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Abstract:
This chapter describes an experience in teachanngafor e-learning in the field of adult
education. It takes into account the models offdrgdlexible lifelong learning as the proper
way to develop training for teachers in serviceysidering the advantages of blended learning.
It focuses on the features a teacher training eohas to fulfill, in order to facilitate in teacker
the use of ICT as a tool to reach learning goatdlssand competences are to be developed to
guarantee that teachers not only are able to mekgepuse of computers, but also, and most
important, that they are aware of the mayor chgksnICT brings as a powerful means of
communication and as an emerging new pedagogicdeinm this context, the learning design
should always allow that the teachers, in traintogntegrate in their work ICT solutions that fit
to the didactic objectives, renew teaching andniegr methodology, facilitate communication,
give place to creativity, and allow pupils to leantheir own pace. By doing so, they will be
closer to the profile of a tutor online, as a ptamter who successfully takes advantages of the
virtual environments for collaborative work andri@ag communication. A case study is offered
to point out possible approaches to develop trgiprogrammes.

Introduction:

Teaching training is a steady challenge in the ydnavolving learning the knowledge society
requires. It is nowadays a common place to poitttbe advantages of ICT integration into

school as a proper way to transform informatioro ikhowledge (Barbera-Badia, 2004). As

shown in a survey developed for the European Ubhipthe European Schoolnet (2005), in the
last years a great effort has been made to ensenerésence of ICT in every school through the
necessary infrastructure. As a result, more tha®b 8f the European teachers describe
themselves as competent in using computers anthtéenet in classrooms; two-thirds dispose
of the necessary motivation for doing so (accordmtheir own opinion), and 60% describe the
ICT infrastructure in their schools and the Intéroennection as sufficiently rapid. This means
that most teachers use computers in their everydalg, but, on the other hand, some are still
reluctant to do so, mainly those who claim thatilgject does not lend itself to being taught with
computers, or that there is a lack of proper didaintents.

This may lead us to conclude that most teacherawaeee of the advantages of using ICT in
education. It could not be otherwise. Computersaapart of our daily life and ICT skills are
thus among the new basic skills, according toReeommendation tfie European Parliament
and the Council of 18December 2006 on Key Competences for Lifelong liagrn
(Recommendation, 2006).But, if we observe at aagerscope, we can easily notice that the
current use of ICT in classrooms is mainly relatedinformation and data transfer and
interactive exercises. This is closer to the CompAided Instruction, than to a truly e-learning
system. In other words, the possibilities of thdednet as a tool for communication,
collaborative learning, and development of socpdces for sharing and building knowledge
remain still almost unexploited. For instance, fle&ibility that e-learning offers to support and
guide the learning activities of pupils who needirtorease their learning result is an almost
unexplored field. In the process of developing a#éng solutions for schools, teacher staff,
policy makers, and other stakeholders are due ift &h a broader understanding of the
possibilities of e-learning within the formal learg.

Therefore, to help teachers in delivering instauwdl predefined contents, it is possible to reach
a more flexible e-learning model, which also cates$ to the lifelong learning objectives. This
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previous path is to be taken to ensure positiveeegpces for teachers and interesting learning
results, and, accordingly, a natural shift to aenopen minded use of the Web as a powerful
way to build and share knowledge, which will prolydiring us to the almost mythical realm of
e-learning 2.0, often foretold as the future scendrat will allow learning in every possible
human situation.

E- Learning as a Model for Teacher Training:

Since it is necessary to use a broader trainingemdéal teachers, it is to be taken into
consideration which kind of training programme asbie developed. As a matter of fact, many
training courses are regularly offered to teachaif ¥y the Educational Departments in every
European country. The local peculiarities makeffiadlt to establish a regular standard within
the European Union and to design a proper commdicypm teacher training. A common
background is given by th€ommon European Principles for Teacher Competerares
Quialifications (European Commission, 2005), where the EuropearorUriews the roleof
teachers and their lifelong learning and cadsarelopment as key priorities. Teachers should be
equipped to respond to the evolving challengeth@fknowledge society, participate actively in
it, and prepare learners to be autonomous lifeleamers.

