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1. Introduction

Gender is a very elusive term to define. It is both
explicitly and implicitly implanted so thoroughly in
our lives; it defines us from the very early childhood.
It is not just a state of being but also a state of doing
(Calli, 1999). Based on that, gender is not merely
biological but also sociocultural; thus, sex is all what
is biological and determined and gender is what we
know about our sex and all what is learnt and imposed
by society such as gender roles and stereotypes. Males
and females are recognizably different; “human males
and females should have evolved to be psychologically
identical...is a theoretical impossibility, and, indeed,
turns out to be untrue” (Vandermassen, 2011, p. 733).
Thus, gender should no more be studied as natural sex
difference, and it should be studied as contextualized
social, psychological and linguistic behavior (Speer,
2005).

Past researches indicate that teachers do have
different behaviours and attitudes towards male and
female students based on their perceptions toward
their students’ gender roles, stereotypes and gender
based expectations (Fung & Ma, 2000). The issue
of gender in regard to teacher-student relationship
and interaction which are both influenced by biased
perceptions lead to what is known as “educational

discrepancies” (Jones, 2000).

Most of the time, teachers are unaware that they
have gender based attitudes and behaviors (Calli,
1999), which affect or even influence their classroom
practices. Those behaviours are actually reflected by
the biased perceptions that they hold. Many of them
deny and attest not to have any gender based biased
perceptions or practices, “teachers are unaware and
deny that they hold or perpetuate biased perceptions
of males and females” (Ayodeji, 2010, p. 31).

We suppose that the primary reasons for this are:

i. Teachers lack of awareness and knowledge about

the topic of gender,

ii. And the influence of their personal gender on their

perceptions.

The prime aim of this study is to explore the effect
of students’ gender on EFL teachers’ perceptions and

their classroom practices.
The present study addresses the following questions:

1. What are Algerian secondary school EFL teachers’
perceptions about gender?

2. Do Algerian secondary school EFL teachers hold
biased gender based perceptions?

3. Does teachers’ gender correlate with their gender
based perceptions?

4. Does teachers’ age correlate with their gender based

perceptions?

5. Are Algerian secondary school EFL teachers’
perceptions about gender reflected on their classroom

practices?
To answer these questions we hypothesize that:

HI1: Algerian secondary school EFL teachers have

varied gender based perception.

H2: Algerian secondary school EFL teachers hold
gender based perceptions.

H3: The gender of the teachers correlate with their
gender based perceptions.

H4: The age of the teachers has a relationship with
their gender based perceptions.

HS: Teachers’ gender based perceptions are reflected
on their classroom practices.

The nature of this research made it necessary to
conduct a mixed method design, where data were
collected via qualitative and quantitative methods. In
pursuance of the research aim, a questionnaire was
constructed and distributed at five secondary schools
(Ferhati Hmida, Boukhalfa sebti, Zerdani Belkacem,
El Amir Salhi, and Boukharouba) at Oum EI Bouaghi,
Oum El Bouaghi, Algeria. The population of the
study consists of 25 teachers; five males and twenty
females from the five mentioned secondary schools.
Only twenty agreed to fully answer the questionnaire
and gave permission for the classroom observation,
four males and sixteen females. The classroom
observation took place after teachers had fully
answered the questionnaire and was allocated two
hours per teacher. The nature of the topic imposed

a criteria based observation. The criteria that were
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designed based on the questionnaire’s most important
questions that had to do with the classroom practices
of the teacher.

2. Review of Literature

It is clear that there are a number of debates about
the impact and influence of perception on any human
behaviour and that any type of stereotype is a biased
perception. (Fung & Ma, 2000). One of the issues
that have been the subject of debate is whether
differences in the gender of students could possibly
affect teachers’ perceptions of their students and how
their gender based perceptions are reflected in their

classroom practices.
2.1 gender bias

Perceptionsongender, whichbydefinition,characterize
differences between the two sexes, are very common
and pervasive in most cultures and societies (Ayodeji,
2010). These deep-rooted beliefs reflect expectations
of society from individuals to behave and make
choices in accordance with their gender. One
common illustration of gender stereotyped beliefs can
be noticed in parents steering their children toward
certain educational and occupational choices that are
deemed to be suitable for their gender. These beliefs
and gender biased perceptions may greatly contribute
to gender-attainment and achievement gaps as well as
the underrepresentation / overrepresentation of one
gender over the other in certain positions (Elias &
Loomis, 2004).

