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Abstract :

In the wake of the educational reforms undertaken i
2003, the Algerian Ministry of National Educatiost ®ut to
make a new series of textbooks which are meaneftect
and comply with the requirements of the new cutacitihe
latter are largely underpinned by modern pedagbgica
dogmas and highly recommended values of the twinsty
century such as: learner-centeredness, freedomegudl
opportunity. The new set of textbooks, in all ¢pfines and
across the grades, are supposed to attain harnsbniau
host of political, ideological, cultural and leargi
objectives and aims. Within this perspective, i t& said
that issues of identity and citizenship seem tatbthe heart
of textbook designers’ preoccupations. The common
assumption is that citizenship education is by neamns
restricted to a well designed textbook of civic lslamic
education, but a shared objective of all schoolargas.
Building on this ground, the present paper attentpts
explore thoroughly the notion and values of cited@p Iin
Secondary School Education textbooks which reptasan
only a material source for learning, but also a deiww
through which students can get a few glimpses abwait
world. The study will be carried out through aicat and
systematic analysis of the syllabi and contentsthafse
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course books with a special reference to the kafdspics
to which learners are exposed. The results andnfysdof
the analysis will be used to suggest some recomatems
to textbook writers and teachers in order to remday
deficiencies and shortcomings of teaching citizenshlues

in a world that is exceptionally panicked by theetis of
globalization.

Key words: citizenship values, textbook, syllabus,
curriculum.

. P P :U&A

il 2003 A Cyal Ll Ayl cladal) il b
G e suas Alde calli e B isall Al Ay s )55
oo Al malidly clga gl Claiies Gkl Chag eyl
g ol i A el Sl jlie e g 58 5 85 cladlaY)
G gl il Jpnal e cupdally gaall ol o8
o= Al

Claaddl) e 65 Ao el QY e 3l A genall da
(e Ae gane pa aelsi O Gaital e O el gl Calis Y
O (s A Sl g Ay g yill 5 AAEED 5 Ao Laia Wl o) aadll 5 ol Yl
il el e WIS Gl sl 5 dlal gall Liad ¢agll s Calaaly) Gl
el €U 5 ol

Sl - diny B LS - 5 eald Cand Bllpal o8 e Al o
iyl S o o jidia sle o 8 b chaedla 5 Agiaal) A 501 i
ol )

I 6 k) gl g o sgial (38 CELESTL) 1) 430 o2 sua
dhas Jasd U“"‘j cJial ‘;ﬂ\j ‘Lﬁﬁu\ hdaﬂ\ ‘_,’A 4:1).\33.1?\ palal :\_u.uJJAS\
e Jpmanll LA (pa Ul ey Al 81 55 Ll (S0 el 3 5ol
mabaall allall J g cilaal gy

238 (ppalimal agiall s sl Jdatill JDA (e Sl al) A s
Osially e pasadll Aoy o pald das S5 ae o
Lpelaiall A g e

@ Numeéro 16 - 2013




Enhancing Citizenship Values

zob Whisa o & dpdall il (e dlea ) Al all Cilia
Gl g () pasaddl dea sall Clua gl Clal JBY) (e de gana
Dl dagl ZMe 8 dealuall (S BLLSUs Al il jiall
e (i s Tald Atk pall o sy galial i Aa salal) (il
A gall o dgal g 8 (el JalaS Jlanall 13y 15 igy palas
Al

Introduction:
According importance to civics or citizenship edima has
become the order of the day in modern societiefedd, it
Is an ever-present challenge for individuals and
communities across the world. Citizenship has ck&sde,
as it has been traditionally known, a status coateto the
individuals who live within the confines of a coont
Detachment and withdrawal from the concerns of the
society one lives in are no longer valued. Conttaryhis,
active engagement and participation in shapingftibtere
and destiny of the society is a key feature of ri@dern
citizen. For this to happen, governments and d&tisi
makers are now stressing more than ever beforeotheof
schools. Taking this as a starting point, the pregpaper
suggests the efficiency of raising students’ awassrof the
values of citizenship embedded in the Algerian sdaoy
schools English textbooks.