The key competences of teachers are set as followeshers should be able to:

» Work with others

» Work with knowledge, technology, and information

» Work with and in society

To facilitate such an approach, ICTs are not onlgpneans to distribute training course for
teachers at service, but also the logical envirariméhere these three dimensions of the key
competences are to be developed. A proper use Dfed@powers the abilities needed for
collaborative work, as well as requires an autongsnase of information sources, its selection
and delivery, and allows teachers to keep in towith a steady changing society, into which
their pupils are to become active citizens. Theoregntitled “Assessment Schemes for
Teachers’ ICT Competence-A Policy Analysis,” depeld for the European Union by the
European Schoolnet (2005), includes some remarkayléindings:

« In the future more detailed job descriptions a&pecialized training profiles are needed for
different actors in schools to cater for a persaediltraining.

» Training policies face the challenges to be txienough for short term adjustments of
changing training needs and incorporating long tgoals and objectives that are important for
teachers to identify with.

» Countries will need to think of offering new afldxible forms of training for teachers, at
different times, at different places, with diffeteneans, but much more related to the concept of
lifelong learning. This includes a shift in the wwk of the teaching profession from a passive
consumer of training courses to an active prodandrorganizer of its own learning process.

* Training policies can only be successfully impéted and sustainable in the long term if they
are part of an interlinked or integrated ICT stggtehat caters for technology, pedagogy,
support, organizational development, and (finagj&alutions.

From this point of view, e-learning solutions are iateresting approach that allows flexible
forms of training, but that have to be deliveredi@msome conditions to ensure the quality of
their results. E-learning is unfortunately a vergdd term, which may lead readers to think of
many different learning scenarios, and therefaregeéms to be necessary to define or, at least, to
set the limit of the concept for the aims of thimpter. Computer and learning are the two basic
ideas that come to our minds when trying to deéfearning. Therefore, a first definition could
point out this relationship. For instance: “Theidsly of a learning, training or education
program by electronic means. E-learning involves tise of a computer or electronic device
(e.g., a mobile phone) in some way to provide ingneducational or learning material” (V.
Stockley, 2003). Such a definition involves theid®ly of instruction via CD, the Internet, or
shared files on a network. It is also called coraputediated learning. It is not surprising that a
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new definition of e-learning is being developed,fasas a broader use of the Web has been
reached. The so-called Web 2.0 (V.O'Reilly, 2006aldes a new definition of the concept,
under the label of e-learning 2.0 (V. Downes, 201#1nings, 2005; Karrer, 2006).

The e-learning can be defined as the learning geoasing electronic means, and which can be
characterized according to several economic, org#ional, educational, and technological
points of view. In English, the term E-learningdlaown by the economic world, refers to the
ability to unify and combine terms such as: "Opern ®utdistances Learning”, (ODL), to
qualify its open dimension coming from the field Distance-Learning; "Compute Mediated
Communication”, (CMC), to practise technologies aoimmunication (Promenades, Forum,
Groupware) applied to the learning; "Web — Basedining”, (WBT), to put into practice the
dominant technology on Internet for the learningistributed Learning" that puts into practice
an educational approach of constructivist type ftmehon the Distributed Cognition.

The European Union Constitution defines the e-iegrras: "The use of new multimedia
technologies of the Internet to improve the quabfylearning by facilitating the access to
resources and services, on one hand, and makireges and collaboration at a distance, on
the other hand". The e-learning is an educationdl ®chnological mode which is not only
concerned with adult training education, but alsghér education i. e., for an adult learner
having a certain autonomy in the organization gflaarning process. However, it is necessary
to notice, that in the United States, E-learningfien stated as "Enhanced-Learning through
Information Technologies", for all type of publitpm the maternal side to the adult training
education, and which includes all educational tetigies already known: didacticials,
CD/Rom, and Hypermedias. Nowadays, the princippbeing countries of e-learning services
are: the United States, Australia, and Canada (pe@iTOUZOT, 2002.)

The "e-Learning" has been adopted by the Europeamn@ssion to European systems of
education and learning. At the time of the Europ€anncil, held in Lisboa, March 23 and 24,
2000, heads of state and Government had sat tlewioy objective: "to become the more
competitive and most dynamic way of shortening kieolge in the world". Although Europe has
a most elevated level of education as well as sompertant capacities of necessary investment
in school and education, it has been subjectednmesdelays in the use of new technologies of
information and communication.

The e-Learning aims at filling these gaps througtensifying efforts that have been already
undertook. As far as education and learning is eored, it puts into practice and prolongs
Europe the plan of action. This initiative has feamponents:

* An effort to equip schools with computers multaize

* An effort of forming European teachers to digtethniques.

» The development of European educational and softvgervices and the acceleration of the
stake in network of schools and tutors.

