky il Al 5 a1 s ol g My 536
‘55‘“ 390 e Ay uadt dal s M différence » DAY 5% e
oo an AWK 8 g i gt Al e My " a8 ge
el i ¥l et gt of g o5 8. b gy 1815
13 daan Al Al

o Al g Gl gl o My ot el U s e
andi aa el O e sk Man el dege s g i1 gl
A s (el (e dgas Ladd OB 8 Al sl (e Ll Jaay

105 2016 (i la - s (32 23l can siall



é.\.&b Jd] TN

Cna adls ol AV e s Jaa o can 1 el o iy Al (e
dan All ENAYE Glall e Le 8 g 03 aa il e « dette »
j « I"éthique de la traduction »

G A O A8 Y aa it O gL e My 0t Sy
oaas shalll Ul 3 aSalh S e 5198 8 (e (O Laga (paall 20
13 My 508 aaga Ja g s ol SAYVH (g ding W H0e (81 Lias
i G e AN O ey Mot v Al Aiuld ae (38
Al g e Ld YT pe A pall 48D Lgihaity AWK (o 5 il 5 g8
L e ol d g el dth sdie f & JUa Do 3 gladl A8l
A g alls Lob Lddl s daa il ae Jeladll vie 5 45101 A0 s
(Al dhege (8 ax il dine (Bary Lo 10 5 Lgfian 5 ae 3all 421l

cpa el s daa il Jsa gl 7l e e e g
diaalus ¢ Henri Meschonnic » "l sdss o la" W asiy
S all s ANy can el g dea Sl cdids p s gt
Mg " deck Uie Ailiaca gl 3 osa 5yl oi

AN Cua e dea il §ogiase Jlh Ml pdaa
L 44y (e e intraduisibilité » 235 « traduisibilité »
« Poétique de la "l Al 4 pd" g ade Gl
AL AAUE dliaze et 4l Al das Y25 traduction »
« Théorie vs "Guhil"  "is fadit Jdie Mg kadi
S AV g aa s sand ala 45 K6 ddadly Pratique »
s dgoki ol gl lilhaie Lgte damgy cdaa il Jsa "ol
Man Ay el

il Jiu el phiet aat dlelill g de o 5 pladll o2
ol At (g guadl (e« I"acte de traduire » (e A
et Ol & et s Jlas sdie daa Al gt Cua VA (5 Sl
wall (g siun A pan A1 Jadl gumy "l gliaa” o ey 18y e
« L approche textuelle » dpatll & il collly Miada cdliny
« L approche ddiat Sl 4 adh e
Jad [oaie] dea i s2x8 Y " 13y Pcommunicationnelle »

2016 uole -l 32 sl can el 106



daa gt A L

G miar davie s O pall & paiY Ut Qi oo
psghe M muady oAl A Gu Y paly pal Gn des
Llade o"elp glie” die [ intraduisibilité » "han e
oall g e et i Gadl of (gl St an st Gedlly
; o iy o 8

a3 (e e I A Al 8 M aalii ] Al
gsess Al laat J el Alluse Cungl clanlly Mool (glati 21
oall Gailad s candar diga e L ol NI i< o
WS Yl 8 e oA} 4wdl « texte source » _iadll
« forme Jh 0S8 Wi (o Al das il e Liastioe
palliad b4k uﬂﬁ:m AV e I8 e Jeay signifiante »
gl AE) Wl deg L Dy el g8
Adave e Al « traductibilité »

s b O o™ Y sl M opalat ae L of U
f;?qﬂm 1agd oqs‘ufﬁf,_}&p L Jae aﬁg}%ﬁ%oﬁ
" daa o JSAN e ANS - o a sa Cun e Jeadl 128 JiE o
ASTARTUNNSPIOES A PRSI S DO T LN IS NPT
o523 ¥ 43 Jaall diaile dica & Lol cilu A guime dol b
Jeall had bagd I o o s gl g U aa sl
#13 « mode » dipo helid agdl i dea N AV
il

Loy cdaa il 4G G gede Jasal 43 daa ol
Mot o Liale 136 dlea i Geal) G A cdedt B Gl
S O - o3 Al g L g e a8 lebag B 5 S yfing
JS ob iy Mol of @l Qe el of - L gada i
plsall o malay ga g calauday alli (lal g « langue » (d
ol A (Kar Y Al « langage pur » dilal) Galll (e da 0§
Atend Lgtua Moy 4l et Al daa 1Y S

idle Ml ¢"Gpeli! vie Jual dea gl Ale (Jag
b Ll 3 (S 3 jae W) o g8 Sl I 53U AT paial

107 2016 (i la - s (32 23l can siall



é.\.&b Jd] TN

G e 5 @l Lpa g abiad Ao a8 5 ¢ JeaV sla AL
A s o Tl LK M cBasa daa 51 CilK Loga ") " opsalaty
@b oSy e Yl DS daa 1 a3 P Qs Ll e

78 LW

f.JSE sl (J8E Ay 2l 6
dan M Mopal® Bl e (33U Mole s Jslag
ighi ¢l « Une traduction est une forme» "JS&
GV i e |plaas dndl aag 4y il psedadl des )
MALMS G sa Aea Ol an g Cum ey Bl Aes 5 and
da b ae a2t Y (o didy e Ll « Maurice Gandillac »
il o a5 o § O A 13 i B3 6 0 Cpa epaala”
Cudd daan 1 3 QS it f Jgldl e (e adly Sl U845

50 .
"¢« genre » Luia

Al O gdae e Canlh U Mole s Ji il e e laldel
et Ay L cmalo el i nJsan
i G saead Aalll 8 (pnaliis didd o el - « Goethe »
"aisat sie JS6 Al o Mglass " aay as -l Cmada g
Tadadi 1S asad A1 Audi aall YA il daa
" e gane " ) « organisme » "4m" o « organisation »
ds daa 01T ol olase! Galdtey G (e .« ensemble »
(51) "0 (gl o anlatt Tase Al o da sSaa clgiins i gunis
« Loriginal » dea¥ of el ) "ole " cady in e
Madl Gl daa 1 B g o 50 S ae Lega ad) £ sa ol e 53 s
(52) "ea il A0Saf o ey (JSAI 3 () 518 iy (o3 ga
«loi» osdd JSE s o085 daa A1 o 5% Al
a5 1 ol il Qe Laad Mo et 2 aas
«le texte ¥l paill o del Lavie faay sl g
Go @8 GG Al ol Jlalig 4y as 8 50 original »
Sy (o Jaah agd O i aa Sl (e e g e 8 ddals

2016 uole -l 32 sl can el 108



daa gt A L

el ) an iall o0 3 he £ ob adf by den iy A 4G lalt USS (e
(53) .Cea¥h il Adaks

"Opel die JSAN o sedel 4308 e "Clep! paldn 5
S G o g pllaadt o3 (e aaly IS a1 138 o Y
— Momal sl g3l s ¢ s Haa s Qi Uilans 65 o (S
« La traduisibilité de Jua¥) dan 1 A<l — (o pn Cuea
Gea¥l (o Lo UL daa 5 35 " 14 s [original »
Guad bl Jlae e "ol Al b ¢ DS M e Liely
(54) "maa Sl g 8la (88 O ) S0 e
Gle o "ould” Lpna s A dagall Moo " g el 13%a
G o) die aglhae AW g g Gl S ghne aa Sl
O Jaallé Vga dle an Vol S Jo die o g3 deally
Mhae Aoy A"0 pa Jlall a3 sgd cJaall e e 25 Y 5 Jaadl
AdS " e JS e O WS g aa B A AaSil
"dan i had" « traduisibilité » "aex A
G Y 4y Casdh (e V) Legiie 5d 48l Y « intraduisibilité »
e bshad adally 5 dagall e Jho o e aa 2o 4 a
(55) Jan &y s aly il gall 4 g
z o cpn el dage y dea 5l ndladl il 12 JlaSin
Mol vie dea Sl « visée » Ay (o Cuaalh Wl
«La  Mdeadl daa 545" Gn dlallod (8 M0l S
« La "aa aAlay5; "5 ovisée de traduction de 1'ceuvre »
b Lt o Gaall daa 545 % tvisée de la traduction »
A Wby M dea 5 e Jeall o plain Lo gl cad) a5 o el
Ll s slaia daa i 44 (la visée de la traduction) "dea
st "y «La traduction comme acte »>ld b _licl
Gardl dan 55 A1) dia O clan 5 Al d3gadl o Y
Al Lty eal b (o (Al 3 gens ) Ll a8 N
a3 et o all 215 sale] a5 — Fanll LuolseY 5 48 4L
(56) " SV daa Al S —

109 2016 (i la - s (32 23l can siall



é.\.&b Jd] TN

et ally diatle "oy o sie daa ol ob W 1388
Dbatloh Al dae can sialt daga Mrie muall § o texte source »
Gea¥ Gall WS (e Caliivg M laful) s pal das i
Vil g palalt Lpeai daa s Gy ol 81 ae 38 5 A
oalall Ll AddS J< s Jua¥ patl ) canis o (8
Oy e I8 hon i A pal Oy el Al Ll Lel g ey
U sedt Lo miinn ol sV Lo &) dae 4 0l cle re s il
kYl

el oy Sx. o8 MR, il a S M gl sy T Vg
O el agiat o e Yoy i e 5 Cuand A LY el
an My donay dalall Wil 3 A5 0l L (ga el ol
SVl o sl G i 1385 Gl Ay dis 20l Gl
a5 e Ay A il s Y8 5 (57) " Al

OS en yis Jual Gall G A8 Al 3 sl 1
i a0 s dead 38 - Mole ! e Ml
Lagia O e G« liberté » " ali" 5 « fidélité » "ty
"Oh Al gy ssell Ghe (oMl aYY sas ey palal) o asa
« restitution du « sens » » Fxall Fla yiul la_liels daa S
A oall AMCE g 3 )slate "lghsay aa el Gl aad i
U W Lo e @ dea il Wiy o littéralité »
« La Sudll slicall 38 ) o2 JMA (14 - « production »
S s had S B adl gy Luns lea s 4l 5 pure langue »
Taa il 2Dl Loy € Aalll clicall L (58) " ne s Jhae
‘fknfa'l_mﬂ'l claally

rdean il Aol 7
Ay 058 ol e s Lage ad "ol ) A
et Al 8 A Jalsl aally 5 i () s oJaaU
s S A4 B a0 3 sxie okl Gal e T
S Al o Aiiall Aaa 1 o o et 3gd e

2016 uole -l 32 sl can el 110



daa gt A L

oo Gea¥l 8 Cind el it 0 50 Vg el aah Y dilis
(59) " sl elanall
gaas Ao e e AN Gadll o slates Mopaliis !
aay ddaa S 3gaa sy fbea g Jad) Gu A elu
LA (g 4y 2000 o jahs S ge JeaWU iy G s Lk
225 Lgium pads Badiad ol g AYE & lgde A ddea S
"’ Lglen B 55k Al Auluny ypune doge (gl
Ll e e e O Uiy i o e iy o i
pa i« langue d’arrivée » dsmasll Chad ool o guas
« contrat absolu »"3lhae Jiay "oy " Jdaa e dad e 13
oL oaad b a g cdia A g )} askaiie: Vg cdie alddl) 4 Y
4
VI el e (B8aT Y dAuiielid diaa B Alolaalt o2a o e
« pur langage » ¢ sl sliall 1 flaa o2 dile (3l le ddalis o
Aden 5 GH e W aa ) Lgy allasy i Adell a g
Gl & gana " 0 g3l « L’horizon du traducteur »
¢ sentir » (Z.fu "aasan (_;M @J\ﬂb 2\%&133“ 5371,1:5\4” 53_1"5&.‘“
(60)" W ax fl « penser » ySE 5 « agir »s paly
"ola s " aa <ot v Ll cliall o geid 4ni8le i
clicall” Joa e"cpabis J Man il dage " Jualh paill J
(61) " Hulll
« Cette pure langue qui vise plus rien et n’exprime
plus rien, mai qui est visée, en tant que parole sans
expression et créatrice, dans toutes les langues. »
(62)
LS 8 Lgmal g adalial) Siol (pe g adaiadl b 0 Mole it i
Lusic L 3ad 06 ol ¥ geb oy s "0 " ) g
& 58 i e sgiall 13 7y Ladly o Ll slicall * e Uiaay
Ahidl 1 Glo Gl 3 Mele e dllay agly aady sl

111 2016 (i la - s (32 23l can siall



é.\.&b Jd] TN

shale fpe YL e aleat o (0 Loy Clallacaddt Jdat 5k
el vie Aall s
« pur "L”F'ﬂ_mm elaall C.U:u..:m Rab_)“ Lﬁ "oole s M d}l_ﬁ;i
" « la pure lettre de I’ ceuvre »(63) < 43 & 3 lange »
«le Miaa Al ddalu b o2a 4t Al s Ml dallalldd jall
Ok M or M"oselais " o 35 pouvoir de la traduction »
Ledhadil &) glae of Ledn et (505 clge o8 b LIS dpilatyl il
G aVS diagga 42 D gkl N1 e e dudle 4l
Chad o sl Ll g Mol M seliva 2Bt g3 Ll s
eliall (8 (L dnatlly 3G e s 1 aaldin 10 ey Agadl
Sl 13 5 bl Ll calleilp anled Al b o Ll
sliall " Ua gealdl (J<5 0 (Ll Ll @ el
@|ﬁgé}&mwdﬂ\woﬂ?\ o pazile g " Al
slicalli i pualf Lo jgdan b Cae st g oY) lls i) of 5 cdisns
« lenon "4 Q‘}SA.MA“” i) g w}ab_a.‘.'l A8l PILRL L”;me
LS il oy dit »
Alaae  Mheyy " gl Adildiy Gl B s
A Y ddea Mol M Ade Jaa (g2l "GMA "« créatrice »
it o e e Va0t Mol i o Ll olicall
cnit Ao 8 ga A e pllae ) it Wy des S
adle oSlL "o AL o 8 Glualt 3 aag ol of el
a8 Ml Sy OV Gewsall Goall e all Lyl
it laial s b LAY s Y Moy sie das ) o el
Ao 3 o6k U K05 " e "ol oy Ll il
@b oozt aad paealll s oy a8 Al el
i ) (s eualll Sy o1 g iy oL ALEN Al diuads
¢optlalate Lagdh W) (pialis o o g€ " daa g ) " ABNH Sl 1y
Ol 48538 5 laalih 40 g1
«Le " A lomdl" dduldll 8 s 50 aad ¢ salll 1 Jiag
« Martin _éxa fW"  :d dws - Heideggerisme »

2016 uole -l 32 sl can el 112



daa gt A L

Balall aldllieg Ondell g Al s guddl 34 -Heidegger »
Sl Al o3 5 GUS Cum " 3 e " Aiadl Lianll
-« Aristote » ”j;Luj"” QJ o gghi[ = g;nglﬁl‘ o> bl
oL T i Al el Al of iy (1S 531
Ay 2 8 psa « Pétre »  Assl ol " oeant g Lay
@ « Dasein » a8 Cwen (3 SE 8 g 0y 8 20 sl
¢ finitude » "l s liely 43 L) e " e aan ikl
J;Y|JAan4cb ul.n.ul:\'ltn H)QJJA”L@JLLQLU wm b)S&j‘ GQJ
A

MOAlaE g rial gy (580 (S0 dan L P 0 SE 8 s o) 4l g
Gus "olalll slea™ M mlhine (3 sawa g gatlh Hagr Mol
G il g Ll elaall " ol o et die M e et S
asgia 1w e Bl e Jhb e AV Jeadl
Lot gl "opelis " dnt o2 ¢ créatrice » "GMA" alhias
elia™l 1 ¢ « créatrice- de- monde »alle M " ay
% {, Ldle (2 L:EJ-“ 9 cChal ¢y e (K e i) MLl
AS) Vs alids 8 eag e dae (g O MOl (5 ade
el sy et s et S Ama gl 8y Alen S
alas aa il ol Ay alls DLW e 3 o s sl aad S
Say ul_i 4_1_135 4_15.;.9“ 2% u| Wz 1_1.'1.1 " 333:._1 r."ul_mm c-lﬁ.ua”_)l_i.ﬂ
Al Qaell gy Al oF Al o Widla g il g
sishl M a dea sl L daa A1 AW (e Dlad daa i
) (el Algh b Gl aig

o 358 " A gl eme ™ Mole s § S dueal et 130
asdlda syl 4 oSy yuanll m&;z@)ﬂ\g;)&;ﬁihicm
i S e Sl il 1 sl 5 JSaY A o A
oA Ba5adl 5 Lo hae dal s s sle 5 dan AL Gaatgeall 5 (AN

Muwu_tudm_ﬁu.almému_uaﬁfl%gﬁuhﬁiiﬂ

113 2016 (i la - s (32 23l can siall



é.\.&b Jd] TN

sl 5
01-Walter Benjamin, La fdche du traducteur, trad.
M.de Gandillac, (Euvre I, Paris, Gallimard (Folio
Essais), 2000.
02-Antoine Berman, L’Age de la traduction, « La
tiche du traducteur » de Walter Benjamin. Un
commentaire.2008, Coll: intempestives, PU
Vincennes, pl2.
03-Antoine Berman, 1.’4ge de la traduction, p17.
04-Antoine Berman, [.’4dge de la traduction, p17.
05-Antoine Berman, [.’4dge de la traduction, p39.
06-Voir, Antoine Berman, [.’dge de la traduction,
p39.
07-Antoine Berman, [.’4dge de la traduction, p39.
08-Antoine Berman, [.’4dge de la traduction, p39.
09-Antoine Berman, 1.’4ge de la traduction, p39.
10-Voir Antoine Berman, [.’age de la traduction, p40.
11-Antoine Berman, 1.’age de la traduction, p40.
12-Antoine Berman, [.’dge de la traduction, p40 .
13-Antoine Berman, [.’dge de la traduction, p40.
14-Walter Benjamin, Sur le langage en général et sur
le langage humain, (Fuvre I, trad. M de Gandillac,
revue par Rainer Rochlitz ; Gallimard, Paris, 2000,
pl57.

15- Walter Benjamin, Sur le langage en général et sur
le langage humain, ppl155al57.

16- Walter Benjamin, Sur le langage en général et sur
le langage humain, p.252

17-Antoine Berman, I.’age de la traduction, p22.
18-Antoine Berman, 1.’age de la traduction, p22.

2016 (e - by 32 aaalh can sial 114



daa gt A L

19- Voir, Antoine Berman, 1.’Age de la traduction,

p2l.

20- Antoine Berman, [.’age de la traduction, p22.
22-23Antoine Berman, 1.’age de la traduction,

p.21-

22-Walter Benjamin, Sur le langage en général et sur

le langage humain, op cit, p165.

23-Voir, Antoine Berman, 1.’dge de la traduction,

p22.

24- Voir, Antoine Berman, [’dge de la traduction,
p32.

25- Michaél Oustinoft, La traduction, PUF, Paris,
2003, p58.

26- Antoine Berman, [.’age de la traduction, p46.

27- Antoine Berman, [.’age de la traduction, p47.

28- Antoine Berman, [.”age de la traduction, p47.

29- Antoine Berman, [.”age de la traduction, p48.

30 -Antoine Berman, 1.’ age de la traduction, p49.

31 -Antoine Berman, [.’age de la traduction, p50.

32- Antoine Berman, [.’age de la traduction, p50.

33- Antoine Berman, 1.’age de la traduction, p51.
34-Voir, Walter Benjamin, Sur le langage en général
et sur le langage humain, op cit, p157.

35-Antoine Berman, [.’4ge de la traduction, p51.

36- Antoine Berman, 1.’ age de la traduction, p51.