1. Textbook: A Definition
‘Textbook' is quite common a term in language t@ch
environments. It is defined by Richards & Schmidt"a
book on a specific subject used as a teachingifeaguide,
especially in a school or college" (550). In arewpt to
provide a more specific definition, Tomlinson wsitdlt is]
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a course book which provides the core matef@sa
course. It aims to provide as much as possiblene
book and is designed so that it could serve asiiy book
which the learners necessarily use duringoarse. Such
a book usually includes work on grammar, vocabulary
pronunciation, functions and the skills of adang,
writing, listening and speaking.(9)

It is worth emphasizing that the language sk#ind
knowledge to which students are exposed are ndt \deh
in isolation. By and large, they revolve around e of
topics and themes. The latter are exceedingly itapor
since they represent a concrete framework for laggwse.
In this respect, Cunningsworth asserts that a tqpmvides
a focus for the language input contained in thers®and
helps to create a sense of coherence within ing@lidnits”
(58). Hence, topic choice is by no means an oigmes, but
Is one which has to receive careful attention xthieok
design.

2. Roles of the Textbook

The textbook serves a great deal in enhancing
language teaching and learning. A major contrilsuttmat it
accomplishes is providing materials, as evokediexaby
Tomlinson, in order to develop the targeted skalsd
competencies. The provision of materials is inviale&or
they are more often than not the sole means, in EFL
contexts, through which learners are exposed toligng
(Hyland 86). Furthermore, materials availability ia
textbook saves teachers' time and effort to devéhar
own (Cunningsworth  3). As a result, they focalze
adequate exploitation of these materials.
The lack of materials represents for some teachers

real challenge (Graves 27, Nanun 209). In facts tisi
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mostly noticed with novice teachers, for whom tietlhook
offers some sort of security and confidence. Tlaglyemade
texts, activities and tasks that it provides edme durden
and resolve the problem of what to teach, becausernves

[in this case] as a syllabus: if it is followed ®matically, a
carefully planned and balanced selection of languag
content will be covered” (Ur 184).

Besides helping teachers to fullfil their work, a
textbook lends itself properly to facilitate stutirearning.
It is a reliable source that can be consulted wttiame; thus,
“it contributes to learner independence as [s/hetan use
it to review, look ahead and learn on their own'o(Miward
146). Consequently, a sense of continuity in le®ynis
always present as long as learners have a textlhookore
practical terms, it serves as a reference bookonbt to
grammar, vocabulary and pronunciation but alsootatent
knowledge for learners, to which they can resotirme of
need in or outside the classroom. Nanun statesdbiattent
areas covered in materials include the use ofofietized
characters and events, general interest (which aoé#ects
the material writer's belief about what might irdst
learners), academic subject matter, a focus onubyg
itself and literature’ (209). As such, it can lmnsidered as
an effective compendium for experiential (througbing
activities and tasks) as well as referential (tgfouhe
content of the materials) learning within any otulum.

3. Syllabus vs. Curriculum
It is common and acceptable among teachers thtttomixs
represent the tangible aspect of what has beeifisgeo a
syllabus within a particular curriculum. Indeedllayus and

ELIHYAA @




ziad khalid

curriculum are two closely tied concepts that share
considerable overlap. According to Finney, “ in its
narrowest sense ... [the term curriculum] is synonysno
with the term syllabus, as in specification of ttumtent of
what is to be taught; in the wider sense it refersall
aspects of the planning, implementation and evialoatf

an educational program” (70). It is noteworthy thas the
second sense that is currently prevalent in theralitire
among researchers. Richards for example insist$ tha
“syllabus design is one aspect of curriculum dewelent
but is not identical with it” (2).

This inclination towards a more meticulous
understanding of curriculum development stems lgrge
from the increasingly raising awareness of the imlelt
factors influencing teaching and learning. Curnicual
development requires the participation and contioinuof
many people. In this respect, Marsh points out thatide
range of personel are involved in making curriculum
including school personel, researchers, academits a
administrators, politicians and various interestugs” (12).
Their endeavour which takes the form of recurring
processes is expected to “determine the needgyafup of
learners, to develop aims or objectives for a @ogrto
address those needs, to determine an appropribddd s
course structure, teaching methods and materiald, ta
carry out an evaluation of the language prograr rigults
from these processes” (Richards 2).