2.2 gender bias in the classroom

Gender bias gradually moves from home to school
where children are no longer just affected by
their parents’ perceptions but also their teachers’.
Furthermore, gender perceptions have been observed
and acknowledged in education by several researchers
such as (Ayodeji, 2010), (Calli, 1999) (Day, Elliot, &
Kington, 2005) (Elias & Loomis, 2004) (Jones, 2000),
This acknowledgement has caused Second language
research to shift from the conceptualization of gender
as an individual statistical variable to the view of
gender as sociocultural concept. This change of view
has led to richer understandings of the topic of gender
and language learning across societies, communities,

and classrooms (Day, Elliot, & Kington, 2005).

Two attributes of biasness were studied and analyzed
which affect the gender perceptions. The first one is
“lenience bias” which, most of the time, goes unnoticed
and it is mostly verbal so it is not reflected on one’s
behaviours, in addition to that it has positive effects
on one’s performance improvement. For example,
the perception of males being problem solvers and
females being creative thinkers. This perception is
not comparison based because it does not stand on the
same attribute and it influences males to work more
to solve problems and female to do more creative
thinking. The second one is “centrality bias” which
is reflected on one’s behaviours and most of the time
has a negative effect on performance. For example,
the perception that females well behave while males
are more aggressive and tend to misbehave, or that
females are less intelligent and males are more
intelligent. These perceptions are actually stereotypes
that are based on myths which were scientifically
discredited. (Bol, 2006).

Generally in the Algerian culture, a teacher with
stereotypical gender based perceptions may think that
learning certain academic skills is not as important for
female students as it is for male students since, to them,
they will be unlikely to put those skills into practice
later in life. In this case the teacher’s perceptions
may even be reflected on their classroom practices
through differences in giving feedback, answering /
dismissing questions, and even grading exams (Day,
Elliot, & Kington, 2005). Another teacher with non
biased perceptions may exert extra effort to engage
male students and expect them to well behave instead
of building on the stereotype that male students will
misbehave (Jones, 2000)

Perceptions are unconsciously stored most of the
time; this makes them deeply rooted and invisible at
the same time. It is argued that sometimes teachers are
unaware of their own biased behaviours because there
is a common census that teachers are just knowledge
transmitters and should not pay attention to what is
considered as trivial and side work for them. The
solution is to encourage them to self assess for any
prejudices or biases that they might have and spread
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more awareness about gender biased perceptions
so they would be more conscious about it in their
teaching; “unless teachers are made aware of the
gender-role socialization and the biased messages
they are unintentionally imparting to students every
day” (Chapman, Duberstein, Sorensen, & Lyness,
2007, p. 1596).

The present study can be helpful in creating awareness
among teachers regarding their biased behaviours that
are unintentionally and unconsciously reinforced in
their students.

3. Results and Discussion

The data reported in this paper are collected as part
of a mixed method study, with the specific goal of
exploring the effect of students’ gender on EFL
secondary school teachers’ perceptions and classroom
practices. To explore teachers’ perceptions, a
questionnaire was used, to see if their perceptions are
reflected in their classroom practices, a criteria based

classroom observation was used.
3.1 the participants

The population of the study consists of 25 teachers;
five males and twenty females from the five
mentioned secondary schools. Only twenty agreed to
fully answer the questionnaire and gave permission
for the classroom observation, four males and sixteen
females. Their age range between 27 and 51 years old
and their years of experience range between 3 and 28
years.