37 -Antoine Berman, 1.’age de la traduction, p51
38-Antoine Berman, 1.”4ge de la traduction, p51

39 -Voir, Antoine Berman, 1.’4ge de la traduction,

psl

115 2016 (i la - s (32 23l can siall



é.\.&b Jd] TN

rhan 5 b _palas Clalad) s daa sl 4 ki A Oludie (59-40
2001254 f.j\_.a:;‘)i“ @JA_“ Aalaiall GCJLLA.A ﬁ\)a.“ e dxan 3

347 =
a i p b ealee Clalad) a4 s 4 lutie (5041
349

42-Voir, Jacques Derrida, Psyché, invention de
Dautre, « des tours de  Babel » Paris, Galilé, 1998,
pp203-219.

43 - Jacques Derrida, Psyché, invention de I'autre,
« des tours de Babel » Paris, Galilé, 1998, pp203-219.
p.219.

44-Henrt  Meschonnic, Pour la poétigue II.
Epistémologie de 1’écriture. Poétique de la traduction,
Paris, Gallimard, 1973.

45-Voir, « L’approche Poétologique » ; in, Mathieu
Guidere, Introduction a la traductologie, de boeck,
Bruxelles, 2010, pp52-55.

46-Henr1 Meschonnic, Pour la poétique II. Op cit,
p.301.

47-Voir, Henr1t Meschonnic, Pour la poétique 1. Op
cit, pp.351-354.

48-Walter Benjamin, La tache du traducteur, op cit,
p245.

49-Walter Benjamin, La tdche du traducteur, op cit,
p.246.

50-Antoine Berman, [.’age de la traduction , p.54.
51-Antoine Berman, [.’age de la traduction, p.54.
52-Antoine Berman, 1.’4ge de la traduction, p.54.
53-Voir, Jacques Derrida, Psyché, invention de
I’autre » des tours de Babel, op cit, pp. 219

2016 uole -l 32 sl can el 116



daa gt A L

54-Antoine Berman, [.’age de la traduction, p.55.
55-Antoine Berman, 1.’4ge de la traduction, p.63.
56-Antoine Berman, 1.’4ge de la traduction, p.63.
57-Walter Benjamin, La tache du traducteur, op cit, p
257.
58-Antoine Berman, 1.’4ge de la traduction, p.174.
59-Walter Benjamin, La tache du traducteur, op cit, p
257.
60-Michaél Oustinoft, La traduction, op cit, p. 64.
aaly rar gualhiae et "ol et o a3l 61
Maal Y langage s "ol ! langue
62-Antoine Berman, 1.’4ge de la traduction, p.176.
63-Antoine Berman, 1.’4ge de la traduction, p.176.
64-Antoine Berman, [.’4ge de la traduction, p.177.
65-Antoine Berman, [.’4ge de la traduction, p.177.
66-Antoine Berman, 1.’age de la traduction, p.177.
67-Voir, Heideggerisme, in: Grand dictionnaire de la
PHILOSOPHIE, Larousse, 2005, pp 474- 475.
68-Antoine Berman, [.’4ge de la traduction, p.177.
69- Antoine Berman, [.’age de la traduction, p.178.

117 2016 (i la - s (32 23l can siall






Qeﬂjj@b@ﬂ\%ﬂ\.\&

ol 8 O Ay
doaa sl agaa
1 ORg dadls

daria

Cuad anad Sl 3l 5 s B das il ads S
Caile | g-r"a_\'l SIS Y g gl s dan Al oL 43 e g;"M
g2t eloal sy oAb N AR e angse Bog s
ile GJ‘—}.&)&ME{D}?&MJ ‘PJ:I—&—“ ua_l_“
c'li)_‘g_'|5|_)‘,_.\;_”ik"5a;‘)ﬂ|J=Lﬁ:ﬂ|a_hJ_c a8 Lasec "L”rAA.‘)j_“
Lalatial® Gara Uiy 3 A< gl 8 cldatidn adioba of s
LLILU:‘JJ:\'I s (Jiad tﬂ;ﬂ‘ Cu_i_"l :i_m'lﬁ)u |J_1|J_’~1_n
Qg‘)«<m\|}1a *Q*‘K_I_AA‘).L"I"I_LLA_R_“_)_I})::J@HLNJ
(1 MBaaa A g c_al_:_.a u.u_a_u:l_a

C.u*)@ﬁdﬂ“ﬁ.&aﬂ‘ﬂdu‘tJJ)M_“wJ
Ubersetzung Skritik sl o bl 2ie gl
dal 0o Clea ) daaley e o dmn gagly
Apllaatls bl Aol Cullsall avan (o Lgapds
AL dg Vs cgiaal ey Claa AN dlLe o agh g
Ay s dga g aags A aalay i Gaad WY Ji s Jdadll
GE Gdadl Jlo dllh L ladine e ginge OS5 AL )
j O il

fas el Cuas e e B€ Gaa b 08 Aads g 1929 DG
pand b At dihg ey ) Bl dida, e

119 2016 (i la - s (32 23l can siall




el O Alrands

ol e Lafli Lo giage Laaad das fadl agaill
D psi i dlgighuay Lgdulaa S0 dal (e dpede
Os¥Y Csay tamgialls (o AN olad gaa gy gl
a3l lﬁl' 54113 BJJ'IJI'I GLLA\J'I (.\_é'l 4 d—‘é—}} PJ:I—&—“ ua_l_“J
G oooaag s Leliinly o sid Saadl daa Al (B 0ad
D (pasiedl) A da gy Leriand Al das
adgydenaipglayjralaion 5 dbapmllsbsill ainl
Plan s laladsd il y o all ol o e

G o a3 L ial ol Jaed il MGG
AEsl asdy Lerie &g diiae il ) 4des
aian W agey 00 S S deal gy iy satlly
Al skl e e dady oAl sl )
EOYI 8 de M cailal¥h ol p5 W egds b a8 Al
ey Glads adan i (Al Gpea il Siads el e
psiy Allall oda b cadlilly 4aidal blaaid oy Bl
Slac¥l GLATI & adliy s glld ) e Lo
Gkl ey dea L by deSl sl

sl L alll all sl Jlay a5 dea gl a1 G
A ay LY Labod Caagtey dodleiWls Adlesdly
P GRS P SRS I A WVE I WP
P NI SN S0 T THPPS U SCORPI.  J  T
saaf gl Al Lo liabally Aedyl Ladadh ganty
il duald il s @Blat e dual sy 3laiye laiely
N W e

ol 2l (o g el e (e daa 3 250
O oSy ¥ Jeli (s 18 oJplaily 3enillg agill e i
Al Zliay Lay orays dgn o o0 <43 aiilldie iatay
o g a8 eliafgataga ol Ao sacluy ot e

2016 uole -l 32 sl can el 120



Lasish ot adls At dan ol a3

wu‘ﬁ\ﬂwﬁwukfj'll_ndi_admlﬁmu'l GAJL:LU
u_i_m'l‘)}‘)_i_i_mLmdl_A_c“rL:u‘}_:_L.‘-_—:q K_IJJ_‘| c-'l‘)i_n
eVl eliills ClaeYl i ¥ 3 serer of des i
Sl eVsa aie da s Geiiy ¥ oag S 6,8l MY
aa dagsl Qlaetl oda ag ol fsliad ot ol e all
o s O Magia i oV s (B e el Tangs sgag clie
LUt fgualy of agin ga gl Sagelad 6 oy yaY ol
pae Baaallgs il
Ll d o aldal Al LS L8 ddiagy P)J_A_“ ol
ﬁ_ﬂ gga_n (ﬁjﬁ_i_"l L_ﬂ_.‘-_':A_‘a'lJ 490 iy eu gga_n kf:.h_a‘ﬂ

(ﬁdﬁ_i_"l U SN (R R N u| Loty ayyy say dlac
Gsm e b O Gl e gy Lo s
Lig A8 oS5t Lo gs Aand ol )0 Ll 0 dad (e Ao pin e

W i

« Si nous réclamons, outre I’objectivité la pertinence
des critéres, c’est parce qu’il convient d’étre plus
attentif au fait que le texte soumis a la critique est une
traduction, laquelle doit étre discutée en tant que telle
la critique consiste donc non pas a juger de la qualité
littéraire du texte original, de 'imagination de celui
qui I’a écrit... mais a constater, objectivement donc de
manieére vérifiable si la traduction restitue pleinement
en langue cible le contenu du texte source. »
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« S1 critique veut dire analyse rigoureuse d’une
traduction, de ses traits fondamentaux, du projet qui
lui a donné naissance, de I’horizon dans lequel elle a
surgi, de la position du traducteur, si critique veut
dire, fondamentalement, dégagement de la vénté
d’une traduction, alors il faut dire que la critique des
traductions commence a peine a exister... » ©
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« Si la traduction est « moyenne » « insuffisante » «
fausse » alors 1l ne faut pas se contenter d’un simple
travail de destruction. Il appartient au critique,
d’éclairer le pourquoi de 1'échec traductit et de
préparer ’espace de jeu d’une retraduction sans faire
le « donneur de conseils ».

Non seulement la critique des traductions s’est peu
développée mais, quand elle I’a fait ca été, surtout,
dans une direction essentiellement négative: celle du
repérage, souvent obsessionnel, des « défauts des
traductions, méme réussies. La critique positive est

restée, jusqu'a il y a peu, trés rare... »
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«Aucune recherche traductologique ne saurait se
passer de telles analyses ou critiques. Ce qui ne
signifie pas forcément que la place qu’elles occupent
en traductologie soit centrale: aller au concret ne se
soutient que porté par une réflexion conceptuelle ».
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« Rares sont les critiques qui prennent le temps et la
peine de confronter la traduction a 1’original, s’ils en
connaissent la langue... voild une situation
manifestement  inadmissible: on  procede a
I’évaluation d'une ceuvre du point de vue de son
contenu, de son style, on I’examine méme selon des
critéres esthétiques et artistiques, bref on juge I’auteur
ainsi que son ceuvre sur la base d’une traduction et
non pas du texte original. Ce fait n’est pris en compte
ni en bien, ni en mal: 1l est tout bonnement escamoté.

[A Vrai dire], la critique des traductions
devrait é&tre pratiquée que par des personnes
connaissant la langue cible et la langue source, c'est-
a-dire capables de vérifier la traduction par rapport au
texte original »
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1- K. REISS, La critique des traductions, les
possibilités et ses limites. Trad. C. Bocquet, Artois
Presse Université, 2002.
roa L S daldl J585-2
« Que faut-i1l entendre par critique objective des
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propos par des exemples (Op.cit, P.16).
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4- A. BERMAN, Pour une critique des traductions:
John Donne, Paris, Gallimard, 1955, P.42.
5- K. REISS, Op.cit, P.18.
6- A. BERMAN, Op.cit, P.15.
7- A. BERMAN, Op.cit, P.41.
8- A. BERMAN, Op.cit, P.35.
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Traduccion Literaria
Técnicas y Procedimientos de la Traduccion

4- NIDA, 1964; NIDA y TABER, 1969, MARGOT,
1979.

5- Albert BELOT en Espagnol mode d’emploi, pratiques
linguistiques et traduction, 1997, Pag.82.

6- Ensenar a traducir (1999), Pag.36.

7- Segin VINAY vy DARBELNET en “Stylistique
comparée du frangais et de 1’anglais™ PP.46-53.

8- Procedimientos propuestos por Gerardo Vizquez
Avyora Este autor en “Introducciéon a la traductologia™

PP.251-349.

9- en Espagnol mode d’emploi, pratiques linguistiques
et traduction, 1997, Pig.28.

10- (1977, Pag.337-348).
11- (1977, Pag.49).
12- (1997, Pag.87).

13- Ver Ensefiar a traducir 1999, Pig.36 Amparo
HURTADO.
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Bouchra GHADI

Podemos constatar también que Algunos
procedimientos tienen la misma funciéon en la
proposicion de Hurtado y en la de Ayora, sin
embargo tienen distintas denominaciones.

Para Gerardo Vasquez Ayora tenemos:
1- La amplificacion
2- La explicitacion
3- L.a omisidon

A los cuales en la clasificacion de Amparo
Hurtado Albir corresponden:
1- La ampliacion
2- La amplificacion
3- Lareduccion

Referencias:

1- VINAY y DARBELNET (1958), Stylistique
comparée du francais et de 1’anglais, de reeditado en
1977 por las ediciones Didier, Paris. - Espagnol mode
d’emploi, pratiques linguistiques et traduction, de
Albert Belot, publicadoe por Marketing S.A., Paris
1997. - Introduccidén a la traductologia, de Gerardo
Vizquez - Ayora, publicade en Washington por
Georgetown University Press, 1977. - Ensenar a
traducir, de Amparco Hurtado Albir, ediciones Edelsa,
1999.

2- VINAY y DARBELNET, 1958; Malblanc, 1961,
Intravaia y Scavée, 1979.

3- VASQUEZ Ayora, 1977: NEWMARK, 1988;
DESLILE, 1993.
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Traduccion Literaria
Técnicas y Procedimientos de la Traduccion

3-17- La transposicion
Cambiar de categoria gramatical.

3-18- La variacion

Cambiar elementos lingtiisticos (o
paralingiiisticos como la entonacion o los gestos)
que afectan a aspectos de la variacion linglistica:
cambios de tono, dialecto social, dialecto
geografico.

Conclusion

Echando un vistazo en las anteriores tres
proposiciones de procedimientos, se puede concluir
lo siguiente:

Gerardo Vazquez Ayora propone los
procedimientos de traduccion oblicua puestos por
Vinay y Darbelnet, que considera “principales™ y les
afiade cuatro mas a los que llama
“complementarios™.

Amparo Hurtado Albir parece estar de
acuerdo con las proposiciones de Vinay y Darbelnet
y las de Gerardo Vazquez Ayora, sin embargo, le
parecen necesitando otros mas por lo que afiade
algunos que no aparecen en sus proposiciones.

Amparo Hurtado Albir propone distintas
técnicas junto con las que las Oponen. Vienen todas
contrastadas en ¢l siguiente cuadro: Citaremos: la
Ampliacion / Compresion, La Amplificacion
/Reduccidon, La Generalizacidon /Particularizacion.
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3-10- La generalizacion
Utilizar términos mas generales o neutros. Se
opone a la técnica de particularizacion.

3-11- La modulacion

Efectuar un cambio de punto de vista, de
enfoque o de categoria de pensamiento con relacion
a la formulacion del texto original; puede ser 1éxica
o estructural.

3-12- La particularizacion
Utilizar términos mas precisos o concretos.
Se opone a la técnica de generalizacion.

3-13- FEl préstamo

Se integra una palabra o expresion de otra
lengua. Puede ser puro (sin ningin cambio) o
naturalizado  (transliteracion de la  lengua
extranjera).

3-14- I.a reduccion
Eliminar elementos de informacion del texto
original. Se opone a la técnica de amplificacion.

3-15- La substitucion (paralingiiistica, lingiiistica)
Cambiar elementos lingtiisticos por
paralingiiisticos (entonacidon, gestos) o viceversa.

3-16- La traduccion literal

Traducir palabra por palabra un sintagma o
exXpresion.
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Traduccion Literaria
Técnicas y Procedimientos de la Traduccion

3-3- La amplificacion

Introducir precisiones no formuladas en ¢l
texto original: informaciones, parafrasis explicativas
y notas del traductor etc. Se opone a la técnica de
reduccion.

3-4- El calco
Traducir literalmente una palabra o sintagma.
Puede ser léxico o estructural.

3-5- La compensacion

Introducir en otro lugar del texto un elemento
de informacion o un efecto estilistico que no s¢ ha
podido reflejar en ¢l mismo sitio en el que se
encuentra en el texto original.

3-6- La compresion
Sintetizar elementos linglisticos. Se opone a
la técnica de ampliacion.

3-7- La creacion discursiva
Establecer  una  equivalencia efimera
totalmente imprevisible fuera de contexto.

3-8 La descripcion
Reemplazar un término o expresion por la
descripcion de su forma y/o funcion.

3-9- Il equivalente acunado

Utilizar un término o expresion reconocida
(por el diccionario o por el uso lingiistico) como
equivalente en la lengua de llegada.
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2-3- L.a omision

D¢ una manera general podemos decir que a
veces el hecho de traducir transfiriendo todas las
palabras de la lengua de origen a la de llegada
conlleva sobrecargar esta ultima de elementos
extrafios; y a fin de evitarlo, el traductor recurre a
esta técnica, y eso permitiéndose suprimir algunos
elementos 1éxicos sin dafiar el sentido de la frase.

2-4- L.a compensacion

Se recurre a este procedimiento cuando
resulta dificil encontrar una correspondencia
adecuada y precisa, v eso introduciendo en otro
lugar del texto un elemento de informaciéon o un
efecto estilistico que no se ha podido reflejar en el
mismo sitio en el que esta situado en el texto
original.

3- Procedimientos propuestos por Amparo Hurtado Albir
en su investigaci6n13, ver Ensefiar a traducir 1999,
Piag.36 Amparo Hurtado Albir utiliz6 el concepto de
técnicas de traduccidn para referirse solo a Aquellas que
reflejan soluciones de indole textual. Con este
planteamiento, esta autora considera las siguientes
técnicas que aparecen en orden alfabético:

3-1- La adaptacion
Reemplazar un elemento cultural por otro
propio de la cultura receptora.

3-2- L.a Ampliacion

Anadir elementos lingliisticos. Se opone a la
técnica de compresion.
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Traduccion Literaria
Técnicas y Procedimientos de la Traduccion

“complementarios™. Se trata de la amplificacion, la
explicitacion, la omision y la compensacion. Ya que
los procedimientos que llama “principales™ han sido
vistos en el apartado anterior consagrado a Vinay y
Darbelnet, a continuacion doy una breve definicion
de cada uno de los que llama “complementarios™.

2-1 La Amplificacion

De acuerdo con  Albert Belotg, la
amplificacién es un procedimiento que consiste en
transponer un enunciado por medio de un
fortalecimiento de los elementos 1éxicos o
sintacticos. Seguidamente cito algunos de los casos
de amplificacion de los que habla Gerardo Vazquez
Ayoralo.

- amplificacién del adverbio,
- amplificacién del verbo,
- amplificacion del pronombre,
- amplificacion de los demostrativos,
- amplificacién de preposiciones;
© a un sustantivo,
© aun verbo,
o aun participio pasado, etc.

2-2 La explicitacion

Segin Gerardo Vazquez Ayora11 y Albert
Belot'?, por medio de la explicitacién, a través la
que se anaden clementos ausentes en el original, se
expresa en la lengua de llegada lo que esta implicito
en la de origen.
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propuso Amparo Hurtado Albir en “Ensenar a
traducir”.

1- Procedimientos propuestos por Vinay y Darbelnet’
existen, en general, dos direcciones que puede tomar el
traductor. La primera trata la traduccion directa, y en ese
marco destacan ¢l préstamo, ¢l calco y la traduccion
litéral o palabra por palabra. En cuanto a la segunda
direccion, que es la traduccion oblicua, se compone de la
transposicion, la modulacion, la equivalencia y la
adaptacion. Mas informaciones sobre cada uno de esos
procedimientos vienen resumidas enseguida.

Respecto a ofra situacion que se  juzga
equivalente. U-Con el objeto de ilustrar esta idea, cito el
ejemplo de Vinay y Darbelnet, “he kissed his daughter
on the mouth” hablando de un padre inglés que vuelve a
casa tras un largo viaje. Esta frase se tradujo al francés
por ' il serra tendrement sa fille dans ses bras”, v la
razon de haberla traducido usando la adaptacion y no de
una manera literal es la diferencia de cultura existente
entre los franceses y los ingleses.