* Most resources to mobilize will be national, buis right to sustain them by all suitable
communal instruments (programs of education, legr@nd youth for innovative actions and
exchange of the good practices, the structuralduadelp to the eligible regions, IST to sustain
research and to promote the European digital contend by the development of partnerships
between the authorities and industrial field. (\REepa, A Tonge, 1998)

Thus, the e-learning would be an assembly, so npaakagogical practices that of educational
technologies existed, in which development woulchef Internet explosion with its potential

of ubiquity. It seems, however, as for the recemlgions of organizations, that the E-learning,
as it is emerging, possesses features that maledet technological approaches of educational
type such as we knew. Several terms have beentasgefine the e-learning exactly, and the
most suitable term is online learning. We sometirspsak of e-education, the "e", as in e-
learning, being an explicit reference to technadsgdf information. The coeducational learning
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combines notions of on-line and outstanding leanikh designates a method of acquiring

knowledge or constructing knowledge using inteoadi (actor—actor, or actors-resources)
relieved by a system of telematics (electronicda-gi@ocessing connected by network). The
electronic learning can take place from a distgoceline), in class (outstanding or both). The

on-line learning is a particular feature of therfdéag at a distance, which is a general concept
that includes correspondence courses.

The interesting point of this concept is that esdéagy can no longer be defined only by the use
of ICT itself, but by a certain use of the ICTirtludes communication, collaborative learning,
social networks, and new roles for learners andhi@. But this supposed novelty is to be
tracked back to the theories that stressed thegehitom a transmission model of knowledge
transfer, to a learner-centered or activity-cemtareodel (V.Gifford & Enyedy, 1999; Reeves,

1999; Vinicini, 2001; Wilson, 1995).

The conventional classroom was the natural metaphavhich many learning management
systems (LMS) and, even more importantly, mostniear designers and content creators,
developed the learning environment, from computded instruction (CAl) to many online
courses. They order the sequence of informationfaogs on the structure of the disciplinary
domain. But as far as it is possible to encouragensunication, interaction, and collaboration in
e-learning environments, this model is to be s@gppWith news methods that allow achieving
orchestrated interdependence and autonomy in eihgarThe new idea is well summarized by
the image of a community, a virtual learning comihurfV. Cabero, 2006; Garcia Aretio, 2003;
Hudson, 2005; Paloff & Pratt, 1999). In the mostleed development of these, we can find the
virtual correlate to the community of practice, tthgy “a shared domain of interest” where
“members interact and learn together” and “develghared repertoire of resources.” In others
words, it is the place where learning happens (Werkp98).

In this pedagogical approach, the new role of daeher is a turning point for the development
of e-learning (V. Kearsley, 2000). In the last yearany e-learning courses have been developed
at high schools, universities, and enterprisesrandy lessons are to be learned from them. In
the most successful experiences, the key factahdspresence of a specialized trainer who
ensures the effectiveness of the Web-based learpmgess. This trainer is skilled and
competent in interaction, communication, and knalgte building through virtual spaces. In
other words, this professional is the tutor onlishefined as follows by Seoane and Garcia:

Tutor online is the teaching staff that followg@up of students on a part of their learning
path, ensures the efficiency of teaching-to-leagnpmocess, promotes the achievement of aims
and skills predicted for the academic initiativeathhe leads, by creating a context of
collaborative and active learning, and evaluatesvhpre-established aims were achieved for
students and for the academic intervention (quatignagement).

Of course, the teacher staff in schools is yefrf@an reaching such a level of acquaintance and
competence as is to be found in a proper tutomeniNevertheless, according to the variant
reality of schools and the different target leasnétrey serve, in certain kinds of educational
institutions teachers functions are getting neaoethis profile, as far as they have in their
classroom an increasing variety of pupils. Thisthe situation of centres devoted to adult
education, vocational training centres, and seagndehools providing courses to adult and
young adult people who need to improve their edocat outcomes and validate the skills
developed in their job. In this field much is to ip@de in order to prepare ordinary teachers to
become adult teachers with skills and competentiesiag them to bring to their pupils an
attractive, flexible, and accurate learning. In snaases this involves that they too have to learn
the new skills needed in the knowledge society.
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Developing Teacher Training Programmes using ICT SKs:

Teacher training as an efficient way to developgkils needed for e-learning is not simple. As
a matter of fact, it is a long-term aim which shiblle reached step by step through minor
formative actions. The role of formal learning adirat step towards lifelong learning is
reinforced by the Recommendations of the Europeariafment and the Council on key
competences. Its first aim is to ensure that ‘@hiéiducation and training offers all young people
the means to develop the key competences to atleaekquips them for adult life, and which
forms a basis for further learning and working .flifé is important to notice that e-learning
involves the capability to acquire knowledge andealigp skills within Web-based means. E-
learning, when properly led, facilitates the metattve awareness needed in the field of
“learning to learn.”