3.2 the questionnaire

The questionnaire is divided into three main parts: (i)
the first one was designed to gather the demographic
information of the sample. It consisted of the age, the
gender and years of experience, (ii) the second part
was devoted to assessment of general knowledge about
gender and gender based perceptions and stereotypes
and it consisted of ten questions, (iii) the third one
was devoted to teachers attitudes and practices in the
classroom based on students gender and it consisted
of ten questions. All in all, the entire questionnaire
consists of twenty three questions of different types:
(1) closed ended questions, (ii) open ended questions,
(ii1) option based questions and, (iiii) four point Likert

scale.

The present questionnaire has been validated using

the Cronabach’s alpha using this equation:

k
k-1 ol
Where:

k refers to the number of Likert scale
items=15

O-Qyirefers to the

associated with item 1=8.17

0-2.’1,' refers  to

variance

the  variance
associated with the observed (otal
scores=7.65
a-0.87

The result indicates that the present questionnaire has
an acceptable level of internal consistency.

The first section of the questionnaire consists of the
most important demographic information which is the
teachers’ gender. Female teachers are the dominant
respondents, sixteen out of twenty with 80% of the
sample, in comparison to male teachers who take four
out of twenty with 20 %. The reason for that is the
population itself not the sample chosen, in which female
teachers outnumber male teachers in the Algerian
educational system (Education in Algeria, 2010). The
teachers ages range between 27 and 51, three teachers
are (below 30) two females and one male, six teachers
are (between 30 and 40), two males and four females,
nine teachers are (between 40 and 50), eight females
and one male, and lastly two teachers (above 50).

The second section consisted of ten questions aiming
to assess teachers’ general knowledge about gender and
whether or not they have gender based perceptions.

Figure 1
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Teachers' perceptions about the nature of gender
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Figure 2
No
Yes
0 2 4 6 8 10 12
M females males

Teachers’ perceptions about whether or not
gender is recognized as a sociocultural variable
in EFL context

Analysis also revealed that the majority of teachers
recognize gender as a sociocultural variable in the EFL.
context (figure 2). 62.5% of females and 50% of male
teachers acknowledge that gender plays a pivotal role
in their students’ personality and identity while 48.5%
and 50% of male teachers believe that gender is not
that important and does not cause any difference or
influence students’ personality and identity.

Table 1

Teachers’ perception about the influence of gender on

the student’s personality, identity and learning styles

Gender influences personality
Male | Strongly | Agree | neutral | Disagree1 | Strongly
2
r
female | Strongly | Agree |neutral | Disagree | Strongly
2 0
2 2
Gender influences identity
Male | Strongly | agree | Neutral | Disagree | Strongly
3
r
Female | Strongly | Agree |neutral | Disagree | Strongly
2 pS S
2 ir
Gender influences learning styles
Male | Strongly |agree | Neutral | Disagree | Strongly
r
3
Female | Strongly | Agree |neutral | Disagree | Strongly
1 JS S
8

15% of teachers strongly agree that gender influences
students’ personality and identity, 55 % strongly agree
that it influences students’ learning styles. 20 % agree
that gender influences students’ personality while only

10 % agree that it influences students’ identity and 5
% agree that it influences students’ learning styles. We
can say that

® 35% of teachers believe, to different degrees, that
gender influences personality.

® 30 % of teachers believe, to different degrees, that
gender influences identity.

e 60 % of teachers believe to different degrees that
gender influences students’ learning styles.

The results showed that only quarter of the sample
believe that gender influences personality and identity,
however, more than half of the sample believes
that gender influences students learning styles. The
interpretation of the results suggests that teachers’
beliefs are inconsistent because learning styles by
definition are affected by one’s personality and identity
(Calli, 1999). This inconsistency might be due to:

1. Teachers’ lack of awareness about the topic of gender,

ii. Teachers confuse gender identity (a western concept)
with the influence of gender on the students’ identity
which is normal and biological.

