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Abstract  
This paper aims at investigating EFL students’ perceptions towards the effects of 

creative writing on reading motivation and cognitive potentials. A questionnaire 

was addressed to 26 EFL Master One Didactic students at Oum EL Bouagui 

University. The findings obtained revealed that most students have a low level of 

cognitive potentials and disfavour to practice reading because this last may take 

time and involves effort and energy. Hence, the need to engage the students into 

tasks and activities that motivate them to read and make them active learners 

became crucial for their cognitive development and overall success. For this 

reason, the target students agreed that creative writing may develop their 

motivation to read and boost their cognitive potentials as well.  Consequently, 

engaging them into creative writing tasks would be beneficial.  
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Introduction: 
 

 It is worth mentioning that reading is a fundamental skill that contributes in 

expanding EFL students’ knowledge and gain insights into multiple subjects and 

perspectives. However, many EFL teachers notice that a large proportion of their 

students lack interest towards reading, considering reading as a secondary skill and 

giving much importance to other skills instead. Moreover, their lack of motivation 

towards reading may weaken their academic achievement and classroom 

performance as well.   

 Additionally, their cognitive abilities like focusing attention, comprehension 

thinking and memory seem to be feeble since the majority of them do not like to 

make efforts and engage themselves into brain- functioning activities, their interest 

is limited to academic subjects only, and this last may not really boost their abilities 

and skills. 

 Thus, it would be beneficial to create a supportive atmosphere of learning 

that strengthens their motivation to read and fosters cognitive abilities by adopting 

creative strategies that would engage the students and make them active learners 

instead of being passive recipients only as creative writing for instance. 

 An attempt to dig deeper on the effects of creative writing on the EFL 

students reading motivation and cognitive abilities is the main focus of the present 

research. 

I. Literature Review 

I. Creative writing  
 Creative writing is defined as a type of writing that is characterized by imagination 

and originality; it is different from academic writing as it goes beyond its conventional 

boundaries and it requires writers’ feelings, interests and beliefs. According to King, Neilsen 

and White (0612) creative writing is “the use of crafted writing for purposes of personal 

expression in communication with an actual or potential readership.” (p. 220). That is to say, 

creative writers attempt to express themselves by exploring their imagination and 

visualization and convey their thoughts and emotions in a unique and artistic way as claimed 

by Burroway and Stuckey (0660) “creative writing is the art of expressing onself through 

the use of imagination, originality and emotion.” (p. 2).  

I.2. Genres of Creative Writing  
 Creative writing encompasses different genres as maintained by King et al (0612) 

“creative writing might take the form of prose or poetry, and might be fictional or non-

fictional.” (p. 220). That is to say, creative writing can take different forms and genres such 

as, short stories, poems, plays, novels, and also non fictional pieces that have imaginative 

and creative characteristics. Creative writers adopt descriptive or narrative styles, vivid 

images and literary skills in an engaging manner that would stimulate readers’ attention and 

motivation to read. 

I.1.What is Reading Motivation? 
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 A great deal of investigation and research has been done to scrutinize second and 

foreign language learning reading motivation by many scholars (Gardner and Lambert, 

1000), (Guthrie & Wigfield, 0666) (Gladstone, Turci  and Wigfield, 0610) depending on 

theoretical frameworks and theories of motivation as the expantancy-value theory and the 

psyho-analaytical theory that explain the complexity characterizing the concept of reading 

motivation. 

           Reading motivation is then defined as the students’ growing enthusiasm that engages 

them into reading activities. Correspondingly, Schaffner, Philipp, and Schiefele (0612) 

consider it as “the enduring readiness of a person to initiate reading activities”. Moreover, 

Guthrie and Wigfield (0666) hold that “reading motivation is the individual’s personal goals, 

values, and beliefs with regard to the topics, processes, and outcomes of reading” (p. 260). 

This means that there are multiple factors which shape and direct students’ reading 

motivation. According to Wigfield and Guthrie (1007) “it is multi-dimensional concept that 

encompasses 11 elements that affect readers’ ability and willingness to read.”   