Therefore, ICT in this context is just an enablerai new means to learn that should also
encompass several key elements such as learningndesllaborative learning, and social
contexts. In spite of the fact that younger gemenat have grown up with ICT and are thus
“digital natives” (V.Prensky, 2001), they are faiorh being digitally literate. Preliminary
research released by Educational Testing Servid&)XBn November 14, 2006, shows that
many students lack the critical thinking skillsgerform the kind of information management
and research tasks necessary for academic suCres$ise other hand, most teachers are “digital
immigrants.” This situation in the average clasanoflects the digital divide that currently
exists in Europe. Furthermore, quite often teachsekless competent than their pupils in this
field, and this is the reason why they do not irgkegrating ICT to a greater extent (V.Barnes,
Marateo, & Ferris, 2007).

Therefore, when designing a teacher training cowadealance between technical and didactic
contents is to be reached. In many cases the n@wd@ls are introduced to teachers without
pointing out clearly which are the didactic bersettiey provide, or how far they could ease their
daily work. Moreover, a great amount of funds goerd on courses whose results are rarely
incorporated into the daily work in the classroom.

A few questions are to be asked when desigieiacher training courses:
» What kind of skills does the course intend tdlfate?
» Are these new skills profitable for teacherstet €nd of the course, or could they even take
advantage of them as they are attending the course?
« If the didactic advantages are clear, is thetedldCT presented as a means or does the course
focus mainly on it?
» How far does the course allow teachers to devilep creativity to incorporate the new skills
in their own learning context?
With these questions in mind, we will present tlkpegience of a teacher training course that
took place in 2005-2006. The study of this case wibvide some basis for profitable
conclusions.

Training Teachers for Formal Adult Education within open Learning Methodology: A
Case Study:

The Educational Department of the Regional Goventroéthe Canary Islands, Spain, offered a
training course to the teacher staff working foulagducation. It was held during 5 months
(from February to June 2006), and certificated tt@ihing hours. It was carried out as a blended
learning course, that is, there was one compulfsmgto- face meeting per month. It took place
at three different islands (Lanzarote, Tenerifed &@ran Canaria), and 246 teachers from the
seven Canary Islands registered. The participantked at primary schools, vocational training
centers, secondary schools, and "Escuelas Ofictediomas"” (schools devoted to foreign
languages). The “Curso de educacion de persondtais@n modalidad no presencial” had as its
main goal to introduce adult education featuresyrater to develop the required skills for open
education, using ICT as a helpful means.
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The general learning objectives of the trainingreewere stated as follows:

a. To approach teachers to the theories and peaatitated to adult education.

b. To deliver basic knowledge about the speciftcegiof this field of education.

c. To recognize and analyze the features of distdearning, the related methodology and
specially the tutorial and advisor role of the tesrs.

Accordingly, the course structure aimed to comhimgividual and group learning activities,
supported on the Internet, through a learning mamagt system (LMS), and completed with
face-to-face sessions, once a month. Previoudpaaticipants had to attend a workshop in
order to get basic skills on the use of a LMS, lastta student and as a tutor. In this case, it was
Moodle 1.5.4., a well-known course management systiesigned to help educators create
online courses with opportunities for rich interagt integrating resources, and activities as well
as assessment tools. The workshop was totallyttaace, in groups of 20 participants, to allow
hands-on experience with a computer under the gafdan instructor, during a total of 25
training hours.

The contents of the course comprised five diffeteamatic units:

* Adult education features

« Distance learning

* Tutoring in adult education

* Designing learning contents for adult education

* ICT supported distance learning

Every Unit was introduced by a face-to-face sessiowhich some practical examples of the
previous activities and units were given, the mtajpics of the new unit were underlined and
directions for the further activities were offerethe face-to-face sessions were scheduled as
large classes meetings (about 80 people) wheréutbes acted mainly as traditional teachers,
developing topics and giving general advise toofelthe Unit. During the month, between face-
to-face sessions, the teachers who had given aréet the ordinary one-to-many way, changed
their function and supported open many-to-manyusision, as tutors online in the virtual main
course. Therefore, during the five months the aouvas developed, every participant counted
on the support and guidance of the tutor team, lwhimot only designed and delivered the
learning contents and activities of each Unit, &lgb provided chat meeting, forum discussion,
personal e-mail advice and technical support. Atehd of the course, participants could choose
between designing a learning Unit or creating le@yrcontent for a specific subject in the
context of adult education.