Despite the fact that all the issues entailed in
developing a curriculum are, without exception, of
paramount importance, it is worthwhile- to fit teeope of
the present paper- to spotlight on aims and objesti
specification. Basically, aims are more general bhrnohd
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statements than objectives in terms of instructiona
outcomes (Richards 120). However, in the presepeipa
they will be both regarded as ‘educational objedivthat
the curriculum seeks to attain. By formulating thes
objectives, curriculum designers aim to set thenblaves
of what is known as ‘curriculum framework’ wherethey
envisage all sorts of content and procedural kndgdethat
learners have to acquire in the course of theidistu In
actual fact, this phase in curriculum design ancetigpment
Is quite central. With regard to this, Bobbitt aegun his
seminal work;The Curriculum, that:

The central theory is simple. Human life, however
varied, consists in its performance of specificivaots.
Education that prepares for life is one that prepar
definitely and adequately for those specific atbgi.

However numerous and diverse they may be for any
social class, they can be discovered. This requirasone
go out into the world of affairs and discover tretgulars
of which these affairs consist. These will show alhdities,
habits, appreciations, and forms of knowledge tm&in
need. These will be the objectives of the currioulThey
will be numerous, definite, and particularized. The
curriculum will then be that series of experienedsich
childhood and youth must have by way of attainihgse
objectives (42).

Taking this standpoint, Bobbitt puts a tremendous
burden on curriculum developers since they arerlytte
required to demystify a whole panoply of sophiggdaand
interrelated phenomena in the real world and cdnhem
into attainable goals. In the process of doing Richard
explains that they “draw on their understandinghbaft the

ELIHYAA




ziad khalid

present and long-term needs of learners and oktyoeis

well as ... [their] beliefs and ideologies about sahp

learners, and teachers. These beliefs and valumadpr

philosophical underpinnings for educational proggam
(113).

In the process of fleshing out the details of the
curriculum, the designers are expected to draw artent
which is regarded “from the point of view of
epistemological objectivism ...[ as] knowledge whilchs
been identified and agreed to be universal, unahgrand
absolute” (Finney 71). Although the bulk of the st they
rely on and utilize is objective, there are mudipliays to
gear it towards their ideological orientations. Teentral
reason behind this is to construct a system ofegiuhich
Is congruent with the aspirations of society. Withhis
perspective, Cunningsworth maintains that “ A aulum
cannot be neutral because it has to reflect a wkgocial
order and express a value system, implicitly orlieily”
(90). Admittedly, the last part of the latter quakudes
clearly to a set of learning outcomes that willdeguired,
though, they may not be plainly stated. This situmais
commonly explained by the existence of a ‘hidden
curriculum’.

4. Hidden Curriculum

In very broad terms, hidden curriculum refers to
“learning outcomes apart from those intended in the
‘manifest curriculum™ (Littlejohn & Windeatt 155).
Seemingly, the implementation of the planned cuhuim
which involves some sort of interaction betweenvdsious
facets (including materials, roles taken by teashand
learners, tests and exams,...etc) and the school oortyn
as a whole results in a set of unstated educatoutabmes.
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To put another way, this covert curriculum resultsome
learning outcomes as a by-product of what has been
explicitly planned.

In order to lift the fog on this issue, the eminent
educationalist A V. Kelly draws our attention tettole of
the school environment and materials use in giwinth to
this phenomenon. In his words, what stands behmsl t
hidden curriculum are “those things which pupilarfe at
school because of the way in which the work of gbleool
is planned and organized, and through the materials
provided, but which are not in themselves ovemigluded
in the planning or even in the consciousness okdho
responsible for the school arrangements” (Kelly 5).
Accordingly, these unseen objectives are hiddem foapils
who unconsciously absorb the outcomes and, more
importantly, integrate them in their value systems.