® 65% of teachers disagree and strongly disagree that
gender influences students’ personality.

e 70% of teachers disagree and strongly disagree that
gender influences students’ identity.

® 40 % disagree and strongly disagree that it influences
students’ learning styles.

Analysis of the results has shown that the majority of
teachers do not believe that gender influences students’
personality and identity but they believe it influences
their learning styles.

Figure 3

Female
B Teachers
S &H&s S Male Teachers

Teachers’ experience-based analysis of
students’ misbehavior and participation
according to their gender
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In section three, ten questions were asked, five of
which aimed to assess teachers’ experience based
analysis with their students’ gender. Figure 4 illustrates
how male and female teachers classified their students
based on their misbehaviour and participation in
accordance to their gender.

e On the one hand, 62.5% of female teachers and 0%
of male teachers stated that males misbehave more

than female students.

e While 25% of female teachers and 50% of male
teachers stated that females misbehave more than

male students.

Male teachers believe that female students misbehave
more than male students, while female teachers
believe that male students misbehave more than
female students.

The interpretation suggests that:

i. Each gender is more likely to notice the opposite

gender’s actions,

ii. Each gender might sympathize more with the same

gender’s actions,

iii. Students’ misbehaviour is linked or influenced
to the teachers’ gender, females misbehave more
in the presence of male teachers and male students
misbehave more in the presence of female teachers.

e 75% of female teachers and 50% of male teachers
stated that female students participated more than

male students.

believe that female students

participate more than male students, while half of the

Female teachers

sample of male teachers believes that male and female
students participate in an equal manner.

The interpretation suggests that:

i. Teachers regard female students as better in terms of

classroom activities such as participation,

ii. Some generalizations might be true due to
consistency of answers and agreement such as this

casc.

e On the other hand, 10% of female teachers and
50% of male teachers stated that every classroom was
different.

The interpretation of the results suggests that teachers
have varied gender based perceptions built upon their
experiences and presuppositions.

Figure 4

16
14
12
5130 Female
6 Teachers
4 Male
2 Teachers
0 - — . |

Same techniques Different

techniques

Teachers’ responding to same misbehaviour
based on their students’ gender

In section three, the last five questions were devoted
to explore teachers’ classroom practices based on their
students’ gender. Figure 4 illustrates how teachers
respond to the same misbehaviour of their students
based on their gender.

1. 90 % of female teachers and 50% of male teachers
stated that they used different techniques to respond to
the same misbehaviour,

ii. 10 % of female teachers and 50 % of male teachers
stated that they used the same techniques for the
same misbehavior but they added that they took into
consideration if the misbeaviour occurred repeatedly
or happened for the first time. One teacher said (I often
rely on the same techniques to respond to the same
misbehaviour, but sometimes I change the technique
if it is not useful or if the students did not misbehave
before).

80% of teachers showed gender biased perceptions.
The analysis shows consistency in responses. For
instance, 75.4% of teachers agreed to the stereotype
belief that “male students tend to misbehave more
because they are more aggressive in nature”. After
getting these responses from teachers it has been
suggested that secondary schools English language
teachers in Oum El Bouaghi, Oum el Bouaghi hold
gender based perceptions that lean towards biasness.

Based on this hypothesis 2 is accepted.

T-test and One-way analysis of variance (ANOVA)
was conducted to determine significant differences in
teachers’ background variables and their awareness
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of gender-stereotyped beliefs and perceptions. The
summary of results is presented in table 2.