A Blended Approach:

The course was developed under a blended form, @sper way to initiate teachers into e-
learning. Blended learning is indeed another ewasincept (Oliver & Trigwell, 2005) that
some authors relate to the frustration of e-legrmingeneral terms (Bernabé, 2004). But for the
goals and features of the course contents andattgettaudience, it was the chosen model
(Valiathan, 2002). The benefits of such a decisvene the following:

» Organization of the course:As the number of participants was about 250 teacivih only
four instructors, a completely online developmeithe course would have been very difficult to
fulfill without a rather high rate of attrition. Blong duration of the course was another factor of
risk to be taken into account. (V.Diaz & Cartnd0B).

» Pace to develop ICT skills:The blended approach of the course shifted gradéraiin a full
face-to-face beginning in the workshops to an atmomplete online development for the final
assessment (V.Driscoll, 2002). In the meantime ntloathly sessions allowed the instructors to
reinforce the motivation of participants, presem¢ test results of the proposed tasks, and
increase the informal meeting of trainers and &a#at the coffee- breaks. Moreover, it allowed
learners to gradually move from the traditionakrol a classroom, to the active participation in
the virtual classroom through forums and chats astdic way to share experience and build
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knowledge. Thus, the implementation of the coussteired the development of higher ICT
skills as essential to the learning process.

» Course contents:The same course had been delivered in previous yeasugh a classic
distance learning schedule which involved a loinofividual work with a handbook, and the
fulfillment of individual tasks to be delivered thie monthly meeting; the use of a computer was
previewed as a way to deliver written contentshe participants and to allow them to ask
questions in between. The blended form allowedehélization of written contents and made a
step forward, as the virtual classroom was therakpbint of the course and the face-to-face
sessions were intended to reinforce the onlineniegr

» Learner centred methodology:Due to the very broad variety of interest, workoantexts,
and previous experience on ICT and adult learningaaticipants, the blended approach made it
easier to present the common points and bring hegdehe different learning situations in the
face-to face classroom, and to work in more detal difficulties and interest of participants
almost on demand, in the virtual classroom. It wassible to minimize the tendency to
dispersion of participants that grows as a longtenline course develops, and helped trainees
to keep in mind the main goals of the course.

The course was led and coordinated by a teamuwsftfdors who were actually teachers at the
same educational levels as the participants andaHadad experience in adult open education,
creation of learning content, online tuition, argltaacher trainers. Apart from the “common
main course,” in the virtual environment every mpant had a “practice course” to test and
develop the contents and activities of the courberefore, they developed a double role in the
virtual environment, as students in the “commonmaiurse,” and as teachers in their own
“practice course.” On demand, 288 practice courgese implemented, as participants could
choose whether to develop their tasks alone omiallscollaborative teams. It was in the virtual

common course where the social dimension of thpqe®ed learning path took place. Beside unit
contents and tests, special attention was drivdogier and promote the use of communicative
tools such as forums, chats, and internal messagewil was another possibility to ask tutors

for help or advice, but its use was limited to thements when strong technical problems took
place within the virtual environment.

The forums were the main way to develop commurocathroughout the whole course. A
glance at the many logs they received made it cthare were 42,816 logs in all the available
forums (i.e., 147 logs per participant), being ge@eral forum the most visited. It was the place
not only for general matters about the course,nbainly to share experiences, to make open
questions, and to recommend further informatiolveb sites always in the scope of the aims of
the course. Most of this discussion was startecbguhe participants and sometimes produced
long threads of conversation, often moderated by thtors. Chat was used only by
recommendation of the tutors as a part of the cdsitaf the course, not having an important role
in other situations. Internal messages were usedlyrta keep in touch with other participants,
while the main way to ask for advice to the tutees the forums. The tutors always answered in
less than 12 hours, being the average time of an8weours after the question was made.
Another particular feature of the course was thredlonline workshops, devoted to technical
issues that participants might need, when credtieg own contents and courses. The goal of
these workshops, as stated in the course syllalas,to improve the digital literacy and ICT
skills, in accurate information search in the Walthoring tools and standards contents formats,
as pdf, and audio files creation.

