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Abstract

The present article is of two-fold aim. First, it undertakes a
situation analysis through investigating students’ level of
motivation and academic writing proficiency along with
exploring teachers’ perceptions and experience with blended
learning. The study, hence, hypothesizes that teachers do not
fully conceive and adequately use blended learning to improve
students’ academic writing performance and motivation.
Second, it introduces the philosophy and methodology of
blended learning in academic writing for undergraduate
students, and hypothesizes that blended learning in academic
writing would improve students’ motivation and academic
writing performance. To test the hypotheses, questionnaires and
composition tests were conducted, along with suggesting some
guidelines for designing blended learning courses for language

Sabah KADRI
University of Constantine 1

Hacene HAMADA

Teacher Traing School (ENS)

practitioners. Constantine (Algérie)
Keywords: blended learning — motivation -—academic onstantine (Algene
writing.

uaidla Introduction

Lo slecpany 53 o Al Al jall et
G el YA (e durcay Julad byl
GLlall Al SY) Al 5oLl g ilall (5 siase
BLLY) 5y Clada) Galiiul cila )
O s Ayl gl Jidlceadl alally
e Oslaniog W5 Al el agaal G B3ILLY)
Al read dal e gmedall aladll CalS gas
a5 Lagild cdallall ApanlSY) Ayl selasl
GQGAAA\ M\W}M@‘JJ‘ XY
ui U cc);ﬂ\ .\..33 :L\LLJS @J\Siﬁ\ ;\..1\351\
el g ol Jila udas als e el alail)
Gyl Al ey LSy )
g8 s ) AlS Gl sl bl
laill Gag ) ppaaly Laldll Gilga sill (an

Al alaiad zarall
Al AN L el aladl] s Al clalsl)
FIPRRESY]

It is nowadays widely established that the
World Wide Web has effectively changed
the way education is conceived and
delivered leading a new generation of
learners to emerge: ‘“Net Generation
Learners”. Within this current development,
the learning needs of this generation have
determined the necessity of developing
adequate  teaching methods. Blended
Learning (BL, henceforth) is one of those
methods that represent the expansion of
online teaching pedagogies. Taking the case
of teaching academic writing, teachers have
always attempted to apply different
approaches ranging from the product-based
till the process-based approaches. However,
the pedagogical application of these theories
has never been satisfying. The same can be
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said about improving students’ motivation which is seemingly a difficult task to
achieve. Accordingly, there is a good evidence to adopt BL as it blends the advantages
of both traditional and online learning settings and also to suggest its contribution to
students’ motivation and academic writing proficiency.

1. Statements of the Problem and rationale of the study
In the present paper, we draw the attention of practitioners to the following
problems encountered in the Algerian classrooms:

o Over-crowdedness and low motivation

BL emphasizes active learning that is proved to be difficult to apply in large
physical classes. Considering the over-crowdedness of classes in the Algerian
universities, one admits the difficulty of creating a motivating environment that
encourages the students to be active learners. The spoon-feeding approach has now
become an acceptable routine. Many students come to class less willing to participate;
they just wait for the teacher to provide them with information. This teaching
environment undermined teachers’ willingness to cause any changes to the situation. In
this problematic situation, BL seems to be a solution to be tested.

o Time and Space constraint for learning opportunities in academic writing

BL aims to overcome the boundaries of space and time imposed by the physical
classroom. On the one hand, time constraints deprive teachers from providing students
with the sufficient time to think deeply about a particular learning element. As far as
academic writing is concerned, providing students with instruction alone is never
enough. Learners must be given a number of opportunities to engage in the writing
process. On the other hand, because of space constraints, interactions cannot occur in
an organizable pattern. Therefore, it seems reasonable to suggest implementing BL in
the teaching process.

o Adopting Blended Learning in Algeria

Many institutions all over the world have implemented BL in their programs. As
Graham (2006:7) wrote, "we can be pretty certain that the trend toward blended
learning systems will increase". Algeria, like any other spot in the world is not an
exception. A large proportion of Algerian teachers and learners can get access to the
Internet and use it to serve teaching purposes. This goes with the huge expansion of
internet connections that are made possible today by the Algerian reforms in the field
of telecommunications.

2. Theoretical framework of the study

Given the interdisciplinary nature of this topic, a theoretical framework should be
limited to the major variables of the research methodology: Blended Learning,
Academic Writing, and motivation.