2- Vasquez Ayora8 en “Introduccion a la
traductologia® PP 251-349 opina que la
traduccion oblicua se acerca al ideal de la verdadera
traducciéon por medio de procedimientos de
ejecucion estilistica que se agrupan en: principales y
complementarios. Ademas de los procedimientos de
la traduccidén oblicua antes citados, eso es, la
transposicion, la modulacion, la equivalencia y la
adaptacion, que Vazquez Ayora llama “principales™,
afiade a la lista otros a los que llama
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les plus mal chaussés” que traducida literalmente al
castellano daria “los zapateros son los peores
calzados”, se traduce al espanol por su equivalente
“en casa del herrero cuchillo de palo”. Otro ejemplo
de equivalencia en la traduccion de refranes, esta
vez del inglés al francés, es “foo many cooks spoil
the broth” que se traduce al francés por su
quivalente “deux patrons font chavirer la barque”

1-2-4- L.a adaptacion

Se aplica este procedimiento en casos de que
la situacion a la que se refiere ¢l mensaje no existe
en la lengua de llegada, y debe ser, por lo tanto,
creada con equivalencia traductora; se catalogan en
comparacidon con el original y afectan a micro-
unidades textuales.

Las técnicas de traduccidon no son buenas ni
malas, segin Hurtado; se¢ utilizara una u otra
dependiendo del tipo de texto de que se trate, del
tipo de traduccidon (cientifica o literaria), de la
modalidad (traduccion escrita o traduccidon a vista),
de la finalidad de la traduccion y del método
clegido. Estoy totalmente de acuerdo con Amparo
Hurtado Albir cuando afirma® que, hoy en dia, existe
cierta confusiéon en cuanto a la catalogaciéon y
denominacion de las técnicas de traduccion. A
continuacidon cito los procedimientos de traduccidon
que propusieron Vinay v Darbelnet, en “Stylistique
comparée du francais et de 1’anglais” seguidos
de los propuestos por Gerardo Vasquez Ayora en
“Introduccion a la traduclologia® y los que

AL - MUTARGIM, n° 32, janvier - mars 2016 121



Bouchra GHADI

1-2-2- La modulacion

Es una variacion en ¢l mensaje obtenida al
cambiar de punto de vista. Se justifica cuando nos
damos cuenta de que la traduccion literal o la
transposicion llegan a un enunciado
gramaticalmente correcto pero que choca con el
‘genio’ de la lengua de llegada. Del mismo modo
que la transposiciéon, en la modulacion también se
distinguen modulaciones libres o facultativas y otras
obligatorias. Cito a continuaciéon algunos tipos de
modulacion.

- la parte por el todo

- Una parte por otra

- Inversidn de términos o del punto de vista

- El contrario negativo

- Traduccidén de la voz pasiva por voz activa

- Traduccion del discurso directo por el
discurso indirecto

- Traducciéon del singular por ¢l plural.

1-2-3- L.a equivalencia

La equivalencia es una forma de traduccién
que permite dar cuenta de una misma situacioén, y
¢so estableciendo medios estilisticos y estructurales
completamente diferentes. Uno de los ejemplos mas
clasicos de la equivalencia es el de cuando uno se
golpea el dedo al clavar un clavo, si se trata de un
francés diria “aie” mientras en caso de ser inglés
diria “us h”. Albert Belot’ afirma que la
equivalencia es un procedimiento que se utiliza con
mucha frecuencia en la traduccion de los refranes, y
da el ejemplo del refran galo: “les cordonniers sont
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obligatorias/por ejemplo en la traduccion de la frase
francesa “dés son lever”, donde es imprescindible
recurrir a una transposicion para llegar al inglés con la
expresion “as soon as he sets up”, u eso traduciendo el
sustantivo francés lever por el verbo inglés gef up. Sin
embargo si, por el contrario, lo que se pretende es partir
de la expresion inglesa, se nos brinda la posibilidad de
clegir ente dos opciones en el francés: “deés son lever” o
“des qu'il se leve”, y es lo que se llama una
transposicion facultativa.

Vinay y Darbelnet nos ofrecen numerosos tipos
de transposicion, entre Los que destacamos a
continuacion los mas relevantes:

- Transposicion de un adverbio por un verbo

- Transposicion de un verbo por un sustantivo

- Transposicion de un sustantivo por un participio
pasado

- Transposicion de un verbo por una preposicion

- Transposicidon de un sustantivo por un adjetivo

- Transposicion de un participio pasado por un
sustantivo Transposicién de un adjetivo por un
sustantivo

- Transposicion de un adjetivo por un verbo

- Transposicion de un adverbio por un sustantivo

- Transposicion de un adverbio por un adjetivo

- Transposicion de un articulo indefinido por otro

definido.
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1-1-  La traduccion directa
1-1-1- El préstamo

Es el mas simple de todos los procedimientos, y
trata de tomar prestada una palabra o una expresion de
una lengua e introducirla en otra sin que sufra ningin
cambio. Existen préstamos arraigados y otros recién
adquiridos que despiertan ain mucho mas interés en el
traductor.

1-1-2- El calco

Se trata de un préstamo de caracter particular,
donde se presta a la lengua extranjera ¢l sintagma,
mientras los elementos que lo componen se traducen
literalmente. Existen dos tipos de calco: uno de expresion
y otro de estructura. Aparté del préstamo, existen calcos
estereotipados y otros nuevos.

1-1-3- La traduccion literal

Se la llama también traduccidon palabra por
palabra. En este caso, el traductor pasa de la lengua de
origen a la lengua de llegada terminando con un texto
correcto sin tener que preocuparse mas que de las
servidumbres lingiiisticas. La traduccion literal no resulta
siempre aceptable y suficiente porque a veces no se llega
a una traduccion correcta del sentido, v en este caso se ha
de recurrir a la traduccidon oblicua que trataremos a
continuacion.

1-2- La traduccion oblicua
1-2-1- La transposicion

Es un procedimiento que consiste en reemplazar
categorias del discurso por otras, y eso sin cambiar el
sentido de la frase. Existen transposiciones
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1- Los procedimientos de la traduccion

Me parece importante ofrecer alguna
informacion sobre los diferentes procedimientos de
la traduccion, y eso por ser imprescindibles en la
efectuacion toda traduccion, La base de este trabajo
son unos cuantos libros de diferentes lingiiistas y
traductologosl. Lo que se denomina técnicas de
traduccion corresponde en realidad a categorias que
nos ayudan a identificar las modificaciones que
establece el texto traducido con respecto al texto
original. Los procedimientos técnicos de traduccion
de las estilisticas comparadas® vy utilizados
igualmente por otros autores’ junto con las técnicas
sefialadas porlos traductdlogos biblicos® proponen
un metalenguaje y una catalogacion de soluciones
traductoras. Ahora bien, tal y como se conciben en
las estilisticas comparadas, las técnicas se limitan a
enumerar diferencias en el piano de las lenguas v los
procedimientos técnicos de la traduccion. En otro
piano, los procedimientos técnicos de la traduccion
afectan a los resultados y no a los procesos; por eso,
Amparo Hurtado Albir los distingue de las
estrategias. Esta autora opina que las técnicas sirven
para analizar y catalogar el funcionamiento de la
traduccion.
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estudiante de E/LE a la practica del dialogo tolerante con
los demas y la comprension mutua entre los sistemas
lingtiisticos y culturales.

Finalmente, como hemos dicho anteriormente que
¢l espafiol es una lengua de mestizaje la  podemos
considerar también como lengua de interculturalidad
competitiva del inglés tomando la situacion de lingua
franca* como la considerd6 VERONICA VIVANCO
CERVERO en la actualidad al permitir la comunicacion
de diferentes comunidades lingtiisticas, como fue el caso
del latin en la comunicacion comercial en los puertos del
mar Mediterraneo y que en este momento, el espafiol es
una lengua vehicular en muchos ambitos intentando
participar con eficiencia en los campos de la ciencia y la
tecnologia.
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4. Horas semanales de estudio.

5. Contenido: cultural, 1éxico.

6. Actividades comunicativas: comprension del texto,
interaccidn oral, produccion escrita.

7. La evaluacion.

8. Los objetivos:

- Desarrollar la comprension del alumno.

- Capacitarle mas al nanalizar el texto, sintetizar
el contenido y asociarlo para crear un nuevo texto por sus
capacidades lingliisticas inmanentes a la comunicacion.

- Desarrollar las destrezas orales del alumno a
partir de su participacion en el aula.

A modo de sintesis, nos gustaria resefiar que este
curso en lenguas de especialidad es una aproximacion al
ambito de las Ciencias de la Salud y de la Tecnologia que
pueden servir de punto Todas las nuevas aportaciones
lograran que la ensefianza del Espafiol de la medicina y
la tecnologia mejore con nuevos métodos, técnicas y una
variedad de actividades mucho mas amplia.

Conclusion

Lo que nos revela con mayor claridad, es que el
recurso a las lenguas de especialidad aplicadas a la
didactica del espafiol como lengua extranjera, abre ¢l
camino para la adquisicion y el desarrollo de
competencias para que el alumno sea capaz de analizar
las formas morfologicas, las estructuras sintacticas y las
expresiones usadas en los textos que collevan aspectos
socioculturales de temas variables, que abren un largo
camino para la adquisicion y el desarrollo de las
competencias lingtliisticas y extralingiiisticas poniendo el
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aspectos gramaticales y 1éxicos como los conceptos
socio-culturales de las dos lenguas*; porque este tipo de
traduccion requiere la combinacion entre el conocimiento
de las dos lenguas y las habilidades culturales también
en ambas lenguas.

Y gracias a la traduccidn se permite la difusion y
la transmision de las informaciones técnicas y cientificas
facilitando las busquedas de los investigadores y
respondiendo a las necesidades del mercado*.

5. La ensenanza del espafiol con fines especificos v el
rol del profesor

El espafiol de los negocios es el campo de
especialidad el mas desarrollado en el mundo hispano, y
el espafiol de la ciencia vy la tecnologia necesita crecer
mas para alcanzar el mismo grado que lo de negocios. y
para un estudiante de EFE pide una seleccion rigurosa de
contenidos* y una metodologia* de trabajo bien desinada
ademas de trazar microobjetivos y macroobjetivos *y a
partir de eso, resulta obviamente el papel primordial que
juega el profesor en el campo de la didactica del espafiol
en general vy del espafiol con fines especificos en
particular llevando un objetivo bifocalizado, de un lado,
transmite los conocimientos lingliisticos y técnicos v de
otro lado, participa en la construccion de las habilidades
y las competencias de los estudiantes en la didactica le
las lenguas de especialidad.

6. Muestra de la presentacion de una clase de LE
1. Curso: Lenguas de especialidad.

2. Nivel de estudiantes.

3. Naturaleza del curso: tedrica-practica.
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c. Rasgos estilisticos:

*Uso de comparaciones v metaforas para la
descripeion.

* Aparicion de las interrogaciones que sirven para
estructurar el texto y enlazar sus partes.

*Objetividad de los vocablos médicos y técnicos.

d. Aspectos funcionales:

*Clasificacion y enumeracién con series de
elementos relacionados, con divisiones y subdivisiones
de conceptos, etc.

*Calculo con  expresiones v formulas
matematicas.

4. La relacion entre la traduccion y las lenguas de
especialidad

La traduccion como actividad que traslada un
texto original en un texto traducido consiste un buen
trabajo de un traductor competente que debe tener un
conocimiento profundo de las dos lenguas, la lengua de
partida o original y la lengua de llegada o meta pasando
por la fase de comprension y de interpretacion a la fase
de produccion tras la descodificacion, el traductor se
convierte en autor de un nuevo texto dejando al lector la
misma impresion del texto original como si fuese el texto
traducido un texto original gracias a la ficldad y la
objetividad del traductor.

Para este asunto, cabe sefalar la traduccion
técnica que se refiere a abordar todas las tipologias
textuales de las lenguas de especialidad, en que el
traductor tiene demasiado trabajo al dominar tanto los
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* Abundancia de cultismos de origen grecolatino,
especialmente en las disciplinas cientificas mas que en
las tecnoldgicas.

* Abundancia de préstamos, calcos y neologismos,
como reflejo de las innovaciones cientificas que se
producen.

*La polisemia. Tipos de polisemia que se puede
distinguir en ¢l lenguaje de las ciencias de la salud:

1. La existente entre la lengua comin y el
vocabulario médico, como la palabra “depresion”.
2. Entre diferentes especialidades médicas? Se
puede encontrar por ejemplo, el término
“compensacion” se emplea en la psiquiatria v en
la cardiologia.

*Presencia de epdénimos, como en “enfermedad de
Parkinson™.

b. Rasgos morfosintacticos:

*El verbo aparece principalmente en presente, en
3% persona del singular y desempefia un rol poco
importante..

* Abundancia de los sustantivos.

* Predominio del singular frente al plural.

*Presencia de verbos impersonales.

*Ausencia de  didlogos, exhortaciones y
exclamaciones.

*Abundancia de adjetivos para describir que
hacen referencia al tamafio, al color, a la apariencia, a la
consistencia, a la forma o a la textura de lo que se
describe en ambos textos (las ciencias de la salud y la
tecnologia).
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especificos. A partir de los afios 80 la demanda de
ensefianza de esparfiol con fines especificos, académicos y
profesionales, la actividad editorial en este campo y el
interés de las instituciones comienza a ser importante.
Esta demanda se vio favorecida por la entrada de Espafia
en la Comunidad Economica Europea en 1986 y con la
celebracion del V Congreso Nacional de Lingiistica
Aplicada en 1987, dedicado a la Ensefianza de la Lengua
con Fines Especifico. En los altimos afios, el fendmeno
se ha visto ampliado y las editoriales han aprovechado el
tirobn mediatico para publicar manuales sobre el Espafiol
Comercial, el Espaiiol del Turismo, el Espafiol de los
Negocios vy el Espaiiol de las Ciencias de la Salud.

3. Algunas caracteristicas del lenguaje de las ciencias
de la salud y el lenguaje técnico

También el lenguaje de las Ciencias de la Salud vy
¢l lenguaje técnico comparten muchos rasgos con la
lengua general, pero también tienen rasgos distintivos. La
medicina como ciencia tiene como objetivo principal la
explicacion racional a partir de la observacion de las
regularidades del mundo, de una forma objetiva; y la
tecnologia como aplicacion practica, su terminologia es
precisa y clara.

a. Rasgos léxicos:

*Los términos se caracterizan por lo
“monorreferencial”, evidenciado por su precision y
univocidad®.

*Abundancia de términos complejos formados
por términos aparentemente simples como siglas,
acronimos y abreviaturas®.
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aportan al discurso un cierto dinamismo y vitalidad con
especificidad  y  precision  ya que se  evalua
constantemente.

1. La definicion de la lengua de especialidad

Se emplean varios términos para designar el
concepto de lenguas de especialidad con lenguajes
especializados v lenguajes con propodsitos especificos.
Para autores como Kocourek (1982) o Rondeau (1983),
los tres términos podrian ser sindénimos. Sin embargo,
Sager, Dungworth y McDonald (1980) consideran que el
término “lenguajes con propositos especificos™ (en inglés
languages for special purposes (LSP)) procede de la
ensefianza de idiomas y su uso de esta lengua tiene que
cumplir unos objetivos especificos dentro de un
programa de lengua en funcion de unos destinatarios.

2. El comienzo y la extension de la ensefianza del
espaiiol con fines especificos

Con la expansion de la lengua y la tecnologia ha
surgido la necesidad de conocer la lengua especifica de
determinados dominios cientificos. Actualmente, es
necesario conocer la terminologia no sdlo en su propia
lengua, sino también en otras lenguas como requisito de
la globalizacion del mundo en ¢l que vivimos ligado a
factores economicos y  sociales como la
internacionalizacidon de los mercados y la incidencia de
las nuevas tecnologias de la comunicacion. En este
marco, la enseflanza de lenguas de especialidad ha
cobrado una gran importancia.

Resulta dificil sefialar con exactitud el comienzo y
la extension de la ensefianza de espafiol con fines
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una sola moneda por la hermandad lingiistica que los
unen. Con la ciencia, se explican fendomenos, se¢ aclaran
ambigiiedades y se responden a preguntas o se resuelven
problematicas; y la tecnologia trabaja como recolectora
de informaciones y aprovechadora de ellas para
proporcionar inventos para servirse en beneficio de la
humanidad y para facilitar la vida de los hombres vy
también se facilita y se mejora mas las tarcas de los
cientificos y los investigadores.

El 1éxico cientifico goza de una existencia de dos
mil quinientos afios conocido por su caracter analitico a
través de la observacion, la experimentacion y la
interpretacion logica, v como la tecnologia como
aplicacion practica y sintética es una rama reciente del
saber, pues, sin duda el léxico técnico es moderno y
posee  un gran numero de articulos Iéxicos con
abreviados.®

A continuacion, subravamos algunas
caracteristicas  del lenguaje  cientifico  —técnico
presentadas por BOSQUE (1999), como*: la objetividad,
la universalidad lingtiistica, la reversibilidad, vy la
verificabilidad.

Entonces, el lenguaje de la ciencia y de la
tecnologia se rigen por tres elementos precisos*: 1.la
cantidad.2.1a calidad.3.la modalidad. Y a partir de esto,
se puede afirmar que el lenguaje cientifico-técnico tiene
rasgos propios como el uso de: los simbolos, las
nomenclaturas, los graficos, las estadisticas, los dibujos,
etc, por eso, el vocabulario de la ciencia v la tecnologia
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Universalizacion y globalizacion son términos
que se encuentran correlacionados con las lenguas de
especialidad o lenguajes de especialidad, se puede
considerar las dos denominaciones como sinonimas,
porque en el caso especifico que nos corresponde se
encuentra la encrucijada entre lenguaje v lengua, donde
la produccion cientifica v técnica en todo el mundo,
necesitan recursos lingiiisticos universales para circular
esta produccion entre las naciones de manera entendida;
y a partir de esta perspectiva, se puede considerar
lenguaje y lengua de especialidad como sindnimos.

También, segin ALCARAZ (2003) las lenguas de
especialidad se denominan “lenguas profesionales * o
“lenguas académicas™; la primera denominacion explica
lo “profesional”, o sea, lo que usan los médicos, los
juristas, los economistas, etc; y la segunda refiere a que
estas lenguas de especialidad han sido ensefiadas en las
mnstituciones antes de ser utilizadas en la realidad al
aplicarlas en dichas profesiones v eso es lo que
demuestra el complemento entre ambas lenguas: la
profesional y la académica por tener rasgos léxicos
comunes tomando de la lengua general y afiadiendo los
términos de la especialidad deseada; por eso, la
informacion especifica parte de la genérica*.

Anadimos al mismo sentido, la opinion de
MORENO (1999) sobre la existencia de varias tipologias
dentro de las lenguas de especialidad como el lenguaje
técnico, cientifico y simbolico como las matematicas.

En cuanto al lenguaje de la ciencia y de la
tecnologia, se puede considerarlos como dos facetas de
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Introduccion general

Actualmente ¢l idioma espafiol conoce una
amplia difusion por todo el mundo, gozando de una
perfecta situacion al ser una lengua viva y dinamica que
se mueve de acuerdo al tiempo en que vivimos y
reflejando con excelencia el entorno de sus usuarios o de
los hispanohablantes que sobrepasan el numero ded00
millones, en los campos de la economia y de la industria
sirviendo sin embargo a los parametros de la ciencia y la
tecnologia en que se encuentra su fiel reflejo lingiistico
con las siglas, los acronimos, los neologismos, etc que
muestran la hibridacion y ¢l mestizaje de mecanismos y
organismos con el fin de adaptarse a un mundo de indole
globalizador; v ademas, ¢l espafiol, muestra importantes
ventajas ante otros idiomas de mayor difusion como el
inglés, como lo afirma la profesora VERONICA
VIVANCO CERVERO que dice:

“.. es una lengua optima para la transmision oral
eracias a la rotundidad de su sistema vocdlico” *.

Entonces, el tiempo actual nos confirma que el
espafiol ocupa un lugar interesante en el campo de la
comunicacion y la investigacion cientifica y tecnolédgica
internacionales.
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27 | I know how to study other subjects 415
well.