According to Bloom (cited in Johnson), the hidden
curriculum has much more impact than the planned on
because, to use his words, “it is so pervasivecamgistent
over the many years in which our students attehdas”
(156). So, it is incumbent on teachers to be avdydo
borrow David Nunan’'s words, thehidden agendas
especially of the teaching materials which “exert
considerable influence over what teachers teach hamnd
they do it” (Cunningsworth 7). It is stating thbvious to
say that while learning students invariably gepiration, in
the form of cognitive mapping, from the materialsda
textbooks they utilize. The way life is depicted timese
course books contribute in building up schematautbo
reality. Moreover, they are critically germane tbet
development of a system of values by dint of whicéy
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become conscious of notions like autonomy, freedom,
responsibility and self-esteem, to mention justwa. f
5. Citizenship Education and Values

The concept of citizenship means different things t
different people. In spite of the flurry of disciss that
accompanied the delimitation of this concept, esfligcin
recent decades, it is still contested. Much of the
disagreement between the opposing views stems thiem
differences concerning what makes a citizen (Wedkst
55). Although many researchers do acknowledge the
importance of including the two dimensions of dsitend
rights in any definition of citizenship (Osler &&skey 9),
the values associated with this concept are hafgutied.
This is partly due to the difficulty of reaching ngensus
over a set of core values which *“are essentially
controversial. That is they in fact do not haveversal
agreement” (Pring 85). Given such a situationzeitship
education becomes an arduous task, particulargy world
that is constantly changing.

After comparing and discussing a set of definitions
that are provided in the literature, Kerr point$ that “they
highlight a number of key concepts that underpizenship
education, including democracy, rights, responsis,
tolerance, respect, diversity and community” (8jded, he
tries to buttress his arguments for these valueg¥gwing
the most recent studies about citizenship educatan it
goes without saying that any programme devoted for
citizenship teaching and training, be it local, ol or
international, has to abide by a framework whickrons the
latest developments and innovations in civic edanatin
connection to this, Osler and Starkey contend that,
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Education for citizenship is concerned with bdike t
personal development of students and the politaad
social development of society at local, nationald an
international levels. On a personal level, citizeps
education is about integration into society. It about
overcoming structured barriers to equality ... Onoétigal
and social level it is about creating a social ottt will
help provide security without the need for repr@s44).

As such, citizenship education is seen, from this
perspective, as a package of rights and respoitistbil
which contributes into the empowerment of the irdinals,
and creates a social common bond that insulates/ioée
society from fragmentation. In modern times, thkost is
considered as the optimum tool to concretize this
demanding project. In this respect, Johnston Bipla&ns
that “schooling is a complex enterprise, but atebas
represents an attempt to socialize, train, andgparistratify
the young and prepare them to take various positiorthe
society” (47). Unsurprisingly, education in geneahd
citizenship education, in particular, play a stitdy key
role in preparing young people for life in theircssies.
This is not to say that this sort of education iepicloning
individuals who must fit in a specific social hiezshy, but it
rather aims at energizing people to be active mesnbe
their communities.

6. Citizenship Values in ELT Textbooks

We mentioned earlier when we discussed the roles of
the textbook that it fosters learning other subjectters
apart from language. Generally, this is known asifimlary
crossing’. According to Cunningsworth, “studentsidd be
able to learn other things as they learn Englishgligh
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should be linked to other subjects in the schooticulum
and the world outside the school” (58). In the saram,
Risager states that “foreign language teachindgteis no
longer just develop concurrently with the developmef
foreign language pedagogy in the narrow sensethay
increasingly participate in the general culturahsmission
within the educational system and in the rest of
society”’(181).

As a matter of fact, the different topics that stois
deal with when learning a foreign language mostiych
upon issues already seen in the curriculum. Furttrer
themes suggested therein often reflect learnersedlsas
teachers’ preoccupations of their societies. Thus,aim is
not just to develop students’ language skills bigb ao
shape their character through the discussion oesshat
are deeply rooted in their communities. Followihgstline
of argument, one can cogently contend that citizgns
values have to take the lion’'s share because of its
importance and relevance in making students regglens
citizens “who adhere to the quality of a commumabhd are
not reducible, or contained in, the psychological
characteristics of individuals” (Olssen 7).

7. Citizenship Education in Algerian Secondary

Schools

With the educational reform undertaken in Algeria,
citizenship education (or it is known as Civics)s Haeen
given increasing prominence. Actually, it is taughtthe
primary and middle schools as an independent sggdgect
matter. However, in secondary schools it is nos@néed to
students as a discrete subject but is rather detiviirough
other subjects of the national curriculum. By ogtfor this
methodology, it seems that secondary school cuumncu
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planners want to bolster students’ knowledge, skill
attitudes and values of citizenship (which are aaye
grasped in the primary and middle cycles) throulghirt
consolidation across the core, compulsory disagglinFor
want a better phrase, citizenship education is €loha in
the curriculum under the form of multidisciplinargsues.
The latter, according to Huddleston and Rowe are;

Issues about the kind of society we would likeive |
in and how society might be achieved. They revalraind
certain contested concepts -like justice, rightsd an
responsibilities- and how these concepts are préézd in
different social situations. They are characterizgdertain
kinds of questions: about what is in the publi¢erast;
whether the ends justify the means; which is tlesde of
evils and so On (111-12).