2.1. Blended Learning

Blended learning-also labeled “hybrid”, “mixed”, “integrative”-is an approach that
emerged as a result of the rapid development of Web-Based Instruction together with
the evolving needs of students. This approach has emerged as a reaction to the
disadvantages of both e-learning and traditional learning. On the one hand, the
experience gained from e-learning resulted in students’ low motivation due to the
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absence of socialization between learners and teachers both for the lack of any physical
contact and the absence of ‘instant’ synchronous online activities. Such a deficiency
encouraged researchers to add the human interaction in a new method: “the BL
instruction” (Sethy, 2008). On the other hand, time and space constraints imposed by
the face-to-face (f2f, henceforth) teaching approach has been found to restrict learners
from deep thinking, interacting, and receiving feedback.

According to BL, the solution to reach optimal learning is therefore by combining
both learning settings. The introduction of social networks in education paves the way
for “socialization” to take place both through considering the f2f contact and the
possibility to conduct synchronous online lectures. In the words of Garrison and
Kanuka (2004:97), “learners can be independent of space and time yet together”.
Similarly, the flexibility of online sessions assists in overcoming the boundaries of time
and space.

Many definitions have been proposed and considered BL a “combined system”
including a face-to-face (f2f, henceforth) and an online component (Sharma and
Barrett, 2007).However, Clark and Myer (2003) indicate that there is no exact
definition of BL. It is the term “blend” which can be confusing to many as any teaching
experience is actually a result of blending some sort of teaching tools and strategies.
Such a situation has brought about different understandings. Some researchers tend to
define the concept from a very broad perspective while others totally narrow it to the
point that it has been given percentages of its components. Two example definitions
would be those of Horn and Staker (2012:3) and Dudeney and Hockly (2007: 138 —
139). The former defines BL as any “program in which a student learns at least in part
through online delivery of content and instruction ... and at least in part at a supervised
brick-and-mortar location...”, whereas the latter specifies BL courses as those having
75 percent of online content and 25 percent delivered f2f.

Other researchers preferred perceiving the concept more as a continuum that ranges
between fully online and fully physical events. Bath and Bourke (2010), and Twigg
(2003, 29-35), for example, cite three BL models: the supplemental, the replacement,
and the emporium model. In supplemental model, technology is used to support
learning with no change in the traditional teaching method. In replacement model,
technology is used to enrich the quality of learning through interweaving an online
component within the program. This requires changing the whole philosophy of
learning as an attempt to find solutions to encountered problems. In emporium model,
courses are delivered fully online where the physical contact is optional. 1t should be
noted that some researchers tend to restrict BL in the confinements of “the replacement
model” as other models do not reflect the BL rational where no real change at the
instructional strategy is involved (Vaughan, 2007).

Caraivan (2011:2) suggests that BL is “an on-going process that develops with
every teacher or trainer who applies it”. In other words, the design of the BL instruction
is to a great extent “situational” as it depends on the learning situation and its
variables. Attributing a “situational approach” to BL, however, does not mean that it is
a “haphazard” strategy of combining methods; but a “principled” approach that aims at
“optimizing the learning outcome” Singh and Reed (2001:1). For such an objective to
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be achieved , some principles must be taken into account such as “learner-
2 (13 2 (13

centeredness”, “socialization”, “active learning”, “self-regulation” (Lin, 2007; Bonk
and Graham, 2006; Smart and Cappel, 2006).

Many advantages have been attributed to BL such as fostering interaction,,
prompting feedback, lowering students’ anxiety, and improving their critical thinking
skills. Churches (2008, cited in Bath and Bourke, op.cit.), for example, suggests the
suitability of applying the different skills and activities of Bloom's taxonomy (1956)
to BL.

2.2. Academic Writing

Along its history, writing is being conceptualized according to three major
perspectives, in Hyland’s (2002) terms, "text-oriented", "writer-oriented" and "reader-
oriented" perspectives. Cooper (1993) describes them in relation to “behaviorism”,
“cognitivism”, and “constructivism”. These shifts reflect commonly known approaches
to writing: product approaches, process approaches, and post-process approaches.

Text-oriented approaches emphasize language structures where lexical and
syntactic rules are memorized using drilling exercises. Approaches within this
behavioural orientation were severely criticized for not allowing room for creativity
(Harran, 1993). Writing was found to be a complex skill that requires an in-depth
understanding instead of being treated superficially in terms of structural aspects.
Accordingly, Writer-based approaches have emerged to consider writing a complex
process that is « best understood as a set of distinctive thinking processes which writers
orchestrate or organize during the act of writing" (Flower and Hayes, 1981:366). Later,
process approaches were found to be overemphasizing “the cognitive relationship
between the writer and the writer’s internal world” Swales (1990: 220 quoted in
Hyland, 2003: 13). Particularly, it fails to account for social/cultural variables and
provides the product “a secondary, derivative concern” (Silva, 1990: 15-16).