28 | I have the ability to learn the 415
language successfully.

29 |1 have the ability to write 415
accurately in English.

30 | I have the ability to get the score 1 415
try for in my next English test.

31 | I know how to find an effective 415
way to learn English.

32 | I know best how well I leam. 415

33 | T have been successful in language 415
learning.

34 | T have my own ways of testing how 415
much I have learned.

35 | I am average at language learning. 415

36 | Making mistakes is a natural part 415
of language learning.

37 | Making mistakes in harmful in 415
language learning,.

38 | It is possible to learn a language in 415
a short time.

39 | Learning a language takes a long 415
time.

40 | T am above average at language 415
learning.
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11 | The teacher should give me regular 4
tests.

12 [ I need the teacher to tell me how I 4
am progressing.

13 | It is important to me to see the 4
progress [ make.

14 | I know how to check my works for 4
mistakes.

15 | Having my works evaluated by 4
others is helpful.

16 | Having my works evaluated by 4
others is scary.

17 | I like trying out new things by 4
myself.

18 | I have a clear idea of what I need 4
of English

19 | My language learning success 4
depends on what I do in classroom

20 | My own efforts play an important 4
role in  successful language
learning.

21 | T myself can find the best way to 4
learn the language.

22 | T know how to plan my learning. 4

23 | T know how to ask for help when I 4
need it.

24 |1 know how to set my learning 4
goals.

25 | T know how my language learning 4
progresses.

26 |1 know how to study languages 4
well.
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Appendix

Directions: Please show how much vou agree or
disagree with the following statements by circling the

numbers that match your answers

Strongly | Agree | Neutral | Disagree | Strongly
Agree Disagree
i 2 3 4 5

1 | The teacher should offer help to 31415
me.

2 | The teacher should tell me what 31415
my difficulties are.

3 | The teacher should tell me how 31415
long I should spend on an activity.

4 | The role of the teacher is to tell me 31415
what to do.

5 | The teacher should always explain 31415
why we do an activity in class.

6 | The role of the teacher is to help 31415
me to learn effectively.

7 | The teacher knows best how well 1 31415
am.

8 | The role of the teacher is to create 31415
opportunities for me to practice.

9 | The role of the teacher is to set my 31415
learning goals.

10 | The teacher should be an expert at 31415
showing learners how to learn.
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learning and sustain their interest within., Yet, this
requires time to make that change, besides the need for
institutional support, effective plan and teachers’
cooperation.
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where their reflection on their learning, planning and goal
setting were involved. Involving in self-assessment is
likely to help them gain more awareness of their learning
needs and difficulties in writing and more interest in
learning. Yet, effective training into portfolios requires
time and practice which are the ingredients for making
the process more familiar to both the students and the
teacher.

Conclusion

The research findings within the present research
indicated that training first year students into language
portfolios, and using the latter as assessment and learning
tools in the Written Expression course led to developing
some self-assessment attitudes. But, these did not suffice
to help them depend on themselves since they were still
in the early stages of developing their autonomy. Thus,
the time devoted (i.c., six months) for such training was
not sufficient to help these students develop a degree of
autonomy that enables them to depend on themselves,
thereby developing more autonomous learning attitude.

Therefore, for autonomous learning to occur
students need to develop the capacity to take control of
their learning which goes bevond teachers’ instructions
and so the classroom setting. Such capacity grows by
degrees out of interaction and dependence, as a
consequence of the social interactive roots of learning
(Little, 1991).Thus, teachers’ major concern is to reach
that stage and develop this capacity in their students.
Portfolios can be effective tools to reach that goal
because of their potential to involve students in their
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participants still perceived their role in the learning
process as that of the "consumer of language courses"”
(Holec, 1987) and the teacher as a dominant figure. It
follows from this, that the awareness raising stage
conducted within this experiment in a form of dialogue
did not change most of the participants’ views and thus
convince them of the need to depend on themselves
rather than on their teacher. This could imply that
holding discussion may not suffice to raise an individual
awareness of a given process or idea mainly in context
where his beliefs and practices contradict with its
principles. Introducing change within such conservative
and defensive culture is likely to be conceived as queer
and so unacceptable.

In fact, as the first posttest data revealed, the
students were still at the first stages of developing their
autonomy since they could attain a lower degree of it by
the end of the experiment. For this reason, their
dependence on their teacher and views referring to his
dominating role are common mainly at those stages.
However, this dependence should not be regarded as an
obstacle for the development of their autonomy, but it
needs rather to be exploited by the teacher to enhance
their interdependence. This interdependence s
demonstrated in the process of negotiations of meaning
and scaffolding between teacher and learners and among
learners themselves (Trinh, 2005).

Hence, using portfolios enabled the students to

have certain control over their learning process. This
helped them develop some self-assessment attitudes
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On the other hand, a significant difference was
captured between these two groups when it comes to self-
assessment. The t-test results showed that the value for
equal variances is .000. for the following items: I have
the ability to check my work for mistakes, I know how to
plan for my learning, I know how to find an effective
way to learn English, and I have my own ways of testing
how much I have learned. Other attitudes were not also
shared between the control and experimental groups
since their p-value was smaller than ,005. These are: 1
know how to set my leaming goals (,005), I know how
my language learning progresses (,008), I know how to
study languages well (,001), and I know best how well 1
learn (,005).

It follows from this, that there are some learning
attitudes which have been developed by the experimental
group as a result of portfolio assessment. These relate to
their self-assessment of the learning process. Yet, their
beliefs regarding the teacher and student’s roles were still
reflecting teacher-centered pedagogy.

Discussion

As the data gathered showed, the first pretest
confirmed the homogeneity of the experimental and
control groups regarding their autonomy in language
learning. It was found that their learning views regarding
the role of the teacher/learmner were reflecting their
dependence on the teacher. The latter was also apparent
through their lack of self-assessment attitudes and their
inability to set their learning goals, plan, and assess their
progress. Nevertheless, after using their portfolios the
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the teacher, learner confidence, attitudes toward language
learning, and self-assessment. So, the question which
remains to be answered is what factors have developed
out of portfolio assessment. To answer this question, the
researcher has compared the means score of each item of
the Learner Autonomy Questionnaire, i.¢., the post-test of
the control and experimental groups.

It was found that, no significant difference exists
between the experimental and control groups regarding
their views of the teacher’s role. Indeed, in spite of the
awareness-raising process the experiment group’s views
of this role were still reflecting their dependence on their
teacher. Indeed, these students seemed to agree with the
control group that the teacher should help them, tell them
their difficulties, how long they should spend on an
activity, how to learn effectively, how they are
progressing besides giving them regular tests and
considering him/her the one who knows best how well
they are.

Similarly, beliefs were also shared regarding their
role as students. Both groups limited their learning
success to the classroom context. Yet, they recognized
that mistakes are part of their learning process and saw
the value of peer-evaluation. Besides, their ability to
write accurately was denied thereby reflecting the need to
improve. Their self-confidence was apparent when they
agreed that they had the ability to learn the language
successfully and get the targeted score.
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Looking at the output box giving the results of the
t-test, the p-value is ,043 which is not very smaller than
the alpha level“.05”. This implies that there is a slight
difference in the autonomy of the groups experiencing
the portfolio and traditional assessments in writing. That
is, this kind of training has helped the participants
develop certain degree of autonomy which remains low.
To confirm these findings, the experimental group’s data
of the pretest were compared with those obtained from
the post-test. This was achieved through paired sample t-
test as the following table shows. The Sig. (2-tailed) for
equal variances i1s ,044. Thus, one can conclude that
using portfolio assessment in the experimental groups led
to a lower level of autonomy.

Paired Samples Test

Paired Differences t df | Sig.

Mean Std. Std. Error | 95% Confidence (2-

Deviation Mean Interval of the tailed)

Difference
Lower Upper
Autonemy -
Pair 1 I A79 491 ,085 ,005 353 2,092 32

Autonomy

Table.3: Paired Sample t-test for the experimental Group
Autonomyv Before and After the Treatment

Hence, there 1s a need to account for this degree
of autonomy which the students have developed. As
stated previously, within the Learner Autonomy
Questionnaire (Kashefian, 2002), there are five factors of
learner autonomy: learner independence, dependence on
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As shown above, the significance level (Sig.) of
Levene’sTest for Equality of Variances is ,606 which is
greater than .05, then one can assume that group
variances are equal. By referring to the column labeled
Sig. (2-tailed), the p-value of the test is ,469. Because it is
greater than the level of significance .05, it can be
concluded that there is not any significant difference in
the mean scores of the two groups with respect to their
autonomy. Thus, using the pretest indicates the
homogeneity of the experimental and control groups.
Yet, after being trained in using language portfolios, is
there a significant difference between the experimental
and control groups? In attempt to answer this question,
the post-test was administered to both groups and an
independent sample t-test was performed.

Independent Samples Test

Levene's Test t-test for Equality of Means
for Equality of
Variances

F | sig. t dt Sig. | MeanDiffe | Std. 95%
(2- rence ErrorDiff | Confidence
tailed) eren-ce | Interval of the

Difference

Lower | Upper |

3,349| 074 -2,082 46 ,043 -219 105 -431| -007

Autonomy _
Equal variances

o -2,409 | 39,086 021 -219 091 -.403| -035

not assumed

Table.2: Independent Samples t -Test for Autonomy in
the Portfolio and Traditional Assessments
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terms of consistency. Regarding the latter, two experts in
the field inspected the questionnaire and confirmed its
validity (Hashemian& Fadaei, 2013).

Results

The data obtained from the pre-and post-tests
were analysed via statistics which were performed with
the Statistical Package for Social Science or what is
known as SPSS (version 20). Indeed, an independent
sample /-test was used to evaluate the difference between
the means of the experimental and control groups. Before
introducing the portfolio training process (the treatment)
and after administering the Learner Autonomy
Questionnaire (Kashefian, 2002) to both groups, a t-test
analysis was conducted on the data obtained from this
questionnaire in attempt to find out whether there is a
difference or not between these two groups in terms of
autonomy. These results are presented in table. 1 below.,

Independent Samples Test

Levene's t-test for Equality of Means
Test for
Equality of

Variances

F | Sig t df | Sig. (2- | MeanDiffer|  Std
tailed) iff:

Equal variances
assumed

" Equal variances

t assumed

Table.1: Independent Samples 7-Test for Autonomy
before the treatment
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from 10" November to 19" May while the other group
acted as the control group who received no training. It is
worth noting, that the language portfolio suggested
within this context is a learning portfolio which intends
to help students ‘learn how to learn” through involving
them in making and taking decisions over their leaming
process, assess this process and reflect continuously over
their progress as well as their learning needs and goals. It
covers both functions: reporting (a form of alternative
assessment) and pedagogical functions (a reflective tool
to foster student autonomy and learning to learn in
foreign language education).

Within this experimental research the pre- and
post-tests consist of the Learner Autonomy Questionnaire
(Kashefian, 2002) (See the appendix). This questionnaire
includes 40 items on a 5- point Likert scale about the role
of autonomy in L2 leaming. The choices range from 1
(strongly agree) to 5 (strongly disagree). The questions
ask for the learner’s perceptions about the roles of the
teacher/the learner, self-evaluation, the learner’s goal,
planning, ability, progression, and mistakes in the course
of learning, all of which contribute to the development of
learner autonomy. Kashefian (2002) confirmed the
presence of five factors of learner autonomy in this
questionnaire: learner independence, dependence on the
teacher, learner confidence, attitudes toward language
learning, and self-assessment. As far as the reliability and
validity of this questionnaire is concerned, the former
was measured through applying Cronbach’s alpha. The
internal consistency reliability coefficient turned out to
be .78, showing that the questionnaire functioned well in
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Research Method

In the attempt to find out about the effects of
portfolio development on the students” learning
autonomy, there is a need to conduct an experimental
research so that wvariables can be controlled and
manipulated. This is since experimental research “is
concerned with studying the effects of specified and
controlled treatments given to the subjects usually found
into groups” (Scliger & Shohamy, 1989, p.136). The
treatment, thus, refers to the controlled and intentional
experience which the groups are going to be involved in
order to measure its effect (Seliger & Shohamy, 1989). In
this study, portfolio development is the treatment (the
independent variable) which the researcher tried to
measure its effect on their learning autonomy (the
dependent variable) through the use of control group
design where one group received a treatment, i.e.,
portfolio training while the other who represents the
same population (the experimental subjects) did not
receive such training.

The control group and the treatment group were
compared at the beginning of the experiment by means of
pretests, and were later compared at the end of the
experiment by means of post-tests which were the same
(or very similar) to the pre-test. The participants include
four pre-existing groups of first year undergraduate
students (48=) who were attending the Written
Expression course at the department of English
(university of Abdelhamid Ibn Badis, Mostaganem).
Three groups of students (=33) were trained into using
language portfolios during the academic year 2013-2014
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(beliefs and values about how we should teach) into
alignment (Jones & Shelton, 2011).

In fact, using portfolios in language assessment is
gaining more popularity and support among teachers,
teacher-trainers,  learners,  stakeholders,  material
designers, educational boards and researchers (Mitchell,
1992). It has been shown that these tools provide
excellent opportunities for learner self-assessment
(Genesee & Upshur, 1996). For that purpose,
considerable body of research has been devoted to find
out how to use them interactively to promote learners’
self-reflection and thus autonomy along their process of
learning. Still, the formative function of portfolio
assessment 1s under-explored especially in the EFL
context (Lam & Lee, 2010).

For this reason, the present research aims to
investigate the effects of portfolio training on the
students’ learning autonomy within an EFL context. This
is through investigating their learning beliefs and
attitudes before and after such training. It is worth noting,
that the process of training these students into portfolio
development involves the following stages:

1. Identifying the  subjects” readiness  for
autonomous learning.

2. Raising their awareness of autonomous learning.

Introducing the portfolio content and process.

4. Checking how the subjects are proceeding with
their use and providing continuous feedback.

5. Assessing their portfolios.

=
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Introduction

Since the 1980s, portfolios have gained increasing
popularity with the growing dissatisfaction with timed
impromptu essay test. They reflect Constructivism or as
Jones and Shelton (2011) describe them: “an expression
of Constructivism, a theoretical perspective that
embodies a certain way of thinking about human learning
and development™ (p.05). How are, then, portfolios
connected to Constructivism? A constructivist stance
toward teaching and learning emphasizes students’ active
involvement in learning, their own construction and
reconstruction of knowledge, thus their continuous
reflection, questioning and experimentation along their
learning process. Indeed, this teaching/learning approach
“describes knowledge as temporary, developmental,
nonobjective, internally constructed and socially and
culturally mediated” (Fosnot, 1996, p. IX). Thus, within
this conception leamning occurs through interacting,
cooperating and negotiating meaning with others.

Therefore, Constructivism as “a teaching/
learning approach that takes into account the cognitive,
social, and affective dimensions of the learner
necessitates the use of tools, methods, and strategies that
go well beyond the standard paper-and-pencil tests and
the traditional emphasis on ‘producing the right answer’
” (Jones & Shelton, 2011, p.19). In this respect,
portfolios emerged as a pedagogical tool with which to
engage students. Indeed, to reframe one’s pedagogy (the
way we teach), there is a need for bringing one’s theories
(the way people learn and develop) and philosophy
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Abstract

The purpose of this study was to investigate the
impact of portfolio assessment as a process-oriented
mechanism on the autonomy of first year English
students at Abdelhamid Ibn Badis University of
Mostaganem. The participants were 48 male and female
EFL. students to whom the Learner Autonomy
Questionnaire (Kashefian, 2002) was administered as a
pre-and post-test. The portfolio assessment was
integrated into the experimental groups within the
Written Expression course to explore whether and to
what extent their autonomy might get enhanced. The data
were analyzed using two independent samples ¢ tests, a
paired sample t-test and mean scores. The results showed
that the portfolio assessment process helped the students’
develop some self-assessment learning attitudes. But,
engaging in such a process did not support them gain a
considerable degree of autonomy which allows them to
act by themselves. This is so, since they were still relying
on their teacher as their views reflected.

Key words: Autonomy, portfolio assessment, training,
language learning.
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The results of the analysis, then, went hand in
hand with the hypothesis which emphases the usefulness
and effectiveness of pedagogical translation and the
mother tongue in teaching ESP students. The findings
reveal that most students prefer the use of translation and
the mother tongue as it handles their reading difficulties
seeking for farther investigation for the cognitive process
of interlanguage processing (L1 andL.2) when reading.
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The results in figure 2 show that most of students
disfavor English only method since they face difficulties
in understanding the teachers’ explanations and scientific
reading texts especially when they are unfamiliar with
scientific terms, that is to say, they lack linguistic
knowledge. To bridge the gaps translation is an effective
technique that deals not only with linguistic aspect of the
language, also it deals with communicative acts.
Moreover, students feel bored (question 6, table 2) when
the teacher uses only English as a medium of instruction
what effects classroom discussion because the foreign
language speaker tend to use Arabic as a speaking
strategy to avoid communication break downs when they
lack language knowledge.

7. Concluding Remarks

To wind up, it is recommended that on the part of
the student to be aware of the context of elements within
the text. Thus, they should contextualize specific item to
grasp its appropriate meaning on one hand and to ovoid
word for word translation which may lose the meaning of
the text on the other hand.

The role of the teacher, henceforth, should not be
restricted to equip students with L1 equivalences but to
explain and make analogies between the key items
(whether words, expressions, phrases, concepts) within
the same language and between SI. and Target one, and
whether they differ or resample those in L1. In addition,
L1 should be used just from time to time; it is important
in foreign language classroom to create an English
environment, that 1s, the 1.2 should be more dominant.
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feeling of comfort what increase their motivation and self
confidence (Statement 8). Moreover, the statements 6 and
7 logically imply that translation is a reading strategy
and a learning style.

6. Students’ Attitudes and Feelings toward English
Only Classroom

In the second section, data discussion centres in

students views and appreciation of the monolingual 1.2
method. The six questions submitted for that purpose
summarized in fable 2 are as follow:

b =

Lh

I feel that I lack linguistic competence

. I feel that I am unable of understanding the

teachers’ instructions

I feel that I unable of understanding the spoken
language

I feel that I unfamiliar with scientific vocabulary

I feel bored

I feel not satisfied with

100

30
al
HYes
40 — —
No
20 — S -
o -
2 3 3 5 6

Question 1

Table 02: Students’ Attitudes and Feelings toward
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English Only Classroom
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5. I think Arabic should be used to contact with
students,

6. I translate even if my Teacher does not allow me
to do so when I read scientific Text,

7. 1 prefer using specialized bilingual dictionary
(Arabic-English) when reading
scientific text rather than monolingual specialized
dictionary (English-English)?

8. Do you feel comfortable when teachers use 11?7

The results are summarized in Table 1. Numbers 1 to
8 in Table 1 match the above statements.

100
30

.j:] S
"
40 — @ Yes
0 ] “HHo
) . : : |
1 ) 3 4 5 [ 7

W Hoanswer
Questior 8
Number

Table 01: Students® Attitudes toward 1.1 in 1.2
Classroom

Most of students studying technical English
welcome the use of translation into the mother tongue in
the teaching and learning context, especially when
explaining ESP reading course because they believe that
the presence of the mother tongue is necessary in
understanding concepts, vocabulary, grammatical rules,
and instructions (statements 1 to 35). Also, the
implementation of the mother tongue ensures students’
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by the process of textualization.” (Widdowson 1979,
p:52% Pedagogically speaking, Widdowson
recommended for teachers, then, to make recourse to L1
and non-verbal as means of manifesting this process.

4. Respondent and Method

The questionnaire is administered to thirty
biology students. Its main aim is illuminating the
students” views on the use of translation and the mother
tongue itself in L2 classroom, contexts of its uses and,
students” attitudes toward English only classroom. For
the sake of authenticity, the designed questionnaire is
submitted face to face and randomly to thirty students.
Finally, the collected data will be analyzed quantitatively,
and then presented in graphic histograms.