By taking this stance, one would expect the languag
classroom to be an ideal place where studentseauhérs
engage Iin constructive discussions which aim taillires
clear schema of what it is to be a good citizenld#wg on
this ground, we presume that these are the kindspafs
which are presented to secondary school studentsein
English textbooks: At the Cross Roads (first yeanosdary
school), Getting Through (second year secondarpdgh
and New Prospects (third year secondary school).

8. Methodology

The present paper has opted for the methodology of
content analysis to address the issue of citizenship values
secondary school English textbooks. This methodchwvis
largely used in social studies has really yieldesightful
conclusions. It is defined by Webster’'s Dictionanfy the
English language as “analysis of the manifest atdnt
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content of a body of communicated material (as @kbar
film) through classification, tabulation, and e\ation of its
key symbols and themes in order to ascertain itaning
and probable effect”. Many educational researchers,
especially those interested materials evaluatiorve ha
resorted to this methodology mainly to examine asslike
gender, sexism, racism ...etc (Bem and Bem 1973; @ord
1984; Porreca 1984).

Krippendorff gives some examples that illustrate th
usefulness of content analysis, as a techniqueshwimay
well generate challenging conclusions:

- One might date a document from the vocabulary used
within it.

- One might infer the religious affiliations of padial
leaders from the metaphors used in their speeches.

- One might infer the readability of an essay from a
measure of the complexity of its composition.

- One might infer the problems of a city from the
concerns expressed to the city mayor’s office.

- One might infer the prevailing conceptualizatioris o
writers and readers from the proximities of words i
frequently used texts.

- One might infer the political affiliations of cigns
from the TV shows they choose to watch (37).

The aforementioned examples, in actual fact, cenjur
up the suitability of this research technique t® olbjectives
of the present study which aims at unearthing en&hip
values in Algerian Secondary School English texkisoo

9. Procedure
The procedure of analysis followed in our studfars

from complex, due to the difficulty of making usé the
computers since the three textbooks under considerare
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not available (at least for the researcher) aslactrenic
version. In order to make the three textbooks aivlent
content analysis, we first identified the key wqrdaits of
analysis, which reflect the core values of citizeps The
ones which are provided earlier by Kerr are sugtasiough
for the purposes of our study. These core valuelkide:
democracy rights, responsibilities, tolerance, respect,
diversity and community. The latter were subject to
scrutiny in the topics with which students deatha course
of a leaning English as a foreign language. Pdaicu
attention was given to the different texts and fllow-up
tasks generated by each and every topic. The edéion
behind this is fairly simple: to quote Weber, “tiheost
frequently appearing words reflect the greatestceors”
(51). However, tracking these units of analysistheir
contexts is not straightforward, in the sense Watdo not
just for these words per se. Quite often, we ratiedeading
between the lines to see the linkage between tiek ddi text
or task and our framework of citizenship values.
10.Discussion of the results

It is worth reiterating that theontent analysis we
conducted in the three secondary education English
textbooks aimed at investigating the extent to Whilke
core citizenship values —mentioned earlier- are estdbd
between their paperbacks. Our analysis of the myda
descriptions revealed that these values were ngiected
despite the painstaking task of textbook writersd an
curriculum developers to keep balance between #news
interrelated components of a language course (&Eygyu
skills, content knowledge, culture, attitudes aatligs). The
different themes and topics presented to studestssa to
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speak, universal or international; however, the/rbt lose
sight of the national context of the teaching leagn
process.