Table 4

Teachers’ age and their perceptions on gender

Table 2
Teachers’ age | Stereotyped | Non-stereotyped
One way analysis of Variance test results perception perceptions
) ) 25t0 30 0 2
Analysis of Variance Results
30 to 40 1 2
Data Summary 40 to 50 6 0
Groups | N Mean Std. Dev. | Std. Error 50 to 55 9 0
Female | 16 | 10.125 6.3862 1.5965
Teachers This shows that teachers’beliefs have a very significant
Mal . o .
Teachers 4 12 3.7417 1.8708 relationship with their age. 90% teachers between 25
and 40 years old hold non stereotyped perceptions,
ANOVA Summary while 100% of teachers from 40 to 55 years old hold
Source De- Sum of Mean F-Stat | P-Value .
grees | Squares | Square stereotyped perceptions about gender.
of Free- SS MS o
dom Table 2 and 4 show that teachers’ age has a significant
DF . . .
Be- 1 1125 1125 | 0.3007 | 05827 impact upon their perception on gender and whether
tween or not they believe in gender stereotypes.
Groups
Within | 18 | 653.7542 | 36.3197 Table 2 indicates that one-way ANOVA test has been
Groups conducted, significant difference of awareness of
Total: 19 | 665.0042

F-statistic value = 0.30975
P-value = 0.58469

The F-statistic value and the P-value indicate that there
is a correlation between the gender of the teachers and
their answers.

Table 3

Teachers’ gender and their perceptions on gender

Teachers’ Gender | Stereotyped perceptions | Non-stereotyped
perceptions
Female Teachers 15 1
Male Teachers 2 2

Table 2 and 3 indicate that there is a significant
difference existed in teachers’ gender-stereotyped
perception and their gender. The majority of the
female teachers and half the sample of the male
teachers believe in gender stereotypes. Based on this,
HS is rejected and H6 is accepted.

A significant difference was observed in teachers’ age
and their gender based perceptions as well.

gender-stereotyped belief has been observed with
designation (F=0.309, <0.5). Furthermore, significant
difference of gender-stereotyped perception has been
observed with gender (F=2.924, <0.05) and age
(F=3.342, <0.05).

This shows that Algerian secondary school EFL
teachers’ gender-stereotyped beliefs are effected by
gender and age; according to the results, hypothesis
3 and hypothesis 4 are accepted and confirmed.
Table 2 shows that secondary school EFL teachers
hold gender based perceptions, but, 94.8% agree that
“boys and girls should be given equal opportunity and
not treated differently”.

3.3 classroom observation

The classroom observation took place after teachers
had fully answered the questionnaire. It was done
in two phases, two hours per teacher divided on two
classroom sessions. The whole process lasted 40 hours
on the span of two months. The classroom observation
was meant to be longer but it was disrupted due to
covid19 which resulted in lockdown and schools
closing.

Teachers were observed and assessed on the basis of
four criteria which are adapted from the questionnaire
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to investigate whether or not teachers’ perceptions
were reflected on their classrooms. The criteria were
as follows:

i. How do teachers respond to misbehaviour based
on the gender of their students and whether or not
their response correlates with their answers on the

questionnaire?

ii. Is teachers’ response to participation based on the
gender of their students and if so, does the response

correlate with their answers on the questionnaire?

iii. Do teachers give feedback based on the gender of
their students and if so, does the response correlate

with their answers on the questionnaire?

iv. Is teachers’ language considered as gender inclusive
and gender sensitive or not and does it correlate with

their answers on the questionnaire?
Table 5

Teachers’ classroom practices and their correlation

to their answers to the questionnaire

—— behavi

Dda|e Male|[Male|Female|Female | Neutral
2 2

]:_e_maj_& Male|[Male|Female|Female | neutral
1 9 5 1

Ddale Male|[Male|Female|Female | Neutral
3 1T

]:_e_maj_& Male|[Male|Female|Female | Neutral
3 3 9 1

Female

Female
positive i

negative

Female

positive

Female

negative

Not so many misbehaviours occurred during the
but data
were relatively sufficient since both genders have

classroom observation of all teachers

misbehaved during all the classes in which the
classroom observation took place. On the same
thought, the misbehaviours that were carried out by
males were more explicit such as using the phone while
the misbehaviours that were carried out by females
were less direct such as talking to their classmates. On
the one hand, when male teachers were responding
to misbehaviour, 80% were lenient and positive with
males more than females, and 20% were lenient
and positive with females more than males. On the
other hand, when female teachers were responding
to misbehaviour, 6.25 % were lenient and positive
with males and 56.25% were negative with males,
while 6.25% were negative with females and 31.25%
were lenient and positive with females. This shows
that both male and female teachers have an unequal
amount of leniency regarding misbehaviour and
student’s gender. Analysis has revealed that teachers’
perceptions regarding responding to misbehaviour are
reflected on their classroom practices.