I. 1.2. Components of Reading Motivation  
            Theorists in the field of motivational psychology and language learning classified 

reading motivation into three categories: Competence and reading efficacy, achievement 

values and goals and social aspects of reading (Mori, 0660). The initial category focuses on 

an individuals’ confidence and beliefs regarding their capabilities. It includes reading 

efficacy, challenge and reading work avoidance. Reading efficacy refers to the belief 

students have about their abilities in reading. Reading challenge refers to the enjoyment 

readers get in comprehending complex reading texts while reading. Work  avoidance 

pertains to the aspects of reading that the learner dislikes or attempts to avoid.                                  

The second category originates from theories of intrinsic and extrinsic motivation, 

achievement goal orientation and achievement values. It can be further arranged into two 

sections: The first primarily focuses on intrinsic motivation, and which includes reading 

curiosity, reading involvement, and the importance of reading, while the second explores 

extrinsic motivation and performance goal orientation.  The second sub-category consists of 

three components: Reading competition, reading recognition, and reading for grades. These 

aspects are distinct from each other since they seek the reasons either internal or  

 external to explain the learners’ involvement into reading tasks (Mori, 0660).    

            Finally the last category comprises social reasons for reading and reading 

compliance, both grounded in the belief that reading can be a social experience. It 

recognizes that children often engage in social reading activities, where they read together 

or discuss books in a group setting and, thus, read to achieve social goals (Mori, 0660). 

 I. 1.1. Importance of Motivating Students to read 

 The significance of reading motivation relies on the role that reading plays in 

boosting students’ academic achievement and knowledge. Furthermore, interest has been 

grown to investigate the factors hindering students’ reading motivation for the purpose of 

improving students’ performance and accomplishment. Kirchner and Mostert (0617), 

maintain that self-efficacy beliefs, reading goals and values, as well as social aspects of 

reading, are central to reading motivation, and that motivation should be viewed as 

multifaceted or multidimensional.” (p. 0).  

I.3. Cognitive Abilities Definition 

            Cognitive abilities are the individuals’ brain skills that enable them to do multiple 

tasks and behave in general. These cognitive potentials include the ability to think, 

comprehend, pay attention, solve a problem, perceive and memorize. As stated by Bayne et 

al (0610) cognition is a mental process of perception, it is the facility to understand and 
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think.  Similarly, Zhang (0610) defines cognition as “the mental action or process of 

acquiring knowledge and understanding through thought, experience, and the senses.”(p. 

0).  

 I.3.2. Importance of Boosting Learners’ Cognitive Potentials                                           

          Humans owe a number of mental processes known as cognitive abilities that allow 

them to perform different functions for their everyday life. EFL learners make use of their 

cognitive abilities to acquire the target language and improve their levels for a better 

academic achievement. Psychologists and pedagogues attempt to explain the mechanism of 

these cognitive abilities and seek ways to enhance them because there is an interrelationship 

between these cognitive potentials and academic achievement (Belkhir, 0606).  

 So, by improving cognitive abilities, EFL learners can enhance their problem-

solving skills, and critical thinking abilities. This, in turn, permits to perform complex tasks, 

and learn more effectively (Mirolli and Parisi, 0660). Boosting cognitive abilities also has a 

positive impact on memory retention information processing and learning effectively. EFL 

learners who have enhanced their cognitive potentials are able to approach challenges and 

make their learning experience unique and fruitful. 

II. Methodology  

 To assess the impact of creative writing on EFL students’ reading motivation 

and cognitive potentials, a descriptive qualitative analysis is used; a questionnaire is 

employed with the aim of evaluating their attitudes. The questionnaire consists of 

close ended-questions, open-ended questions and also multiple-choice questions. 

II.2 Population and Sampling 

 EFL master one Didactic students at Larbi Ben M’hidi University are chosen 

as a target population. So, thirty (26) students were required to respond to the 

designed questionnaire that aims at checking their attitudes towards the effects of 

creative writing on their reading motivation and cognitive abilities. 