5. Uses of L1 in L2 Classroom

In the first section of the questionnaire, the aim is
to find out students’ attitudes and feeling toward the uses
of L1 in L2 classroom. The data were, then, obtained for
the thirty students were asked to rate 8 statements on the
two Likert scale: Yes, No. The statements are reproduced
below:

1. I think Arabic should be used to Manage
classroom interaction

2. 1 think Arabic should be used to explain
mstructions,

3. I think Arabic should be used to translate and
explain vocabulary,

4. 1 think Arabic should be used to explain
grammatical rules,
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awareness of discourse features of the genre as they are
looking for stylistic and pragmatic equivalences (1989 as
cited in Baker, 1989). Furthermore, an up-to-date
reconsideration of translation is that it is viewed as a fifth
skill (Ross, 2000; Leonardi 2010). Not only the fifth skill
but “It is misleading to suggest that translation is
radically different from the other language skills if it
depends on and includes them.” (Malmakjaer, 1998 as
cited in Leonardi 2010)). Even more translation can solve
different learning and teaching difficult situations.
[Baker, 1989; Chambers 1991; Auerbach, 1993;
Schweers, 1999; Ross, 2000; Harmer (a2001, b2007)].

3. Translation in ESP Context

In ESP context, teachers combine a synthesis of
methodologies, procedures, materials to help in context-
specific teaching. In other words, the focus is on the
practice language in use to convey a certain
communicative function relevant to the leamers’
situations (Hutchinson and Watter, 1987). Translation is
one of the techniques that help achieve this goal of ESP
classroom. So, “Translation here, then, is an operation on
language use and not simply on language usage and aims
at making the learner aware of the communicative value
of the language he is learning by overt reference to the
communicative functioning of his own language”
(Widdowson, 1979, p.160). Even, translation is a way to
engage in understanding a form of real life
communicative function (House 2009). Scientific
Discourse as a language for specific purpose™... is a
universal mode of communicating or universal rhetoric,
which is realized by scientific text in different languages
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For House (2009), such arguments are neither
valid nor proved in scientific research. Howatt (1984)
puts it beautiful by saying that such arguments are
“without any really convincing reasons that it is perhaps
time the profession took another look at it” (quoted in
Baker, 1989 p. 120).Even scientific researches confirm
findings that are not compatible with the arguments listed
above: Hatch (1983) finds out that there are other factors
other than 1.1 and 1.2 interference that produce errors.
Holding this view Corder (1978) reformulated
interference into learner strategy that takes place to
compensate the lack of linguistic resources of L2 which
is for him “a communicative strategy” (as cited in Ellis,
1985). Furthermore, bilingualization involves contact
between the two languages (1.1 and L.2). This contact was
rejected since it was believed that it minimizes the
natural development of 1.2 learning and produces transfer
when the two language systems fuse into one system.
This process is “compounding bilingualism”™ whereas
second language pedagogy sought to promote
“coordinate bilingualism”, when the two language
systems are kept apart (Widdowson, 2003). However,
even language pedagogy attempts doing so, students pass
through compounding process. Moreover, it is
“foreignness” of 12 that require the presence of L1 since
what is foreign is recognized by what is familiar. The
teaching methodology should be compatible with the
students” natural learning style then.

In addition, Duff criticized Grammar Translation
Method as confined and eccentric, whereas, the use of
translation has different implementations: Learners focus
on the text as linked entities, so they are exposed to such
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1. Introduction

The use of translation as an aid in EFL context
goes back to Grammar-Translation Method which is
advocated by German scholarship during the nineteenth
century. The first language accordingly, is maintained as
reference system to the linguistic units of the syllabus.
However, at the end of the nineteenth century, group of
theorists, mainly phoneticians, linguists, and language
teachers criticized the Grammar-Translation method as
being an unsuccessful and wanted farther reformulation
in FLT. They supported a natural approach of language
learning and teaching as translation, for them, is confined
to one skill (typically written one), whereas the spoken
mode of language is primary, and the native speaker is
the best source of L2 acquisition (Cook, 2010). Due to
that exclusion, the use of the mother tongue from the
time of Grammar Translation to these days is a debatable
1ssue.

2. Reasons of the Rejection
For many years translation has been seen rejected
for many reasons, these are summarized as the following:
1. An inefficient way of teaching and
testing skills and time-consuming;
2. The co-presence of L1 and L2 hampers L2
learning as it produces interference;
3. It prevents students from thinking in foreign
language (Lado 1964; Bearrdsmore 1982;
Faerch and Kasper 1983; Brown 2002;
Malmkjaer, 1998 as cited in Lenardi, 2010).
Criticizing  Arguments of  Translation
Avoidance.
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Abstract

The present study sets as its main purpose to
examine attitudes toward the uses of pedagogical
translation in teaching ESP. The assumption behind this
investigation is that much can be gained from the
suggested input in raising the students’ reading
comprehension of scientific texts. As teachers tend to use
only English to expose students to the target language,
this method, in some situations, does not ensure the
students” understanding. Thus, this study is accomplished
to afford an illustration about such difficulties met by
first year master at the department of biology, Kasdi
Merbah University, Ouargla, when they read scientific
texts in English. It aims also, at highlighting the role of
translation especially into the mother tongue in teaching
ESP and teaching situations of 1.1 uses. Moreover, the
study seeks finding out students’ attitudes toward that
uses in ESP classroom that help ESP teachers to decide
whether to implement it or to avoid translation into the
mother tongue. To meet these mentioned objectives and
to gather data, descriptive method is selected. After
analyzing the data obtained, results reveal that translation
into the mother tongue has an important impact on the
learning and teaching contexts. On the basis of the results
achieved, conclusion 1s draw.
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Footnotes
1- By ‘“translatable” I mean texts judged worth to be
translated.

2- Contrary to Antoine Berman, who influenced some American
scholars like Lawrence Venuti, Henri Meschonnic (1932-2009) is
almost unknown figure in the Anglophone world. He is a French
poet, linguist, and translator. He has authored several texts
about translation, only one of which has been translated into English:
Ethics and Politics of Translating (2011).

3- The expression is from Michel Ballard’s “théorémes pour la
traduction”.

4- In his translation of Meschonics’ texts after he passed away
in 2009, Antony Pym uses the word “Decentering”.

References
- BERMAN, A. (1999) La traduction et la lettre ou
I’auberge du lointain. Seuil.

- BERMAN, A. (1995) Pour une critique des traductions:
John Donne. Gallimard.

- HOUSE, I. (2009) Translation, Oxford University Press.
- MESCHONNIC H. (1999) Poétique du traduire, Verdier.

- MESCHONNIC H. (1973) Pour la Poétique IIL
Epistémologie de I’écriture et de la traduction, Gallimard.

- MUNDAY, I. (2012) Introducing Translation Studies, 34
Edition. Routledge.

AL - MUTARGIM, n° 32, janvier - mars 2016 73



Ferhat MAMERI

readers of the translation
to discover new texts,
written in different style
and even to discover new
genres of literature.

3- Carries the reader to the
text (not the text to the
reader).

Relevant Concepts :
Otherness; Foreignization,
Decentrality/Decentering;
Alterity; Hybridity, ete.

oriented  nor
target-
oriented.

2- be a re-
creation:
translating a
poem requires
the
competences
of a poet;

translating a
novel requires
the skills of a
novelist, ete.
3- require a
competent
translator: an

artistic  work
18 not
necessarily

intended  to
someone;, it
requires  an
artist to be
translated.
Relevant
concepts:
Re-creation;
in-between;
Pure-
language;
Poetics;  no-
man’s langue,
etc.

by the reader.

2- adapt itself
with the socio-
cultural mold of
the target
environment
through
equivalence.

3- put the
emphasis on the
recipient:
carrics the
source text to
the reader
through
adaptation,
explanation,
omission,
addition, ctc.
Relevant
concepts:
Fluency:;
Transparency;
Readability;
Naturalness;
legibility; etc.
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make the difference within a specific context, exactly as the
original did.

In Conclusion

In view of the previous approaches, we notice that
there is no unanimous opinion among theorists on norms
for translating literary texts. However, what they have in
common is they all consider literature as a “genre” apart.
It is actually a complex and dynamic system that requires
permanent interaction and complimentarily between
theory and practice. They also agree on the existence of
some extra-textual elements, let’s say “norms”, that
should guide the translating process to achieve a specific
goal.

Even expressed differently, according to the field
of interest of every theorist, these norms could easily be
categorized within the classical framework of translation
studies: source-oriented (overt translation; foreignizing
strategy) versus target-oriented (covert-translation;
domesticating strategy). However, we notice the
emergence of a third tendency which extract and situate
the norms of literary translation “in-between” the two
categories. This categorization is displayed in table
below:

Source oriented norms | “In-between” Target-
Norms oriented norms

The successful translation | The The successful

should: successful translation

1-  Preserve all  the | translation should:

specificities of the source | should: 1- be intelligible

text. 1- not be|and

2- Give the chance to the | source- understandable
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As for the concept of decentering, this is defined
by Meschonnic as:

Decentering is a textual relation between two
texts in two language-cultures, [it extends] right
to the linguistic structure of the language-system,
this linguistic structure becoming value within the
system of the text. Annexation [annexion] is the
effacing of this relation, an illusion of the natural,
the as-if, as if the source-language text were
written in the target language, overlooking the
differences in culture, in period and in linguistic
structure. A text is at a distance: one shows it, or
one hides it. Neither import nor export.
(Translation by Anthony Pym, published in
Target 15(2) (2003)

The etymological meaning of Greek word “poiesis™ is
creation; and it is exactly this meaning which is attributed by
Meschonnic to the word ‘“Poetics”. According to him,
Language is no more than a mediation between the world and
oneself. From this point of view, each piece of literature (either
poetry or prose) is an interaction between language and one’s
own experience in life. The translator would reach the
“unspeakable” not through exposing the latent aspects of the
“poem’ but through an act of creation.

Rhythm is a notion of a very high importance in
Meschonnic’s  philosophy because it constitutes the
framework of any “poctic” work. He believes that a good
translation should be able to re-create not what the words say
(the meaning), but what the words do. A good and acceptable
translation should inscribe itself in its relevant historicity and
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literary translation is not the form (esthetic features), nor
the meaning. It is something situated beyond all the
material aspects. Quoting Valery Larbaud, Meschonnic
writes:

Each text has a its own sound, its own color, its
own movement, its own atmosphere. Beyond its
material and literal meaning, each piece of
literature, like each piece of music, has a non-
apparent meaning that creates the esthetic
impression wanted by the poet. It is exactly this
meaning that the translator is supposed to convey,
and this should be the only task of the translator.
(Henri Meschonnic 1973: 352).

Like the German romantics, Meschonnic believes
in the existence of a “third language” between the ST and
the TT. He also believes that “Literality” could be the
best strategy to valorize the foreign and to enrich one’s
language and one’s culture.

V. Larbaud shows that borrowing provide the
“foreignizing conditions”, searched by Aristotle,
which enrich incontestably languages into which
they are introduced. (ibid: 356).

Like Berman and the German Romantics,
Meschonnic considers that what constitutes the norms of
success of a translation within the Greco-Roman culture
(naturalness,  fluency,  acceptability,  readability,
transparency, etc.) is no more than a sort of deformation
and distortion of the real project of translating.
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surround Meschonnic’s Poetics is to see how he defines
translation:

Translation is no longer defined as the transport
of the source text into the target literature or,
inversely, the transport of the target reader into
the source text (double movement, which reposes
on the dualism of sense and form, which
empirically characterizes most translations), but
as work [314] on the language, decentering,
interpoetic  relation  between  value and
signification, structuration of a subject and history
(which formal postulates had separated), and no
longer as meaning. This proposition postulates
that the text works the language as an
epistemology applying [enacte de] a knowledge-
skill [savoir] inseparable from this practice and
which, beyond this practice, is no longer this
savoir but a signified. (Translation by Anthony
Pym, published in Target 15(2) (2003)

These concepts of the existence of a language “in-
between”, a “no man’s la.ngue”3, translation as “re-
creation” and  valorizing the “other” through
“Decentration/Decentering™ were deeply discussed by
French Scholar Henri Meschonnic (1932 - 2009). He
deeply, and at length, criticized E. Nida’s “Toward a
Science of Translation™ (1964) and “The Theory and
Practice of Translation™ (1969) by giving evidence that
the behavioral approach (Dynamic Equivalence), valid
for “Christianizing” the recipients, is never valid for
translating literature. His “Propositions for a poetics of
translation”, published in 1973, state that the subject of
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Walter Benjamin (1892 — 1940) highly influenced the
Bermanian concepts.

Walter Benjamin and “The Task of the translator”

In his essay titled “The task of the translator”
(1923), which has become one of the references that
constitute a must in literary translation, Benjamin
believes that the goal of any translation is not to convey
the “meaning” or “information™ contained in the ST. A
translation is supposed to emerge from the ST in order to
exist separately and to give it a “continued life”. It is a
sort of recreation that will give a chance to the ST to
survive through times. The “task of the translator™ is not
to focus on the ST nor on the TT but to pay attention at a
higher level: at “The Pure language”. Benjamin believes
that when the ST and the TT co-exist and complement
each other, they give rise to the “Pure Language™ He
also believes that “Literality” is the best way which leads
to the Pure Language.

A real translation is transparent; it does not cover
the original, does not block its light, but allows
the pure language [...] to shine upon the original
all the more fully. (Benjamin 2004: 81)

When translating rhymes with writing: Henri
Meschonnic® and Poetics of Translation

Like German Romantics, Meschonnic’s work 1s
important because it moves translation bevond the classic
concepts of formal correspondence versus dynamic
equivalence, introduced by Nida, as well as bevond the
linguistic considerations. I think that the best way to
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such a mixtureby using a uniformed language. Actually,
this is the main issue when translating novels.

According to Berman, the previous deforming
tendencies (mainly Ethnocentrism and Hypertextuality)
characterized the translating process in all dominant
civilizations (from Rome of Saint Jérometo modern
times, passing through Arab civilization).

The ethnocentric translation was born in Rome.
From its beginning, the Roman culture was
translation-based. After the period when Latin
authors used Greek, they started to translate into
Latin all Greek texts. It was an entreprise of
massive translation carried out through systematic
annexation of texts. It was a process of
Latinization. (Berman 1999: 31).

Berman believes that these principles of
translation (ethnocentrism, hypertextuality, annexation,
etc.) are deeply rooted in Greco-Roman culture. This
way of perceiving and assessing the translating process
started actually with Plato ( 428-348 BC) who introduced
the concept of separation, and opposition, between the
“Body” and the “Soul”, the “body = the form™ that kills;
and the “soul = meaning” that gives life.

The concept of valorizing the foreign through
literal translation, introduced by Berman, was ecarly
evoked and discussed by the German Romantics of the
carly nineteen century. Some monumental figures, such
as Humboldt, Schlegel, Schleiermacher and mainly

66 AL - MUTARGIM, n° 32, janvier - mars 2016



Are there Norms for Literary Translation?
Decentration Versus Ethnocentrism

9- The destruction of underlying networks of
signification: the word text comes from fextile (fibres that
form a tissue!). The qualified translator is expected to be
aware of the existence of the network of words forming
the text. Berman give an example of argumentative
suffixes in a Latin American Text - jaulon (large cage),
porton (large door), etc.

10- The destruction of linguistic patternings: to render
sentences constructed in a systematic way in an
“asystematic” construction. The techniques of translation
adopted by the translator (such as rationalization,
clarification and expansion) tend to give a “standardized”
translation which destroys the linguistic patterns of the
S.L.

11- The exoticization (destruction of vernacular
networks): Novelists often use colloquial language in
their writings: local speech, slang, and vernacular.
Translators tend either to omit these expressions or to
exoticizing them by putting them in italics. On the other
hand, seeking a Target Language vernacular would be a
form of exoticizing the foreign.

12- The destruction of expressions and idioms: replacing
an idiomatic expression or proverb by its equivalent in
the target text would be the consecration of an
cthnocentric translation. By doing so, the translator
would create new references and destroy the foreign
work.

13- The effacement of the superimposition of languages:
Two languages (or more) may co-exist in the source text.
These may be Arabic dialect in Maghreb countries, used
by some novelists, which is actually a mix of Arabic,
French and Berber. Translators tend to erase traces of
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1- Rationalization: introducing modifications on the
syntactic structure of the ST. By structure, Berman
means; punctuation, order of sentences, logical links, etc.
2- Clarification: making explicit what is implicit in the
ST. A translation always tends to be clearer than the
original.

3- Expansion: a consequence of the two previous
tendencies; and it was early mentioned by Vinay and
Darbelnet.  Because  of  “overtranslation”  and
explicitation, the TTs tend to be longer than STs.

4- Ennoblement: It refers to the fact that some translators
tend to introduce some esthetic features on their
translations by using an clegant style, which was the case
of “les belles infideles”, or the unfaithful beautiful.

5- Qualitative impoverishment: to replace words and
expressions used in the ST by some equivalents in the TT
which don’t show the same richness and significance.
Berman gives some examples when the form and the
sound of a term are associated with its meaning.

6- Quantitative impoverishment: this includes the fact of
losing lexical variation in the TT. Berman gives the
example of the Spanish ST that uses three different
synonyms for “face” (semblante, rastro and cara).
Rendering all these three words by face would give way
to a qualitative impoverishment of the ST.

7- Homogenization: it consists of unifying the tissue of
the ST at all levels, whereas it is heterogeneous. It is
actually the consequence of all the previous tendencies.

8- The destruction of rhythms: rhythm doesn’t concern
poetry only; other types of works, like sacred texts
(Quran), novels, Arabic makama are also full of this
feature which tend to be destroyed through deformation
of word order and punctuation.
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Limits of the Interpretative & Socio-linguistic
Approach

We mentioned earlier that the interpretative
approach was mainly developed from the practice of
Conference Interpreting. So it deals with oral language
rather than written language. This approach could be
relevant to oral speech where fexts are communicative
(they contain information to be transmitted). However,
there are some other kinds of texts (expressive texts:
poetry, literature, etc.) where language is important (the
importance of the aesthetic features of language). In these
types of texts, the form and the content are inseparable,
and the act of deverbalizationleads inevitably to the
distortion (deformation) of the ST.

Translating according to the sociolinguistic and
functionalist approach is qualified by the supporters of
the “Literal and Poetic Approach” as an Ethnocentric
strategy that tries to level the differences existing in the
“Other” text according to the mold of the target culture
(One of the Scandals of Translation!! Venuti). It is a
translation approach that cares most about the readability
and the acceptability of the translated text by the receiver
in the target culture.

When Literality rhymes with “Decentrality”
Antoine Berman and the “negative analysis” of
translation

Berman believes that translation tends to reduce
differences through thirteen “deforming tendencies”
which could be summarized as follows:
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preserve as many features of the original as possible. By
contrast, dynamic equivalence seeks to accommodate the
needs and norms of target culture readers, and to produce
a text that will more naturally engage the reader. “Even
the old question: Is this a correct translation? Must be
answered in terms of another question: For whom?
Correctness must be determined by the extent to which
the average reader for which a translation is intended
will be likely to understand it correctly”. (Nida 1969: 1).
This implies that there always be different translations
which can be called “correct”. Accordingly, the same
original text will require several different levels of
translation, in terms of vocabulary and grammatical
structures if we want to give all peoples equal
opportunities to understand the message.