Topics like environmengollution, nature, education,
ethics, scientific discoveries and inventions, business
management make part of global issues, but they do
represent a springboard for critical discussiont thelps
create an atmosphere where students can widen their
horizons and feel their membership to a common
community challenged by similar problems. This dog$0
means imply that textbooks are preparing studemta kind
of global or universal citizenship that transcermi®e’s
national concerns and ideological idiosyncrasies. the
contrary, they highlight the necessity to sticknlly to one’s
identity without underestimating the fact that we at an
era of globalization in which individuals are fagioommon
challenges and have to act collaboratively in orter
succeed.

A positive finding to be reported is the recurrent
reliance on pair and group work in accomplishingksa
especially those which follow texts. Besides, projeork
methodology is systematically followed in the three
textbooks. Hence, students do have the chancetitcelsic
engage and participate in the teaching learningga® This
allows them to hone social skills like respectingda
listening to one another. On top of that, many dadk
require students to be critical, and to express thews and
attitudes concerning many school and societal ssstlibe
reason behind this is to prevent them from becoming
passive citizens who can be easily manipulated.

Even though the three textbooks could be considered
as a good source to scaffold citizenship educataod
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promote its values among students while learnifgreign
language, there are still many inadequacies thgtimpede
this process in many ways. It seems that studemtstantly
need additional sources of knowledge, especiallytiqad
knowledge that represents a real necessity forecif in
modern times. Active engagement in the communitgsdo
not need only intelligent choice making, problenvsm
and critical thinking but also fairly complete kniedge
about the legal system and the political and gawvent
institutions that organize communities and staBasically,
this is not to say that students have to deal thightechnical
jargon of politics. Instead, they ought to be faaniked
with the rudiments that permit appropriate funatmgnin
society.

11.Implications for citizenship education at the pre-

tertiary level
Although our analysis of the contents of the three

textbooks point to the fact that core citizenshatues have
somewhat been incorporated successfully, absorthege
values by our learners remains far from easy and
straightforward. Many are the situations in andsmlg
schools which may stand as obstacles in the waywhl
values adherence. In such situations, the onus teachers
and their fellows to insulate students against
misinterpretations and dilemmas of reality. Teashe&ve to
act as genuine models who symbolize active citizipns
since as the adage goes, actions speak loudemtbiars.
However, acknowledging the critical role that temshplay
in schools is not meant to overload them. Admitedl
teachers have got many other duties and obligatnesh
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are time and effort consuming, but their role isl amill
always be irreplaceable.

Setting suitable learning challenges for students t
acquire citizenship values is of the utmost impw&a
However, we should never forget that our studergsstll
adolescents who utterly require special attenfldms phase
in a person’s life is critical and sensitive at g@me time.
Adolescents are most of the time under the presetire
issues which might seem as trivial for adults. Silohgs as
what to wear and how to appear in front of peeks tauge
amounts of energy and attention from our students.
Concurrently, they are expected to learn acadeomteat,
do homework and get good grades. In these circunmssa
one should not presume that raising students’ aweaseto
citizenship values will be a simple task. It oftegcessitates
careful use of language and the creation of sdanatwhere
being a good citizen or looking for the civic vatuwill
eventually solve the problem.

Emphasizing the role of schools does not exclude th
relevance of extra-curricular activities in enhagci
students’ attainment of citizenship education. Afaosm
content academic disciplines, students often taked m
some activities, inside and outside school, likearith
organizations, art and sport clubs, and scoutscibratribute
positively in helping to construe clear understagdiof
concepts like rights, duties and expressing oneistpof
view. So it is urgent to stress the immense immparaof
indulging in communal actions which stand as vdkeab
opportunities and fervent stimuli to participateiagy as a
citizen in the society.

It is a sad fact that youth participation in the
democratic life of the state is very low. Althoughis
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problem is common in many countries, it has become
typical of young democracies. A possible cause sketds
behind this reluctance and unwillingness to take ipecivic
activities like voting is the failure of governmeagents and
decision-makers to encourage them to get involagaublic
affairs. One way out of this fiasco is to suppahals to
adopt democratic modes of management so that gtuden
will be accustomed and confident in these sorts of
democratic practices.

Conclusion:

To round off, we might say that citizenship edumati
is more than learning a book. It has to be undeginby
spreading its values and demystifying its concepthools
and teachers play a critical role in helping newegations
become responsible citizens; however, their efforist be
matched with good practices from the other memiluodrs
society. Otherwise, all they struggle to build witlschools
will be in vain.
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