II.1. Aim of the study 

 The present research aims at checking EFL students’ attitudes towards the 

effects of implementing creating writing on EFL students’ reading motivation and 

cognitive potentials. More specifically to figure out whether or not engaging the 

students into creative writing tasks may boost their reading motivation and improves 

their cognitive potentials.  

II.3. Research Question 
          What are the attitudes of Master One EFL students towards the effects of 

creative writing on their reading motivation and Cognitive potentials? 

II.2. Description of the questionnaire 
           The questionnaire is made up of 16 questions. It comprises of three 

sections. The first section deals with the students attitudes about their reading skill 

and their motivation to practice reading. The second section describes the 

participants standing points about their cognitive potentials and the factors that affect 

them. Moreover, the last section aims at describing the students’ viewpoints about 

the role that creative writing may play on enhancing the students’ willingness to read 

and their cognitive abilities as well.                                                                  

 

 III. Results and Discussion     
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      The obtained results will lead us to rather approve or disapprove 

whether or not creative writing boosts students’ reading motivation and cognitive 

potentials.  

 III.2. Analysis of the Results: 

Question One 

Do you like to read? 

 

Option Percentage 

Yes 33% 

No 32% 

 

         This question aims at investigating whether or not the students are 

willing to read. The above table shows that a large proportion of the participants 

026 disfavour to read while a minority that represents 20 % of the entire sample 

expressed their favour and desire to practice reading. This means that reading skill 

is marginalized by the majority. 

Question Two 

How do you evaluate your reading ability? 

 

Very good Good bad Very bad 

21 33 32 23 

          The question above seeks to evaluate the students’ ability to read. So, 

the results indicate that only 106 of the participants think that they are very good 

on reading, then 216 believe that they are good on reading, a percentage that 

represents 22 of the participants believe that they are bad on reading while 10 % 

believe that they very bad on reading.  

Question Three 

What are the factors that weaken your motivation to read? 

Option Percentage 

Laziness 36% 

Shortage of time 23% 

Difficult vocabulary 33% 

Lack of interest 83% 

           Investigating the participants’ opinions about the factors weakening 

their reading motivation, the findings indicate that laziness is one of the main factor 

that de-motivates the students to read believing that reading activity necessitates 

much attention and energy. Moreover, 216 of the participants opted for shortage of 

time thinking that reading consumes much time that is why they difavour to read. 

Besides, facing difficult vocabulary is another factor that is chosen by 206 of the 

participants that discourage them to practice reading. Finally, a large proportion of 

the participants who represent 716 believe that lack of interest to read causes de-

motivation to read. So, one can say that lack of motivation to read is a consequence 
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of many reasons and the participants picked more than one factor which reveals the 

challenges that encounter them to become good readers.  

 

Question Four 

Are you satisfied about your cognitive abilities? 

Option Percentage 

Yes 33% 

No 32% 

 Most students 016 showed their own dissatisfaction about their cognitive 

potentials such as: thinking, paying attention, comprehension, problem solving and 

memorizing. However, a small proportion that makes 206 of the whole population 

showed their satisfaction about their own cognitive abilities.   

Question Five 

If no, please answer the following question. 

- What are the factors that affect your cognitive potentials? 

 According to the participants who are not satisfied about their cognitive 

potentials, and who represent 01 % of the overall number of the participants the 

main factors affecting and weakening their cognitive potentials are as follow: 

- Lack of motivation to study and make efforts. 

- Boredom and lack of interest. 

- Low level of academic competence. 

- Demotivation to read. 

- Laziness. 

Question Six 

What genre of creative writing do you like to practice? 