Participation was the most observed behaviour during
the classroom observation. Both males and females
participated enough to explore teachers’ response
and see if it was reflected from their perceptions. On
the one hand, when male teachers were responding
to participation, 75% of male teachers were positive
and showed acceptance towards males’ more than
females’ participation in terms of choosing who gave
the answer, and 15% of male teachers were positive
and showed acceptance towards females’ more than
males’ participation. On the other hand, when female
teachers were responding to participation, 18.75%
were positive and showed acceptance towards males’
more than females’ participation and 18.75% were
negative with males, 56.25% were positive and
showed acceptance towards females and 10% were
negative towards females. This shows that both
male and female teachers have an unequal amount
leniency and acceptance regarding students’ gender
and participation. Analysis has revealed that teachers’
perceptions regarding participation were somehow

reflected on their classroom practices. There were

35



R Khiari, S. Baghzou | Academic Review of social and human studies. Vol 13, N° 02 (2021), Section (C) Literature and Philosophy. pp: 28 - 37

other factors that would play a crucial role on the way
teachers’ responded to participation. In some sessions,

males participated more than females and vie versa.

When it comes to teachers’ feedback, male teachers
were 100% neutral, while female teachers were 100%
female positive. This shows that males have a gender
neutral feedback practices while female teachers
either did not give feedback to males at all or the
feedback was negative and all the feedback that were
given to females were positive and encouraging which
supported the data gathered from the questionnaire.
However, it is worth mentioning that females

participated more during the classroom observation.

Teachers’ language was 100% neutral towards both
genders. This indicates that teachers’ perceptions
regarding the language that should be used in the
classroom was 100% reflected on their classroom

practices.

Based on the results of the classroom observation,
we conclude that teachers’ gender based perceptions
were reflected on their classroom practices; on this
basis, hypothesis 5 is accepted and confirmed.

4. Conclusion

The results of this study indicate that teachers have
gender based perceptions that lean towards biasness.
While they recognize gender as a sociocultural variable
and believe that it should be taken into account in EFL
classes; most of them detained gender-stereotypes;
however, results have shown that they were unaware
of that. Some results show a slightly significant
difference between the gender stereotype belief,
attitudes and practices of males and females teachers
in the classrooms such as in feedback. However, other
results show a very significant similarity between
gender stereotype belief, attitudes and classroom

practices such as responding to misbeaviour.

These results found huge support with previous
studies. The findings related to the variables of
teachers’ gender and age were backed by previous
research (Bol, 2006), (Calli, 1999) and (Day, Elliot,
& Kington, 2005) where teachers’ gender and age
significantly affect their perceptions of students’
gender expectations and stereotypes.

Another important conclusion drawn from the study
is that there was a significant difference between
teachers’awareness of beliefs and perception of gender
stereotyped and teachers’ background characteristics

which is really prominent in results.

The research findings have some implications for
classroom practices and the need for a cultivated
awareness of gender. Therefore it is recommended that
teachers must learn to recognize and eliminate gender
bias in their student-teachers interactions. Seminars
and workshops should be organized for teachers,
administrators and parents to eliminate this element
due to which students suffered a lot. Teachers should
avoid language that limits one gender or another from

participating in classroom interaction.

It is recommended to do a replication study with a
bigger sample to include other valuable variables to
the topic such as culture, educational background,
and marital status. It is also recommended to conduct
a questionnaire with more questions about gender
and teachers’ classroom practices on a national and
international level. This being said, the effect of
students’ gender on teachers’ perceptions has only
been studied in the secondary school level in this
paper; thus, it is, recommended, to be examined in

other levels.
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