Though attendance at these workshops was not ceorgublmost every participant took part in
at least one of them. As they began to developmatfie contents, they became more aware of
the fact that surfing the Internet is not so easgking digital contents properly accessible
through the Web requires some special attentiom, @ultimedia learning contents were
something they could experiment with. By the endhef course, only 26 participants had never
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entered the course, and for the rest of them ontelayed in the delivery of the activities
required for assessment.

The initial dropout rate was 10%, but the numbepaiffticipants throughout the whole course
stayed the same. At the end of the course, a di@uguestionnaire was answered by the
participants. It considered course development @gdnization, tutors, work, communicative
skills, and adequacy, usefulness, and interesbofse contents. Unfortunately, the results are
not yet available from the department that caraatithe course. Nevertheless, according to the
posts sent by participants after the end of theseut was most successful. They reported to
have learned a lot and were interested in attenflinger courses of this kind because of it
flexibility and quality. When asked after the firah-ground meeting, the tutors also expressed
their satisfaction with the development of the seurthe attendance of participants, and the
learning results.

The Consequences:

Some important issues from this reported coursédde® summarized as follows. In spite of the
fact that the aim of the course was to introducechers into adult education and lifelong
learning and to enable them to create specifimlegrcontents for adults, the final results also
included other outcomes.

» About one third of the teachers had never betmed online communication tools such as
forums, chat, or messages. Many of them considéesk to be part of the younger generation’s
habits. Through the steady use of them, they wesee of their learning usefulness as means
not only to foster motivation and social skillstlalso to generate a more accurate learning.

» The use of these tools also had as a resulintbat teachers could express more clearly their
own expectations during the course, being thus g twaimprove metacognitive skills. The
forum was a great help to reaching better learnimgomes, but it is also remarkable that some
of the participants also stated that though thesewather “lurkers” at the forums, as they felt
uneasy when sending posts. This was not an obdiagieach the course objectives. In other
words, their learning styles did not suit for aetipublic written participation, but they could
benefit from the group interaction, merely as luske

* In spite of the fact that collaborative learnngs not a goal in this particular course, nor its
chosen methodology, the communication flow was isb that it introduced some kind of
collaborative synergy that was present in the fazaivities.

» The course benefited from a flexible design diktwed the tutors to adapt it to the demands of
participants. It seems that in this case, the prape of a LMS, like Moodle, as the main space
for communication, made it possible that the onigb meetings were considered more as an
introduction to the tasks that were proposed tdulfdled during the following month than as
the core of the course. From the point of view leg tutors, the core of this course was the
interaction and the work carried out in the virtealvironment, while the face-toface sessions
were rather a companion to this than the contrAsyusually happens, participants wanted to
learn real things, ideas, tips, and resourcescthatl easily improve their work with adult pupils.
And by doing so, they were involved step by ste@inew ICT environment and tested new
technological tools because they could foresedénefit of them.

» Of course, there were participants who did natrdeas much ICT during the course. But for
most of them this was the first time they had tontanize their daily routines, their work at
school, and their virtual and almost daily preseimmcéhe course during several months. They
wanted to take the best advantage from their efgperiencing thus by themselves some of the
conditions their adult learners have to face ireotd obtain valuable learning results.

» Furthermore, the use of peer to peer communicatiade it possible in the most remarkable
cases to investigate the use of a LMS as a vidnaironment relevant for learning activities as
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well as a for collaborative work and for the disgsation of teaching experiences and strategies.
Under these circumstances the first steps to dpweehirtual community of teachers could have
been taken, if the required leading conditionsustain it had been given.

Conclusion:

As stated by the European Parliament and the Chuhel aims of education are “personal
fulfilment, active citizenship, social cohesion ardployability in a knowledge society.” In such
a social context a broad educational policy is Bded eaching, even in formal contexts, deals
no more with the transmission of a set of predefilearning contents, but it shifts towards the
development of capacities that enable citizengieptidynamically to a rapidly changing world.
From this starting point, it is obvious that teach&ff needs to be enabled to accomplish the
required functions in an always evolving societhisTimplies that a large scope policy for
teacher training is to be developed in order notetyeto obtain a certain list of new skills,
mostly those related to the use of ICT in learnsitgations. It actually involves that teachers
require training to apply their skills to new pretyls, under new conditions. They should thus
develop skills into competences, and, by doingrdegrate in their work ICT solutions that fit to
the didactic objectives, renew teaching and legrmmethodology, facilitate communication,
give place to creativity, and allow pupils to leantheir own pace. By doing so, they will be
closer to the profile of a tutor online, as a pitemter that successfully takes advantages of the
virtual environments for collaborative work andrl@ag communication.
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