Nida states that the dynamic equivalence should
always have priority over the formal correspondence. A
correct translation will not be measured in terms of
whether the words are understandable and the sentences
grammatically correct, but in terms of the fotal impact of
the message has on the reader of the translation. We can
assess that a translation is correct if the receiver reacts in
the same way as the reader of the source text. Thus, the
main criterion of a correct translation is the impact the
message has on the reader of the translation. The
translated text is supposed to carry out exactly the same
functions as the source text. To make his translation
readable and acceptable, the translator is asked to pass
the source text through the cultural filter of the host
culture. The main criteria of a good translation are:
fluency, transparency, readability and natural-sounding.
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the act of communication. Elements that contribute in
fixing the meaning of any text are always extralinguistic;
metatextual. Tt 1s always the textual context, the
situational context, the cultural and historical context (the
discourse in general) that fix the meaning of the text and
not language itself.

The following lines sum up the main concepts of
this school:

- There is a difference between translating and
transcoding.

- There i1s a difference between language and
discourse (text).

- Discourse: the use of language within a particular
situation, called context.

- There are two kinds of context: verbal context
(Smallest Language unit that constitutes a
meaning).

- Situational context: the material framework (the
place where the discourse is taking place, gestures
of the orator, and all material elements that may
contribute in orienting and clarifying the
linguistic statement.

The socio-linguistic approach

In some types of texts, it is appropriate for textual
equivalence to stay very close to formal correspondence,
even the result seems “unnatural”. This is the case in
translations of legal or scientific texts where exact
wording i1s considered crucial to the message being
conveyved. This kind of formal equivalence seeks to
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communicating process. He is supposed to
ensure the maximum communication between
the parties. (ibid: 69).

c- The relation norm: a linguistic norm
concerning the existing relation between ST
and TT. The translator has to take into
congsideration: the text type, the wishes of the
commissioner, the intentions of the original
writer, and assumed needs of the prospective
readers. (ibid: 69-70).

The professional norms are subject to validation
by authority norms; social and cthical factors that were
not covered by Toury’s DTS.

The School of Paris and The Theory of meaning

Also called the interpretative theory or the theory
of sense, this way of perceiving and assessing the
translation is mainly based on a communicative
approach. Basing their concepts on the practice of
conference interpreting, the tenants of this theory (Danica
Seleskovicth& Marianne Lederer) consider translation as
an act of communication. The translation process deals
exclusively with message (meaning) rather than words
(language). In order to fulfill the process of translation in
a good way, the translator has to deverbalize his text (to
separate the form, language, from the content, message).
Language is considered as a means of transport of the
messagefrom point A (source text) to point B (target
text). The translator intervene within the canal of
communication in order to INTERPRET (to understand
then to explain) the message. From this point of view, a
word-for-word translationmay even constitute a barrier to
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To situate the text within the target culture
system, by looking at its acceptability by the host culture.
1- To analyze both ST and TG in order to figure out
the differences, the similarities and the existing
relationships (if any) between them. By so doing,
we can identify the necessary changes to be
introduced.
2- To make a generalization of the translating
process concerning each language pairs according
to the identified patterns.

Basing his concepts on Toury’s, Chesterman
proposes another series of norms of translation:

1- Product or expectancy norms: this concern the features
that should characterize any translation in order to satisfy
the reader. This suppose that the translator should be
aware about the dominating tradition of literary
translation in the host culture: the genre of texts to be
translated, discourse conventions, ideological and
political constraints. Chesterman (1997: 64).

2- Professional Norms: actually professional norms go in
hand with the expectancy norms. Chesterman suggests
three types of professional norms:

a- The accountability norm: an ethical norm
concerning  professional standards. The
translator has to assume his responsibility for
the work he produced. (ibid: 68).

b- The communication norm: a social norm
concerning the translator as an actor in the
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The Polysystem Theory of Translation

When dealing with literary translation, the most
known approach is probably the polysystem theory,
developed in the 1970 by Itamar Even-Zohar, who
actually borrowed his ideas from Russian Formalists and
Czech structuralists. According to this theory, any
literature could never be studied, understood or analyzed,
in isolation from its social, political, cultural and
historical framewok; the systemn which dictates the
literary rules and conventions of translation within a
particular society at a specific period of time. This
system include the criteria of selection of “translatable™
works, usually imposed by publishers, reviewers, official
institutions and even by readers. Even-Zohar defines the
polysystemas follows:

A simple system, a system of various systems
which intersect with each other and partly
overlap, using concurrently different options, vet
functioning as one structured whole, whose

members are interdependent.
Even Zohar (2003:3)

Later on, this concept was further developed by
Gideon Toury through what is presently known as
“Descriptive Translation Studies”. Starting from his early
polysystem work with Even-Zohar, Toury tried to
develop a general theory of translation which states that
the sociocultural conditions, values and ideas shared by a
community, constitute the main ¢lement which decides
about what is right or wrong, adequate or inadequate. The
Descriptive  Translation Studies methodology, as
suggested by Toury, i1s composed of three main steps:
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Abstract

In the field of literary translation, requirements
that usually characterize a “Good Translation” could be
identified from two different perspectives of the target
text:
1- Translation as a derived product from the source text
which should always be the reference to assess and
determine the exaciness of the content of the target text.
2- Translation as “Independent Text” in the host culture
which must be “usable.”
From this view, correctness is either based on norms of
the source text (ST) environment or the target text (TT)
environment.

This article will shed the light on the norms of
literary translation as discussed by different approaches
in the ficld of translation studies. Through a contrastive
analysis of the different tendencies, it will come out with
a general categorization of these norms hoping to present
them in a more clear way and to make them useful for
professional literary translators, teachers, as well as for
students interested in literary translation.

Key words: Annexation -  Domestication -
Ethnocentrism - Fluency - Transparency - Readability -
Naturalness - Otherness - Foreignization - Decentration -
Alterity - Hybridity.
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Specialized Translation Teaching Between Theoretical
Orientations and the Reality of the Market

Conclusion

In this paper, we tried to explain that though-at
national as well as international levels- there is an
increasing concern in the current translation pedagogy to
prepare students who can work with highly specialized
material (Maier and Kenny, 1993), local strategic and
cconomic needs are of paramount importance in
establishing actual translation courses. International
theoretical orientations of specialized translation teaching
can only be informative to both local specialized
translation teaching and research.
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courses, the progression will rather be built on the
strategic needs.

Munoz’s (2002) view about combining various
criteria in a single specialized translation class is
an idealistic position, trying to satisfy the needs of
an ever changing market; but it is reductionist of
the ‘holy’ mission of the university. It is our
assumption that whatever amount of professional
aspects are included in higher education curricula,
this does not and should not change the holy
mission of the university which accords with our
genuine strategic objectives.

Specific strategic objectives: as was previously
stated training translators in all fields to cope with
this ‘scientific gap’ between the advanced world
and the third world is a short-term strategic
objective. This strategic objective is to be realized
through, in our view, postgraduate specialized
translation courses.

Specific economic objectives: training translators
able to satisfy our genuine economic needs 1s a
short-term economic objective. The ‘specificity’
of the Algerian translation market illustrated by
the work of the translation offices, in our view,
makes it possible for this objective to be realized
by general translation courses constantly updated
with insights from the profession.
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3- Possible Adaptations of Specialized Translation
Teaching Orientations to the Algerian Context

It is possible to adapt the specialized translation

teaching orientations previously presented to the
Algerian context as follows:

a-

b-

De Campos' (2009) two steps method of the
identification of elements of fundamental
significance and search for translation patterns
through text analysis and parallel text can be used
in both general and specialized courses suggested
for the Algerian context.

Nunez' (2014) economic translation syllabus can
be also insightful as to the theoretical aspects that
have to accompany a specialized text.

In Munoz’s (2002) view, texts for the purpose of
disclosure (or general translation texts) proved to
be more difficult for students for which they got
lower grades than specialized text. This remark is
true for Algerian students as well. However, more
research is called to determine whether disclosure
texts include basic elements to be found in
specialized texts, and thus ease will be due to this
‘basic nature’ rather than difficulty.

Munoz’s  (2002) suggestion-in  translation
teaching- to start with the most recurrent text tvpe
in the profession is relevant to satisfying the
economic needs in the Algerian context. As for
the strategic needs, we can combine ‘basic texts'
or 'gencral’ texts with 'specialized' ones in the
general translation course. In later specialized
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stage initial intermediate Final
aspec
Topic general introduction to Specialisation
specialities
Text type Most common Paradigmatic Most frequently
occurring
Tasks Comprehension/expr | Single professional Complete
ession tasks professional
tasks
Extralinguistic | orthographical and Semiotic Situational
determinants typographical
professional profiles of leavers actual general relationships
routines with others who
tools make up
production
chains
Output 300 words / hour 400 words / hour 500 words /
hour
Theory critique of ideas study of processes | reflection on
received the product and
process
Mental classifiable specific tasks convergence of
problems justified reasons tasks, case
standard solutions studies
analogy-based
solutions

Diagram: organisational criteria for learning progression
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in translation (Munoz, 2002: 09)

AL - MUTARGIM, n° 32, janvier - mars 2016




Specialized Translation Teaching Between Theoretical
Orientations and the Reality of the Market

mental operations, initial stages might contain contrastive
linguistics and false friend identification; intermediate
ones correspond to subjects related to students’ conduct
and background and final stages relevant to practice in an
extremely realistic environment.

The following is a diagram taken from Munoz
(2002: 09) summarizing the criteria for learning
progression in translation:
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communication apparatus (cinema...). The third stage
could focus on situational determinants such as
customers and proofreaders...” (Munoz, 2002:05).

- As far as the professional aspects of the process of
translation i1s concerned, Munoz (2002) conceptualized
the progression as follows:

In the first stage, students should learn the
different profiles of the university leavers; in the
second stage, they should focus on actual general
professional routines (use of templates,
development of documentary and terminological
strategies), in the final stage, students will focus
on relationships with customers.

- As far as intellectual scope of the profession is
concerned, Munoz (2002) conceptualized the progression
as follows:

The 1% stage consists of questioning ideas related
to language, communication and the tasks
involved in translation.

The 2™ stage is that of understanding translation
process.

The 3" stage engage in reflection upon the
implications of the work of translators from
ethical circumstances to its place within the
intellectual work of a linguistic community or
polysystem.

And last, as far as the mental processes are

concerned, and as translating entail the development,
reinforcing, diversification and speeding up of a series of
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2.2 Updating the Criteria of Translation Class
Content: Munoz Suggestion

Munoz (2002) further suggested ideas for
updating the criteria determining the content of
translation classes:

- Translation classes should be given in a manner to
encourage students to adopt realistic routines that can be
transferred to professional activity: ‘translation classes
should be given in realistic environments in classrooms
in which IT equipment is available, for example’
(Munoz, 2002: 4).

- There is a three-stages progression to adapt to the
reality of the Market as far as text type is concerned:

1 stage: progression, in terms of textual
typology, can be established by focusing on the
texts that are translated most frequently (civil
registry, brochures for tourists, press magazines,
packaging for food).

g stage: texts to be translated are those which
are assumed to be the most sought after in
professional circles. The market here determines
specialization.

31 stage would concentrate on common text types
within a specific speciality.

- As far as extralinguistic determinants are concerned, ‘A
possible progression would begin with orthographical
and typological rules, as they affect all text types. A
second stage would examine the influence of other
semiotic systems that also function within the same
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Munoz (2002) criticized translation classes as

being taught in conditions different from those of the real
world (in terms of professional tools and reference
documentation), not highly demanding and provide
modest results

‘To begin with, we have to persevere with
improving the methods used to teach a profession

whose profile, nature and expectations are
changing’ (Munoz, 2002: 02).

He further pointed to arcas where improvement is

needed:

48

a_

Professionalization in pedagogy and research

b- Need for theoretical models to understand the

translation process and break into specific
objectives ‘to establish a progression that is
consistent with the objectives’

Need to reconsider the progression in translation
which tends to be established in two stages:
general and specialized translation. Munoz (2002)
thinks that texts intended for a wide audience
(such as disclosure), that are part of general
translation, have a greater variation, complexity
of vocabulary and syntactic and rhetorical
structures than those which are most widely used
in specialised-translation classes.

d- Need to reconsider the unrealistic pedagogical

strategies due to ‘..the gap in terms of real
conditions as regards the use of technology,

volume of work, deadlines, complexity of
texts..”(Munoz, 2002: 04).
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specific translation skills (literary translation competence
for instance) into wide spectrum of skills needed in the
translation market; represented here by the exigencies of
the translation market.

2. Some Theoretical Orientations in Specialized
Translation Teaching

There are many articles that dealt with the
practice of specialized translation. De Campos (2009),
for instance, dealt with the practice of specialized
translation as regards academic certificates. She
highlighted the use of a two steps method; the analysis of
the specialized source text to identify elements of
fundamental significance to translation, and the search
for specific translation patterns through parallel texts.

Nunez (2014), from her part, tried to clarify key
concepts regarding the didactics of economic, financial
and commercial translation. Her syllabus included
theoretical aspects, aspects related to the ability to do
conceptual or terminological search and aspects related to
the specialized translator’s real practice.

2.1 Munoz’ Critical Account

According to Munoz Martin (2002: 01), a
translation teacher and a professional, ‘the objective of
translation was, until very recently, the intellectual
operation of translating, with two stages of progression,
namely general translation and specialised translation’. In
his article, he questioned the grounds for such an
objective and suggested a general pedagogical update.
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1- To train translators in all fields of science to cope
with the scientific 'gap' between the developed
end the underdeveloped worlds. This can be done
through specialized courses in translation; but a
specialization that follows a profound general
course. This is because specialization -in the
Algerian case- springs from the need to transfer
science to develop the country; not for satisfying
the needs of a market that is different from the
European one.

2- To train translators who can satisfy the needs of
the market. This can be done through general
courses; which in the Algerian context provided a
solid initiation to different 'specialized’ fields.

As to whether the general translation competence
of the 'previous' licence undergraduate courses in
translation fulfills the needs of the Algerian market or
not, most authorized translation offices asked agreed on
the fact that translation graduates need to learn a lot once
at the work place. The graduates” deficiencies seem to be
mainly in the professional and interpersonal skills. This is
the case because most of the translation held in these
offices is mainly conventional and stereotypic. Thus, as
far as our local economic needs are concerned, the
general translation competence got from the translation
courses seems somehow adequate. Reforms, however,
are to target professional, interpersonal (and team work)
and technological aspects of the graduates’ translation
competence. As far as the general translation competence
of the Master courses that are a continuation of LMD
licence undergraduate courses in language are concerned,
we can trace a different challenge: how to transfer
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students with highly specialized competences not then be
of use on graduation. This risk is reduced with the
transferability of ‘our’ subject area competences to other
fields.

In fact, the Algerian context does not present
constraints such as professional mobility and making
higher education more competitive accordingly. These
very specific constraints have influenced the need for
more professional translators in Europe.

1.4 Translation Course Objectives and the Algerian
Local Strategic and Economic Needs

In fact, we should state clear agendas in
education, economy ...etc, and they need to be developed
on the basis of our genuine strategic and economic
needs. The challenge thus is to have course objectives
which are in the service of our genuine strategic and
economic needs which are:

1- The translation of knowledge in all the fields of
science as a necessary step for the development of
our country.

2- To make Arabic the language of science and
technology.

3- To satisty the market needs in terms of translation
services.

If these are our needs, then our objectives will
follow as:
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The concept of competence in higher education
and training has been taken to refer to: “a combination of
skills, knowledge, aptitudes and attitudes, and to include
disposition to learn as well as know-how” (Working
group for the implementation of Education and Training
2010; 2003, p. 10 cited in Kelly, 2005, p. 33). In fact, the
recent move in European higher education towards a new
model of tertiary education together with the attempt to
harmonize Furopean curricula (facilitating graduate
professional mobility with Europe and making European
higher education more competitive in the world) has led
to as Kelly puts it “fruitful period of self-analysis and
reflection in many tertiary education institutions”. If we
are to consider the concept of ‘competence’ in the context
of this reform process, distinction should be made
between “general, generic or transferable competences”
and “subject area specific competences” (Kelly, 2005, p.
34). The first type of competences should be the aim of
all undergraduate or postgraduate courses (whose
mission to help individuals attain personal fulfillment and
development, inclusion and employment); whereas the
second type of competences should be the aim of their
own fields (a role more specific to their own respective

fields).

For Kelly (2005), offering a very wide range of
generic competences, in the translation field, is very
striking and difficult to be found in other academic fields
at university level. This permits ‘our’ students, according
to her, to be almost uniquely flexible, adaptable and
highly employable citizens. She further added that with
the incredible proliferation of translator training courses
the world all over, we could run the risk of training
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flexible, adapt and constantly learn new skills
(emphasis ours).

Obviously, there is an enormous range of
activities and skills required belonging to the translation
profession. Specialized courses, for Kelly (2005, p. 27),
are designed to train specialists in only one area of
translation expertise; whereas generalist courses, the
most wide spread training courses, are designed to cater
for the huge diversity in the current market, while
foreseeing likely future developments students are to be
prepared for.

In the Algerian context, as far as specialized
courses are a continuation of general courses, there is a
possibility to satisfy both our local strategic and
economic needs. Specialized courses aiming to replace
general courses, in our context, are neither market
grounded nor competence transferability justified.

1.3 Disciplinary Considerations

If the overall aims are to be described in terms of
what professionals are required to do and to know, as
Kelly (2005) puts it, then addressing the concept of
translation or translator competence becomes necessary.
According to Kelly (2005), different authors have used
the concept of translator /translation competence in
different ways: to describe the actual translation process
as an expert activity from a cognitive perspective, to
design translation curricula ...etc.
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emanating from its socio-cultural environment,
and evolving successfully from one form into
another.

He added that there is a dispersion of the language
industry into different professional roles taken by
graduates trained as translators: bilingual editors,
multimedia designers, research specialists, cultural
assessors, multicultural software designers, software
localizers, terminologists, and project managers (Shreve,
2000, p. 228).

In the same respect, Kingscott ( 2000, p. 227 cited
in Kelly, 2005, p. 27) speaks about ° a growing
Jfragmentation of the field’, and identifies changes in the
profession such as the globalization of communication,
the increasing use of English as a ‘world auxiliary
language’, and the multimodal nature of much text
production to enumerate but few examples.

A very good solution, in this context, seems to be
preparing learners to be more flexible and to adapt to
constant change, as Kelly (2005, p. 27) puts it:

The constant evolution evoked here is, I believe,
essential to any description of professional
activity in our age. Not in vain is one of the
essential concepts of current education policy that
of lifelong learning in recognition of the
impossibility for educational institutions clearly to
define the future needs of society in concrete
terms, and thus the need to prepare irainees to be
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position in SDL International (Kelly, 2005, p. 25). The
basic profile of the recruits is that of

high-calibre graduates with an appropriate
qualification in an any specific or arts discipline
relevant for the work of the EU-institutions and
the capacity to adapt and evolve professionally to
meet our basic requirements (Kelly, 2005, p. 26).

These requirements can be summarized in the
following points:

1. Flexibility in changing circumstances.

2. Ability to operate under administrative rules

3. High degree of intellectual curiosity and
motivation

4. Capacity to work independently or as a part of a
team

In addition to these requirements, graduates
should have or be prepared to acquire the following
specific skills: language skills (perfect and thorough
knowledge of two or more languages), thematic skills
(familiarity with different fields) and translation skills
(such as register conventions or research strategies).

In fact, the profession is in constant change as
Shreve (2000, p. 217 cited in Kelly, 2005, p. 27) posited:

The profession of translation (can be seen as) a
special kind of ecosystem moving through time,
modifying itself under the pressure of influences
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specialization aimed at is somehow hindered, in our
view. Instead of specializing in one of the fields of
translation, the Master course will have to encapsulate
basic translation-related knowledge for the students from
language departments.

1.2 Professional Standards

One way to approach the current state of the
translation profession is to dwell a little on what
professional translators are actually required to do, if the
overall aim of the course is to train professional
translators. The UK Languages National Training
Organization (LNTO today the National Centre for
Languages CILT) in a 2002 leaflet provided the
following career guidance description:

Translators work with the written word. They
convert documents from the source language into
the language of the people who need to know and
read the content of the translation (i.e. the target
language) and the final translated document
should read as clearly as it did in the original
(Kelly, 2003, p. 24).