 

Option Percentage 

Poetry 016 

Story writing 006 

Play writing 66 

Free Writing 066 

       The above table shows that the majority of the participants 066 practice free 

writing. Then, 016 of them claimed that they practice poetry, 006 of the 

participants practice story writing and none of the participants favour to write 

plays. The results reflect the students’ willingness and desire to express themselves 
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freely without worrying about the norms that restrict the other creative writing 

genres as style and form that is why the majority picked free-writing as a major 

choice. 

 

Question Seven 

To what extent you agree/disagree about the following statements. 

Statement Strongly 

Agree 

Agree Indifferent Disagree Strongly 

disagree 

Engaging yourself 

into creative 

writing motivates 

you to read. 

026 226 16 066 126 

Engaging yourself 

into creative 

writing develops 

your cognitive 

abilities. 

216 216 06 106 166 

 The up mentioned question aims at investigating the participants’ attitudes 

towards the role that creative writing may play on enhancing students’ reading 

motivation and cognitive potentials. The results indicate that a large proportion of 

the participants (026+226) showed their agreement towards the effects of creative 

writing on their motivation to read. However, a small proportion that represents 

(066+126) from the whole population expressed their disagreement.  Concerning 

their perception towards the effect of creative writing on their cognitive abilities, the 

majority 006 (216+216) expressed their agreement while a minority that represents 

006 (106+166) expressed their disagreement and the other 06 was indifferent.  

III.1. Discussion of the Results 

 To sum up, the data obtained from the students’ questionnaire revealed that 

most EFL students disfavour to read since reading activity necessitates time and 

efforts. Moreover, some of them feel satisfied about their reading ability level, while 

the other half showed their dissatisfaction thinking that reading skill is a challenging 

because while reading, they often encounter many difficulties that hinder them from 

comprehending what they read. So, among the factors that weaken their reading 

motivation is lack of interest towards reading activity itself. Boredom and laziness 

and difficult vocabulary are also the obstacles that face the EFL students to read. 

 Moreover, the findings displayed that a majority of students are not satisfied 

about their cognitive abilities including: comprehension, memorizing, focusing 
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attention, thinking and problem solving. Lower level of cognition characterizes most 

of them and then affects their academic performance. 

 Furthermore, the results obtained demonstrated that most students favour free 

writing in which they could express their feelings and thoughts without worrying 

about the conventions of both academic writing and creative writing. Additionally, 

poetry is also practiced by 016 of the participants. This means that engaging the 

students into creative writing would not be an alien habit for them. Finally, the 

participants claimed that they have a favourable attitude towards the role that creative 

writing may have on their motivation to read and their thinking or cognitive 

potentials as a large proportion from them expressed their agreement with the idea 

that engaging into creative writing assignments would encourage them to read and 

boost their cognitive potentials. 

Conclusion 

 The focal point of this study is to investigate the students’ attitudes towards 

the effects of creative writing on their reading motivation and cognitive potentials. 

A questionnaire was handed to master one EFL students at Oum El Bouagui 

University. It has been approved that most participants lack the motivation to read, 

and suffer from a low level of cognitive abilities. However, enhancing EFL students’ 

reading motivation and thinking abilities seems to be essential for a better academic 

performance. This last can only be realised by engaging the students into activities 

that interest them and make them active learners. Consequently, creative writing 

seems to be a good means that may urge them to explore more and think 

appropriately since the majority expressed their accord with this idea.  
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Appendix 22: Students’ Questionnaire 

Q2. Do you like to read? 

a.            a. Yes         b. No 

Q1. How do you evaluate your reading ability?  

  a. Very Good          b. Good                    c. Bad       d. Very bad 

Q3. What are the factors that weaken your motivation to read? 

a. laziness 

b. Shortage of Time 

c. Difficult Vocabulary 

d. Lack of interest 

 

Q2.  Are you satisfied about your cognitive abilities? 

a. Yes 

b. No 

-If your answer is no, please answer the following question. 

 Q6. What are the factors that affect your cognitive potentials? 

Q3. What genre of creative writing do you like to practice? 

a. Poetry 

b. Story writing 

c. Play writing 

d. Free writing 

 

Q8. To what extent you agree/disagree about the following statements. 

Statement Strongly 

Agree 

Agree Indifferent Disagree Strongly 

disagree 

Engaging yourself 

into creative writing 

motivates you to 

read. 

     

Engaging yourself 

into creative writing 

develops your 

cognitive abilities. 

     



 1212جانفي   21العدد  21مجلة دراسات  المجلد  070
 

 

  

 

References 

L., Clayton, N., Heyes, C., Bayne, T., Brainard, D., Byrne, R. W., Chittka, . 1

). 0610Mather, J., Ölveczky, B., Shadlen, M., Suddendorf, T., & Webb, B. (

. 010R–061), R12(00 ,Current biology : CB What is cognition?.

06109609622/j.cub.1691610https://doi.org/ 

 

-upon-. NewcastleLearning Language and Cognition )0606Belkhir, Sadia, (. 0

Tyne: Cambridge  Scholars Publishing, 0606. pp xiv -107, ISBN 071-1-0070-

2210-0. 

 

2. Burroway, J.,& Stuckey-French, E. (0667). Writing Fiction: a guide to narrative 

ed. th7.craftNew York, Pearson Longman.  

 

2. Kirchner, E., & Mostert, L, M., (0617) Aspects of the reading motivation and 

 reading activity of Namibian primary school readers, Cogent Education, 

2:1, 1211620,  DOI: 1691616/0221110X.061791211620 

 

0. Gardner, R. C., & Lambert, W. E. (1000). Motivational variables in second-

language acquisition. Canadian Journal of Psychology / Revue canadienne de 

psychologie,  12(2), 000–070. https://doi.org/1691627/h6612717 

 

0.Guthrie, J. T., & Wigfield, A. (0666). Engagement and Motivation in Reading. In 

Michael Kamil, Peter P. Mosenthal, David P. Pearson, & Rebecca Barr 

(Eds.), Handbook of Reading Research, Volume III (pp.262-200). Mahwah, 

New Jersey: Lawrence Erlbaum Associates. 

 

). Creative writing in recovery from 0612King, R., Neilsen, P., & White, E. (. 7

severe mental  –222), 0(00 ,ursingInternational journal of mental health n illness.

. a200  .x622090610966101-1227/j.1691111https://doi.org/ 

 
Minds and  ). Language as a Cognitive Tool.0660. Mirolli, M., & Parisi, D. (1

.001-017):2( 10 Machines 
 

0. Mori, S. (0660). Redefining Motivation to Read in a Foreign Language. Reading 

in a Foreign Language, 12(0), 01-116. 

 

https://doi.org/10.1016/j.cub.2019.05.044
https://psycnet.apa.org/doi/10.1037/h0083787


 1212جانفي   21العدد  21مجلة دراسات  المجلد  016
 

 

16. Schaffner, E., Philipp, M., & Schiefele, U. (0612). Reciprocal effects between 

intrinsi reading motivation and reading competence? A cross-lagged panel model 

for Reading. academic track and nonacademic track students. Journal of Research

 doi: 1691111/1207- 0117910607 

 

). Beyond cognition: Reading0610Wigfield, A., Gladstone, J. R., & Turci, L. (. 11

 Child Development Perspectives,  reading comprehension.motivation and 

–106), 2(16 10112/cdep.1691111https://doi.org/ .100 

 

10. Wigfield, A., & Guthrie, J. T. (1007). Relations of children's motivation for 

reading to the  amount and breadth or their reading. Journal of Educational 

Psychology, 10(2), 206– 220. https://doi.org/1691627/6600-6002910929206 

 

12. Zhang, Jiawei., (0610) Cognitive Functions of the Brain: Perception, Attention 

IFM Lab  and Memory. Turorial Series. (pp. 1-22). 

 

 

 

 

 

 

 

 

 

https://psycnet.apa.org/doi/10.1111/cdep.12184
https://psycnet.apa.org/doi/10.1037/0022-0663.89.3.420