According to Kelly (2005), this description is
undermined by ‘old’ beliefs: that there is always one
source text, that both source and target texts are in
written modes, excluding multimedia text for instance,
and that the target text is always needed by the reader.

Another way to approach the current state of the

field is to analyze job advertisements and descriptions.
The following i1s an advertisement for a translator
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Kelly (2005) enumerated several factors which
help in defining learning outcomes/objectives, some of
them being:

1.1 Socio-Cultural Context

For Kelly (2005), the European socio-cultural and
mnstitutional context in which courses are to be offered 1s
the most important factor because there is a big
difference between a full undergraduate or a postgraduate
programme and a professional development course. The
former, being held at the university, has general
educational considerations to be taken into account;
whereas the latter, being organized by a professional
association, does not have such considerations at all.
Thus different settings yield different objectives.

The Algerian socio-cultural and institutional
context in which translation courses are offered is that of
a Licence undergraduate course of four years, followed
by a Magister postgraduate course of three years (this
was until very recently; two vears ago) and a Master
course of two years (this is the actual programme). Both
programmes are held at the university and they differ as
to their general objectives. A general translation
competence is the general objective of the undergraduate
translation courses and a more ‘specific’ translation
competence is the general objective of the Master
translation courses. In cases where the Master course is a
continuation of a Licence course in translation, the
specialization aimed at in the Master course can be seen
as realistic. But in cases where the Master course 1s a
continuation of an LMD Licence course in languages, the
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in the service of our own local strategic and economic
needs. Second, the paper will consider some theoretical
orientations in specialized translation teaching. To be
informed about different trends in specialized translation
at the international level has a twofold advantage:
updating research at the national level and tacking
informed decisions as far as the local situation is
concerned. The third part of the paper will deal with the
possible adaptations of the orientations that are most
convenient to our local strategic and economic needs and
the setting up of our own genuine orientations.

1. Factors Defining Translation Course Objectives
and the Algerian Local Strategic and Economic
Needs*

According to Kelly (2005), many training courses
in certain university systems and academic traditions do
not have explicit definitions of their intentions which can
be used as a basic reference point by both staff and
students. Now, however, explicit intentions are the rule in
almost all courses: “It has now for some time been
recognized in most systems, as part of the general move
towards improving student learning, that explicit
intentions must be formulated for all courses™ (Kelly,
2005, p. 22).

Explicit intentions had been, for some time,
teaching objectives, i.e. what the teacher wanted the
student to learn, emphasizing on teacher input. Recently,
however, emphasis has been placed on learning
outcomes, i.e. what students will be able to do at the end
of the course.
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Abstract

According to Maier and Kenny (1993), there is an
‘increasing concern’ in the ‘current translation pedagogy’
to prepare students who can work with ‘highly
specialized material’. In this context, the present paper
sets first to consider some factors which define
translation, curriculum objectives and how to make these
objectives in the service of our own local strategic and
economic needs. Second, the paper will consider some
theoretical orientations in specialized translation
teaching. To be informed about different trends in
specialized translation at the international level has a
twofold advantage: updating research at the national level
and taking informed decisions as far as the local situation
is concerned. The third part of the paper will deal with
the possible adaptations of the orientations that are most
convenient to our local strategic and economic needs and
the setting up of our own genuine orientations.

Introduction

According to Maier and Kenny (1993), there is an
‘increasing concern’ in the ‘current translation pedagogy’
to prepare students who can work with ‘highly
specialized material’. In this context, the present paper
sets to consider some factors which define translation,
curriculum objectives and how to make these objectives
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langues des spécialités s’affirme, des traits particuliers
marquent aussi, la sémantique ainsi  que le
fonctionnement discursif et ’enseignement des langues
de spécialité.
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pénétrer dans les réseaux notionnels que lui offre le
dictionnaire. Pour le natif, les équivalents ont une valeur
encyclopédique, mais aussi didactique.

Conclusion

Au terme de cette étude et au vu de tout ce qui
précede, je me vois tentée de reformuler le titre de mon
travail, pour me demander si les spécialistes de la
terminologic ont bien une conception claire  des
caractéristiques générales et spécificités de la langue de
specialité. 11 me semble en effet que, les approches
générales et la formulation des définitions de certains
terminologues, révélent que la plupart d’entre eux ne
voient dans la langue de spécialité qu'un continuum
d’usages diversifiés de la langue générale ou commune,
et qu’ils ne reconnaissent pas de spécificité a priori de
la langue de spécialité.

En effet la notion de spécialité suppose
I'existence d’une langue générale par rapport a laquelle
les langues spécialisées se définiraient. En d’autres
termes, il y aurait une langue commune aux locuteurs et
des langues variables en fonction des compétences plus
ou moins spécialisées des uns et des autres. Ce point de
vue constitue une fagon d’essayer de créer un lien entre
la langue-systéme et les usages réels. I1 suppose
d’identifier des domaines auxquels on pourrait associer
des usages stables. Or, la variation dans les usages peut
&tre trés présente et ne pas correspondre a des domaines
d’activités identifiés a priori.

Nous soulignons, en fin que ce n’est pas au seul
niveau lexical et terminologique que la spécificité des
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leur proposer, dans le cadre d’une Lexicographie
spécialisée  d’apprentissage, doivent prendre en
considération ces critéres et présenter des descriptions
extrémement complétes sur toutes les structures de la
langue de spécialité. Tes travaux actuellement en cours
sur la langue de spécialité portant sur la construction
morphologique de certains termes dans les discours
spécialisés, sur les réseaux morphosyntaxiques liés aux
comportements du verbe dans les collocations
terminologiques, laissent entrevoir des particularités
specifiques au  fonctionnement de cette langue de
specialité. C’est pourquoi nous défendons I'inclusion des
structures comme les collocations terminologiques dans
les dictionnaires a caractére terminologique.

Cela nous permet d’insister sur le rdle des
collocations terminologiques dans la conception de ces
outils pour I"apprentissage des I.SP. A la différence des
dictionnaires de langue générale qui sont, soit pour des
apprenants natifs soit pour des non-natifs, un dictionnaire
de langue de spécialité peut, s’adapter aussi bien a I'un
qu’a lautre, bien que les deux aient des parcours
d’apprentissage différents, puisque le premier le fait
depuis sa langue maternelle et le second dans une langue
étrangére. On peut aider Dapprenant non-natif en
introduisant dans le dictionnaire les équivalents
terminologiques dans sa langue matemelle, ce qui lui
permettra de faire un détour d’apprentissage, au lieu
d’entrer en LSP par la langue étrangere, il peut y accéder
par sa langue maternelle, a travers les équivalents puis,
dans un second temps, refaire la trajectoire vers la langue
de spécialité en langue étrangére ou encore, a partir de 1a,
développer de nouvelles stratégies d’apprentissage pour

AL - MUTARGIM, n° 32, janvier - mars 2016 29



Monia HAMMAMI

L’autre situation est celle d’apprendre une LSP
dans une langue étrangére. L’apprenant qui se trouve
dans cette situation fait normalement, au préalable ou en
simultané, un apprentissage conscient, réfléchi et
systématisé de la langue étrangére en cause car, comme
le mentionne Rey-Debove, il sait : « beaucoup de choses
sur le monde (connaissances et culture), maitrise moins
bien 1’oral que 1’écrit (a la différence des francophones)
et ne posséde pas les automatismes hérités de la langue
maternelle » (1999: XI). 1l connait d’ailleurs souvent
mieux que |’apprenant natif les mécanismes internes de
la langue maternelle de celui-ci, mais face a une LSP en
langue étrangére, il se retrouve doublement en situation
d’apprenant d’une langue étrangére, 1'une générale ot
I'autre spécialisée. Nous pouvons alors en déduire que,
pour le premier cas comme pour le second, le parcours
des deux apprenants face a la méme LSP sera donc
proche du processus adopté par un apprenant face a une
langue étrangere. Il faut néanmoins prendre en compte
les connaissances linguistiques et encyclopédiques du
premier comme du second. Le code de la langue de
specialité, c’est-a-dire 1’ensemble de ses structures
morphosyntaxiques, lexicales et sémantiques sont aussi
bien inconnues de 1'un comme de Dautre, si1 1’on
considere que les deux individus se trouvent a des stades
¢quivalents d’apprentissage de la langue de spécialité.

L apprentissage d’une langue de spécialité
présuppose des méthodes adaptées aux objectifs des
apprenants, tout en tenant compte de leurs connaissances
encyclopédiques ainsi que de leurs compétences
linguistiques, aussi bien en langue maternelle qu’en
langue étrangére. Les outils que la Terminologie peut

28 AL - MUTARGIM, n° 32, janvier - mars 2016



Caracteéristiques générales
et spécificité des langues de spécialité

2.3 I’enseignement et I'apprentissage des langues de
spécialité

Le terme "langue de spécialite” désigne en
didactique une approche particuliére qui consiste a
organiser l'enseignement d'une langue a partir d'un besoin
clairement identifié, professionnel ou universitaire. Cette
situation a trés souvent pour corollaire de lier
I'enseignement linguistique a des contenus a priori
inconnus du professeur de langue ce qui implique de sa
part des démarches différentes de celles d'un cours
traditionnel de langue générale. Quelle est la spécificité
d'une langue de spécialité? En quoi son enseignement
est-il différent de celui d'un cours traditionnel de langue?

Partant de I'idée que les LSP peuvent comporter
des mécanismes linguistiques qui leurs sont propres, elles
doivent étre apprises au méme titre que 1’on apprend les
mécanismes de la langue générale, mais peut-&étre en
adoptant une démarche proche des méthodes utilisées
pour I’apprentissage des langues étrangeres. En effet, les
processus d’acquisition d’une LSP sont variables en
fonction de la situation d’apprentissage et du profil
linguistique de 1’apprenant.

Lorsqu’il s’agit d’apprendre une ISP dans sa
langue maternelle, I’apprenant se retrouve, a priori, a son
avantage puisqu’il maitrise le code dans lequel se fera le
transfert des savoirs scientifiques et/ou techniques et ceci
parce qu’il a tout au long de sa vie développé, dans sa
langue maternelle, toutes ses compétences langagicres,
mais aussi, tous les automatismes et toutes les intuitions
de la langue qui est la sienne.
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terminologie descriptive. Sur le plan des unités
linguistiques, les partisans de la terminologie descriptive
rejettent la dichotomie entre langue générale et langue
specialisée et adoptent une approche sémasiologique et
linguistique (Condamines & Rebeyrolle 19977). Les
termes font partie intégrante de la langue naturelle, mais
ils se caractérisent par le fait qu’ils véhiculent des
connaissances spécialisées (Lerat 1995). En plus, le
vocabulaire d’un corpus technique ne contient pas
uniquement des mots techniques ou « termes » au sens
strict, qui sont propres au domaine de spécialité, mais
é¢galement des mots du VGOS (vocabulaire général
d’orientation scientifique) (Phal 1971). Ces mots
s’emploient dans plusieurs domaines scientifiques et
techniques et leur sens est déterminé par les contextes
specialisés. Finalement, le wvocabulaire d’un corpus
technique comprend également des mots de la langue
générale.

Sur le plan de [Tl'analyse sémantique, la
monosémie et I'univocité de la langue de spécialité ont
été remises en question notamment par la théorie
communicative de la terminologie (Cabré 1998 et 2000)°,
par la socioterminologie (Gaudin 1993)° et par la
terminologie sociocognitive (Temmerman 1997 et
2000)".

Ces remises en questions nous incitent a adopter
une approche par continuum, aussi bien au niveau des
unités linguistiques (continuum de spécificité) qu’au
niveau sémantique (continuum de sens ou continuum de
monosémie).
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commune, notamment au niveau sémantique. Et
inversement, plus le degré de spécialité d’une langue
s’accroit plus cette langue présente des caractéristiques
propres a elle, qui la distinguent de la langue commune.

2.2.2 L.’approche de la sémantique quantitative

Alors que la terminologie traditionnelle préconise
I'univocité et la monosémie des termes d’une langue de
spécialité, la sémantique quantitative adopte une
approche scalaire. Au classement catégoriel des unités
linguistiques (termes - mots), elle oppose un continuum
de spécificité, allant des unités linguistiques les plus
speécifiques aux moins spécifiques, et ou les mots-clés
sont situés en fonction de leur degré de spécificité. Les
specificités ou mots-clés (keywords) ne sont pas les mots
les plus fréquents du corpus technique d’analyse: ce sont
en revanche les mots les plus représentatifs, qui
caractérisent thématiquement le corpus de la langue de
spécialité. En termes relatifs, les spécificités sont
significativement plus fréquentes dans le corpus
spécialisé que dans un corpus de référence de langue
générale.

Le classement catégoriel au niveau sémantique
(monosémie vs polysémie) est remplacé par un
contintum sémantique de monosémie, allant des unités
plus monosémiques aux moins monosémiques ou, ¢e qui
revient au méme, plus polysémiques.).

La linguistique de corpus ainsi que 1’analyse de
corpus spécialisés ont remis en question 1’approche
onomasiologique prescriptive et normative de la
terminologie traditionnelle et ont contribué a I’essor de la
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commune, ¢’est-a-dire lorsqu’on se situe a un degré de
spécialisation moins élevé, la monosémie peut &tre moins
respectée, et 'on peut se trouver face a des cas de
synonymie, tout au moins partielle.

C’est le cas des spécialités dont le vocabulaire n’a
pas fait 1’objet d’une normalisation, et oul un méme
concept peut avoir plusieurs dénominations, suivant les
auteurs ou suivant les courants de pensée. La
terminologie s’attache plus au concept (qui  est
extralinguistique) qu’au signifié (qui est linguistique),
ainsi ‘les langues de spécialité * forcent a concevoir la
sémantique de fagon non-ethnocentrique, du fait de
I'universalité potentielle des notions scientifiques et
techniques ” (Lerat 1995: 29). Mais la encore, le degré
de spécialité va avoir une incidence. les champs
notionnels sont structurés sur la base de relations
logiques, et les champs lexicaux, structurés a partir de
signifiés, ne correspondent pas toujours a cette
“logique 7, et ceci d’autant plus que 1’on se rapproche de
la sphere de la langue commune. Ainsi, 1’affirmation de
Lerat (1995: 83) selon laquelle *“la sémantique des
langues de spécialité est [donc] plus simple que celle des
langues en général ™’ ne se vérifierait qu’en partie. La
prévisibilité  sémantique, notamment des groupes
syntagmatiques, est réelle dans le cadre de disciplines
précises. La polysémie des unités lexicales de la langue
commune est en effet réduite dans les langues de
speécialité, mais la polysémie ne disparait pas
complétement lorsqu’on se situe dans une spécialité. Il
nous semble donc possible de dire que plus le degré de
spécialité d’une langue se réduit, plus cette langue
présente des caractéristiques propres a la langue
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Mais, il est a noter que I"univocité terme-notion, a
laquelle les terminologues sont attachés, ainsi que la
monosémie sont rarement respectées dans les discours
specialisés. L’actualisation des termes en discours les
“expose ”, a la polysémie. Des unités lexicales de la
langue commune peuvent devenir des termes, mais la
aussi, leur signification va &tre différente (métaphore ou
glissement de sens). La mobilité des termes se ferait done
au prix d’une altération de sens. Cette altération se ferait
avec un gain de signification dans le sens : langue de
speécialité — langue commune (non-respect de la
monosémie, °interprétation” de sens), et avec une
réduction de signification dans le sens: langue commune
— langue de spécialité (parmi tous les sens possibles
d’une unité lexicale, un seul est actualisé en langue de
specialité). On rejoint ici Pavel (1991):

* Les mots de la langue commune acquiérent un
sens restreint ou spécialisé en passant dans ['usage d’'un
groupe particulier, et inversement, ils élargissent leur
sens, deviennent plus généraux lorsqu’ils sont adoptés
par un cercle plus étendu, de sorte que la genéralité d'un
sens est souvent proportionnelle a l'étendue du groupe
qui l'emploie. (Pavel 1991: 44y

Une autre remarque de ‘Rondeau (1983: 24) qui
nous semble fondamentale est le fait que plus on
s’¢loigne de la langue commune pour aller vers les
sphéres des vocabulaires ultra-spécialisés, plus le nombre
de locuteurs diminue: * le vocabulaire ultra-spécialisé des
techniques de pointe et de la recherche d’avant-garde est
utilisé par un nombre relativement restreint d’initiés 7.
Inversement, lorsqu’on se rapproche de la langue
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spécialisés. La zone centrale correspond a la zone de la
langue commune. La zone mitoyenne correspond a la
frontiére entre la zone de la langue commune et
I’ensemble des zones des LSP. Dans cette zone, une
forme linguistique peut se retrouver a la fois dans les
LSP et dans la langue commune. Selon Lerat (1995:
135), le vocabulaire ultra-spécialisé, ou jargon, est une
barriére entre les initiés et les non-initiés. Les non-
spécialistes ont accés a la zone mitoyenne des langues de
specialité (toujours selon le schéma de Rondeau (1983:
25), éventuellement a la zone centrale (processus de
vulgarisation), mais pas a la zone des ensembles ultra-
spécialisés. Il existe donc des degrés de spécialisation au
sein des langues de spécialité. Nous développerons cette
idée dans le paragraphe qui suit.

2.2 Spécificités sémantiques des L. S P

L’approche qu’on adoptait traditionnellement
pour &tudier les spéceificités sémantiques de la langue de
spécialité, est une approche catégoriclle. Cette approche
catégorielle se caractérise, d’une part, par un classement
catégoriel ou binaire des unités linguistiques, ¢’est-a-dire
par la dichotomie termes - mots. D’autre part, elle se
caractérise par un classement catégoriel ou binaire au
niveau sémantique, a savoir I’opposition monosémie -
polysémie.

2.2.1 I’univocité et la monosémie du terme

En terminologie, 1'univocité notion-terme est
primordiale, et cect d’autant plus que I’on se situe dans la
sphére des vocabulaires ultra-spécialisés.
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spécialisé a une relation trés directe et trés proche a la
réalité qu'il désigne. On parle d’«adhésion» du signe
spécialigé a son référent, qu'il dénomme.

Ce mode tout particulier de signification, qui est
propre au terme spécialisé est a la base de son caractére
mono référentiel. Mais il a
d'autres implications immeédiates. On retiendra surtout
qu'il entraine une priorité de I'aspect référentiel sur l'aspect
morphologique du signe. De ce fait, I'objet référé propre a
un domaine spécifique s'imposant en tant que création de
la science, de la technique ou des activités
professionnelles aux spécialistes, le signe lui-méme tend a
prendre une valeur universelle.

2.1.1 Les strates lexicales de la LSP

Le travail de Normand Maillet a contribué a
définir les différentes strates lexicales de la LSP, 1l
s’appuie dans sa these® sur les principes et méthodes de
la statistique lexicale développés par Muller®. Selon
Maillet: « Dans les textes techniques, nous observons une
stratification lexicale allant des termes spécialisés
propres a un domaine, aux mots de la langue générale, en
passant par un espace intermédiaire qui permet
I’expression technique. Cet espace renferme un
vocabulaire commun a plusicurs domaines, une sorte de
stock lexical situé entre la langue générale et la langue de
specialité. » (Maillet 1998: 260).

Rondeau (1981: 27), schématise [I’ensemble
lexical général d’une langue. Selon lui les LSP se
répartissent sur trois zones, soit la zone mitoyenne, la
zone centrale des ISP et la zone des ensembles ultra-
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mais cela n’empéche de reconnaitre que ces modalités
d’usage de la langue partagent des traits qui attestent leur
speécificité tant au niveau lexical, qu’au niveau
sémantique, syntaxique et discursif.

2.1 Spécificités lexicales des . S P

Les terminologues ont toujours considéré que le
lexique est I'un des aspects les plus marquants des
langues de spécialité. On peut opposer lexique général et
lexique spécialisé: Le lexique général est marqué de
polysémie et de connotations; le lexique spécialisé tend
vers l'univocité, tend a étre mono référentiel, et est
dépourvu de traits de type connotatif. Le lexique général est
relativement stable; le lexique spécialisé subit un
renouvellement et un  enrichissement  rapides.
L'enrichissement du lexique général provient surtout de
la diversification sémantique de termes déa existants;
l'enrichissement du lexique spécialisé se fait par la
création de nouveaux mots liés a l'apparition de nouveaux
objets, de nouvelles réalités physiques et conceptuelles. Le
lexique général englobe peu de «wmots savants» et utilise
des schémas de dérivation usuels; alors que le lexique
spécialisé emploie abondamment des bases grecques et
latines et des mécanismes et des schémas de dérivation
typiques (avec l'usage aussi typique de certains affixes). Le
lexique général est moing perméable aux emprunts aux
langues étrangéres; le lexique spécialisé s'ouvre facilement aux
emprunts.

On a souvent insisté sur le fait que les
caractéristiques du lexique spécialisé, que l'on vient
d'évoquer trés sommairement, découlent toutes de son
mode tout a fait spécifique de signification: le terme
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analyse établit des rapports fonctionnels mais non
hierarchisés (Quemada, 1978: p. 1153).

Section 2: Spécificités linguistiques des LSP
Cette deuxiéme section du travail sera consacrée a
I’étude des spécificités des langues de spécialité.

Durant les années 80, période ou les débats
portaient sur les fondements théoriques de la
Terminologie, aussi bien que sur un concept
problématique comme celui de « langue de spécialité »,
des auteurs comme Kocourek (1982), Rey (1983),
Rondeau (1984) et Lerat (1988,1995), entre autres, ont
apporté leurs contributions au débat sur la distinction
entre langue générale et langue de spécialité, les uns
adoptant des positions parfois radicales et d’autres des
positions plus modérées.

On peut notamment lire chez Lerat, citant Wiister,
« seules les dénominations des concepts, le vocabulaire,
importent dans les terminologies, et non pas la
morphologie et la syntaxe. Les régles qui s’y appliquent
peuvent étre tirées de la langue générale. » (1988: 22),
laissant ainsi I"idée véhiculée depuis Wiister que ce qui
différencie la langue de spécialité de la langue générale
est a peine d’ordre lexical et que du reste, s’agissant d’un
seul et unique systéme, clles partagent les mémes régles
de fonctionnement syntaxique et de formation
morphologique.

Nous avangons I’hypothése, que les discours

spécialisés, tout en se dispersant dans plusieurs domaines
de référence, présentent des nuances et des différences,
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1.3 La langue de spécialité véhicule des connaissances

La langue de spécialité mobilise, pour l'usage, les
connaissances de la langue générale et en ce sens, il
existe bien un continuum entre la langue générale et la
langue de spécialité. Malgré tout il subsiste une zone
d'ombre pour toute personne extérieure a la communauté
d'experts utilisant cette langue de spécialité, a savoir la
connaissance et le savoir. Méme si les experts parlent la
méme langue que les autres, les connaissances que
véhiculent leurs discours n'en sont pas pour autant plus
accessibles. C'est pour cette raison, et a cause de cette
séparation des connaissances et des savoirs, que nous
préférons parler de la notion de "langue de spécialité”.
Aussi retiendrons-nous la définition de Dubois et al
donnée a I’article "spécialité":

On appelle langue de spécialité un sous-systeme
linguistiqgue  tel qu'il rassemble les spécificités
linguistiques d'un domaine particulier. En fait, la
terminologie, a l'origine de ce concept, se satisfait tres
généralement de relever les notions et les termes
considérés comme propres a ce domaine. (Dubois, 1994:
p- 440).

Bernard Quemada argumente aussi en ce sens
lorsqu'il écrit: La linguistique descriptive [ ... | condamne
les désignations de "langue” technique et scientifique qui
sont également impropres. 1l convient pluidt de parler de
"vocabulaires”, s'agissant d'emplois particuliers du
frangais et de ses variétés qui font appel, pour la
prononciation, la morphologie et la syntaxe, au fonds de
la langue commune, caractéere a partir duquel notre
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communication, et les ©“ décontextualiser ”. De plus, ¢ est
oublier qu’une langue de spécialité peut utiliser des
moyens non lexicaux voire  extralinguistiques:
illustrations, formules mathématiques, etc.

3- Finalement, ““les langues de spécialité seraient des
sous-ensembles, fondamentalement pragmatiques, de la
langue dans son sens global ”* (Cabré 1998: 119)°. Cette
notion de “sous-ensemble” nous semble trés
intéressante, car elle sous-entend que la langue commune
et les langues de spécialité peuvent partager certains
¢léments, et qu’elles sont perméables les unes aux autres.
Ainsi, ““les langues de spécialité sont en relation
d’inclusion par rapport a la langue générale et en relation
d’intersection avec la langue commune ” (Cabré 1998:
126)’. La notion de “langue générale ” désigne ici la
langue dans son ensemble (langues de spécialité + langue
commune), et la notion de “ langue commune ” désigne
la langue non marquée, celle des échanges quotidiens non
spécialisés. Ce méme auteur (1998: 120) souligne le fait
que cette conception se fonde sur le principe qu’il est
difficile de définir les langues de spécialité selon des
critéres uniquement linguistiques, leur c6té pragmatique
étant fondamental. Les langues de spécialité seraient
ainsi des systémes sémiotiques complexes, semi-
autonomes, utilisés dans un contexte spécifique ¢t pour
des besoins spécifiques, c’est-a-dire communiquer des
informations de nature spécialisée; cette communication
d’information peut se faire dans un cercle restreint de
spécialistes, ou &tre dirigée a des non-spécialistes
(vulgarisation).
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On trouve dans Cabré (1998: 118-121) un
regroupement des différences qui distinguent les langues
de spécialité des langues communes, selon trois
positions:

1- “les langues de spécialité sont des codes de type
linguistique, différenciés de la langue commune,
constitués de régles et d’unités spécifiques 7. Selon cette
position, une langue de spécialité serait donc une langue
a part entiére; mais dans ce cas, comment établir une
frontiére nette entre langue de spécialité et langue
commune, et “les phénoménes linguistiques qui
différencient la langue de spécialité de la langue
commune sont-ils  suffisamment importants pour
maintenir cette séparation 7?7 Cette conception nous
semble trop “ exclusive ””; en effet, si une langue de
specialité était un véritable code spécifique, elle serait
difficilement compréhensible par un non-spécialiste qui
ne connait pas ce code, or ce n’est pas toujours le cas. De
plus, un discours scientifique de vulgarisation, donc d’un
degré de spécialisation moindre, et compréhensible par
un grand nombre de locuteurs, entrerait-il toujours dans
cette conception?

2- Une autre position, qui est plutdt celle des linguistes
théoriques ou descriptifs, considére que °* toute langue
de spécialité est une simple variante de la langue
générale " (Cabré 1998: 119)°, voire une simple variante
lexicale. Ainsi, 1l n’y aurait pas de langue de spécialité a
proprement parler, mais seulement des vocabulaires
spécialisés. Le fait de ne voir dans les langues de
spécialité que des vocabulaires spécialisés nous semble
un peu restrictif. C’est oublier leur potentiel de
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considérées comme marquées. (Cabré 1998: 115)° Les
langues de spécialité se distingueraient de la langue
commune par leurs situations d’utilisation et par le type
d’information qu’elles véhiculent.

Les mouvements entre langue commune et langue
spécialisée ont fait 1’objet de plusicurs travaux’. On a
observé que ces mouvements se font a double sens. Or,
le transit des unités lexicales ne se fait pas par sauts
quantiques et 1l n'existe pas de bande interdite entre les
niveaux de langue. Au contraire, les migrations
terminologiques se font en continu, passant de la langue
commune a la langue spécialisée et inversement par une
zone mixte ou des unités de la langue commune se
chargent de valeurs spécialisées et ou des unités d'une
langue spécialisée, étant devenues tellement banalisées,
sont prétes a s'intégrer a la langue commune. De plus,
cette zone mixte intermédiaire subit une évolution dans le
temps. Elle peut d'abord se démarquer de la langue
spécialisée, d'une part, ¢t de la langue commune, d'autre
part, acquérant un statut indépendant parfois éphémeére
mais qui, en tout état de cause, n'a pas pour mission de
perdurer. Ensuite, elle assure la transition entre langue
speécialisée et langue commune avant d'étre I'agent
support de l'intersection entre les deux. On observe
finalement un recouvrement partiel de la langue
commune courante par la langue spécialisée banalisée au
point qu'il soit impossible de distinguer 1'une de 'autre,
sinon dans la nuance de tel ou tel usage. Ce phénoméne
de fusion diachronique garantit, en quelque sorte,
I'existence d'un continuum dans I'échelle des niveaux de
la langue.
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1.2 De la langue générale a la langue de spécialité

Il importe de positionner la notion de langue de
spécialité par rapport a la langue générale. Il apparait
pertinent ici de distinguer, a l'intérieur de la langue
générale, entre langue commune normalement partagée
par tous les membres de la communauté linguistique et
langue courante enrichie d'emprunts a des champs
d'expérience spécialisés.

Si une langue de spécialité se définit par rapport a
la langue commune, quelles relations les unissent? Les
langues de spécialités sont-elles des sous-ensembles de la
langue commune, des variantes lexicales de la langue
commune (dans le sens ou seul le lexique ferait la
différence entre langue commune et langue de
specialité)?

Il convient de préciser que nous entendons par
“langue commune ” la langue non-marquée, non-
spécialisée ‘(¥ Langue de spécialité s’oppose a langue
commune 7 Dubois et al. 2001: 440)°, et que * langue
générale ” désignerait la totalité de la langue, ¢’est-a-dire
“langue commune ” + “langues de spécialité . Pour
Cabré (1998: 112), entre la langue commune et les
langues de spécialité, il existe une différence de degré
plutét que de nature, et la spéeificité des langues de
spécialité se manifeste surtout au niveau de 1’usage.
Ainsi:

* Les wunités de la langue commune sont
employées dans les situations que ['on peut qualifier de
non-marquées, (...) les situations dans lesquelles on
emploie les langues de spécialité peuvent étre
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La définition de Cabré insiste, quant a elle, sur
I’aspect terminologique des langues de spécialité: « Les
langues de spécialité sont les instruments de base de la
communication enire spécialistes. La terminologie est
laspect le plus important qui différencie non seulement
les langues de spécialité de la langue générale, mais
également les différentes langues de spécialité. » (Cabré
1998: 90)

Il convient de remarquer la circularité de ces
définitions, ce qui traduit la difficulté de définir
précisément la notion de “ langue de spécialité . Mais, il
convient aussi de noter que selon ces définitions, les
langues de spécialités ne sont pas a dissocier de la langue
générale, car clles en font partie intégrante. Elles utilisent
le méme systeme de regles en syntaxe et en grammaire et
ne font qu'une en ce sens. Ces approches envisagent
ainsi la langue de spécialité comme un sous-ensemble de
la langue générale et donc le vocabulaire de spécialité
comme le continuum de la langue générale. C’est au
niveau sémantique que se note la distinction et c'est au
niveau du vocabulaire que l'analyse doit porter.

Notons enfin, que malgré les nombreuses études
qui ont été¢ menées sur la langue de spécialité (LSP), il est
encore difficile de bien la définir, Les chercheurs n’étant
pas toujours d’accord sur I'extension a donner a ce
concept. Nous la définirons en ces termes: la langue de
spécialité témoigne dun usage particulier de la langue
générale lorsqu’elle est utilisée dans une situation de
commurication gt impligue la transmission
d'information relevant dun champ d’expériences
particulieres.
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Nous pouvons aussi préciser cette définition en
ajoutant que la langue générale:

[Est un réservoir général ou puisent les
différentes langues de spécialité] (Pitch et Draskau,
1985: p. 37).

Quant a la définition de la * langue de spécialité,
il  nous semble qu’il n’y a pas de consensus sur
I’appellation, ni sur la définition. Suivant les auteurs, on
parle de langue spécialisée, de langue de spécialité, de
langage technique, de vocabulaire spécialisé, de
vocabulaire scientifico-technique, etc. Galisson et Coste
donnent des *“langues de spécialité ” la définition
suivante:

© Expression générique pour designer les langues
utilisées dans des situations de communication (orales ou
écrites) qui impliguent la transmission d 'une information
relevant d’un champ d’expérience particulier. (Galisson
et Coste 1976: 511)°

Pour Lerat, La notion de langue spécialisée référe
a: © une langue naturelle considérée en tant que vecteur
de connaissances spécialisées. (Lerat 1995: 20).

La définition donnée par Dubois et al. est la
suivante:

* On appelle langue de spécialité un sous-systéme
linguistique  tel qu'il rassemble les spécificités
linguistiques d'un domaine particulier. (Dubois et al.
2001: 40y
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EOP, English for Occupational Purposes, mentionnons
en outre le terme “Fachsprache”, en allemand”.

La langue de spécialité ne se définit plus alors par
ses  caractéristiques  terminologiques,  linguistico-
stylistiques, mais par les conditions de son utilisation
prévue, d’ou découlent les conditions de son
enseignement. L’anglais scientifique par exemple
devient, en ce sens, 'anglais que ’on enseigne a un
public d’étudiants scientifiques en fonction de ce que
I'on estime &tre leurs besoins actuels et futurs
d’utilisation de ’anglais (lire et comprendre des textes
spécialisés de leur domaine en anglais; rédiger ot
présenter oralement en anglais leurs travaux de
recherché.

1.1 Langue générale et langue de spécialité

Maria Teresa Cabré a décrit la langue générale,
prise dans le sens de langue commune, de la fagon
suivante:

Une langue domnée est donc conmstituée par un
ensemble diversifié de sous-codes que le locuteur
emploie en fonction de ses modalités dialectales et qu'il
sélectionne en fonction de ses besoins d'expression et
selon les caractéristiques de chaque situation de
communication. Cependant, au-dela de cette diversité
Joisonnanie, toute langue posséde un ensemble d'unités et
de regles que tous ses locuteurs connaissent. Cet
ensemble de régles, d'unités et de restrictions qui font
partie des connaissances de la majorité des locuteurs
d'une langue constitue ce qu'on appelle la langue
commune ou génerale. (Cabré, 1998: p. 115).
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1967: 83), langue professionnelle (Wartburg 1963: 116)
et langues techniques et scientifigues (Quemada 1935 7).

Le terme générique “langue(s) de spécialité(s)”
constitue une notion purement linguistique, utilisée
depuis les années 1960 pour désigner les langues utilisées
dans des situations de communication orales ou é&crites
qui impliquent la transmission d’une information, d’un
champ d’expérience particulier, d’une discipline, d’une
science, d’un savoir-faire 1ié a une profession déterminée.
Les langues de spécialité(s) se caractériseraient par une
syntaxe réduite et un vocabulaire spécialisé. Il s’agirait,
selon certaines approches des terminologues, d’un sous-
systétme moins complet de la langue générale qui
privilégie certaines tournures ou constructions, comme
les procédés de distanciation (ex. passivation, locutions
impersonnelles) dans le discours scientifique, juridique.
Les langues de spécialité(s) ont souvent été réduites a une
question de terminologie.

Bien d’autres étiquettes ont été utilisées, dont le
terme “discours de spécialité” (Moirand, 1993), une
notion bien plus riche, puisqu’elle intégre la dimension
discursive.

Dans un autre ordre de structuration la langue de
spécialité peut aussi &tre congue comme langue a ou sur
objectifs spécifiques. On parle ainsi de FOS, Frangais sur
Objectifs Spécifiques, d’ESP, FEnglish for Specific
Purposes (cf. Binon et Cornu, 1985, Challe ¢t Lehmann,
1990, Lehmann, 1993), avec ses  variantes
hyponymiques: FAP, English for Academic FPurposes,
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Introduction

Les différents spécialistes (chercheurs,
terminologues, lexicographes, linguistes et traducteurs)
s’entendent pour dire qu’il n’existe encore aucune
mesure permettant de délimiter sans équivoque langue
générale (appelée également langue usuelle ou langue
commune) et langue de spécialité. Les langues de
spécialité sont composées de textes spécialisés qui eux
contiennent des mots (Ie vocabulaire usuel) et des termes
(le vocabulaire spécialisé). Entre ces deux extrémités du
spectre lexical se trouve un éventail de vocabulaires que
nous définirons dans les sections qui suivent dans ce
travail.

Section 1: Caractéristiques générales des Les langues
de spécialité

Nous proposons dans cette premicre section du
travail d’étudier La notion de « langue de spécialité ».

Le terme de « langue de spécialité » fait référence
a la terminologie propre a une situation de
communication circonscrite a un domaine particulier. Les
terminologues opposent souvent langue de spécialité
(LSP) composée de termes, et langue générale (L.G),
composée du vocabulaire commun utilisé et compris par
les locuteurs d’une communauté linguistique. Plusieurs
définitions ont été données a la LSP, et différentes
dénominations en ont découlé. Kocourek (1991: 16)1
dresse une liste des principales appellations: langue
spéciale et langue techniqgue (Vendryés 1968: 276-277),
langues spéciales, (Meillet 1975: 247), langue des
sciences (Fuchs 1966: 673), langues techniques (Dauzat
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générale lorsqu’elle est utilisée dans une situation de
communication qui  implique la  transmission
d'information relevant d'un champ  d'expérience
particulier.

La deuxiéme section du travail sera consacrée a
I’é¢tude des spécificités des langues de spécialité. En effet
les discours spécialisés, tout en se dispersant dans
plusieurs domaines de référence, présentent des nuances
et des différences, mais cela n’empéche de reconnaitre
que ces modalités d’usage de la langue partagent des
traits qui attestent leur spécificité tant au niveau lexical,
qu’au niveau syntaxique eu discursif.

Nous démontrerons cependant que ce n’est pas
au seul niveau du lexique que la spécificité des langues
des spécialités s’affirme, des traits particuliers marquent
aussi la sémantique et 1’organisation ainsi que le
fonctionnement des discours spécialisés.

Mots Clés: Langue de spécialité, langue générale,
situation de communication, vocabulaire commun,
termes scientifiques, traits de spécificités.

Plan de I'article
. 1 — Caractéristiques générales des Les langues de
spécialité
s 2 —spécificités linguistiques des ISP
2.1 - La spécificité Lexicale
2.2 - La spécificité sémantique
2.3 - L’apprentissage de la langue de
spécialité
. Conclusion
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Monia HAMMAMI
Faculté des Lettres, des Arts et des Humanités
Université de la Manouba - Tunisie -

Résumé

Les différents spécialistes (chercheurs,
terminologues, lexicographes, linguistes et traducteurs)
s’entendent pour dire qu’il n’existe encore aucune
mesure permettant de délimiter sans équivoque langue
générale (appelée également langue usuelle ou langue
commune) et langue de spécialité. Les langues de
spécialité sont composées de textes spécialisés qui eux
contiennent des mots (le vocabulaire usuel) et des termes
(le vocabulaire spécialisé). Entre ces deux extrémités du
spectre lexical se trouve un éventail de vocabulaires que
nous définirons dans les sections qui suivent dans ce
travail.

Nous proposons en premier lieu d’étudier la
notion de « langue de spécialité ». Le terme de «langue
de spécialité» fait référence a la terminologie propre a
une situation de communication circonscrite a un
domaine particulier. Malgré les nombreuses études qui
ont été menées sur la langue de spécialité (ILSP), il est
encore difficile de bien la définir, Les chercheurs n’étant
pas toujours d’accord sur l’extension a donner a ce
concept. Nous la définirons en ces termes: la langue de
spécialité témoigne d'un usage particulier de la langue
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