In an attempt to provide a comprehensive approach to writing, a call for an
“integrated theory” was needed to combine both approaches where more attention is
paid to the social context of writing. Many scholars (such as Bruce, 2006; Breuch,
2002; Matsuda, 2003) have suggested the application of "post-process" approaches
which perceive writing as a social practice rather than an individual cognitive activity.

In the present paper we emphasize the constructivist approach (a post-process
approach) as it provides a framework that “considers both a process and some aspects
of the product approach” (Zimmerman, 1993 cited in Mu, 2005:3) and for its suitability
to the BL context. The writer "is neither a creator working through a set of cognitive
processes nor an interactant engaging with a reader, but a member of a community”
(Hyland, op.cit., p. 40). The writer contributes with his cognitive constructions to the
whole academic community and takes benefit of the overall social constructions.
Reference is given to both Piaget’s cognitive constructivism and Vigotsky’s social
constructivism. The most suitable activities are ‘reader-based’ where students read
other’s answers/texts, be engaged in problem-solving situations and provide
constructive feedback. These activities follow the principles of BL mentioned
previously, mainly “learner-centeredness”, and “collaboration”.

174



Blended Learning in Academic Writing: Realities and Perspectives

The above-mentioned writing approaches are about “how to teach writing” in
general; however, it is more important in the context of this study, to consider
“academic writing” as a “special genre of writing having its own rules and practices”
(Bowker, 2007:4). Researchers collectively offer a comprehensive view of the
important aspects which characterize any type of writing as « academic » as it helps in
identifying the « what to teach » component. For space constraints we provide an
example for each:

o Objectivity: Academic writing is objective. Hartley (2008), for instance, believes
that a scientific text is impersonal, free from subjective statements and the use of
personal pronouns.

o Formality: Academic writing is formal. Formality excludes contractions, personal
pronouns, biased language, slang and jargon, among others; however it includes precise
language, active voice and concise language (Formal Academic Writing, 2012).

o Argumentation and Metadiscourse Functions: Academic writing includes use
of “arguments” and “metadiscourse conventions”. Lai (2013:4) stresses the
importance of argumentation stating that “the difficulties in academic writing are
[primary] knowing how to think clearly and argue well". To address the reader, the
writer uses “the metadiscourse functions” of the professional community he belongs to
(Hyland, 1998).

o Structural skills: Academic writing follows well-defined structuring patterns
(Bowker, op.cit.). Essays, for instance, follow the Introduction-Body-Conclusion
pattern.

o Research/Analytical Skills: Academic writing must incorporate “published
literature” and “evaluation”. It necessitates the effective integration of research
findings to support one’s ideas; and requires evaluating information to emphasize the
writer’s voice (Irvin, 2010).

o Simplicity and Concision: Academic writing is simple and concise. Hartley
(op.cit:4), for example, argues that academic writing is unnecessarily complicated,
technical, impersonal, authoritative, humorless, and easier for non-native speakers to
follow.

2.3. Motivation

Motivation had and still has a dominant position in foreign language teaching. It has
been conceptualized differently by three major perspectives, namely, the behavioural,
the cognitive, and the socio-cognitive perspectives. Within behavioural perspectives,
motivation was understood as an impulsive response to external stimuli. Therefore, for
an organism desirable behavior to be maintained, the stimulus must be emphasized
through reinforcers. Theories following this orientation were found to be irrelevant to
the educational setting (Weiner, 1990). Cognitive theories, then, emerged to regard
humans as proactive rather than reactive to certain stimuli and act following their own
decisions. The term “goal” was frequently used and stressed specifically by Goal-
Orientation Theory. This theory is socio-cognitive and indicates how classroom
variables influence students’ learning goals. Two types of achievement goals are
distinguished: mastery and performance goals (Ames, 1992) where mastery goals are
considered superior for stressing the intrinsic value of learning, self-improvement and
effort rather than demonstrating ability through grades (Brophy, 2005).
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Another direction within socio-cognitive theories is the Expectancy-value theories
which identify two sources of students’ expectations: outcome and self-efficacy
expectations. Within this direction, the attribution theory is more centered on self-
efficacy expectations (Weiner, 1985). Outcome expectations are related to one’s beliefs
about the task value whereas self-efficacy expectations (self-confidence) identify one’s
judgments’ about his capabilities to do the task. Therefore, if these expectations are
low, no efforts will be spent.

Another important socio-cognitive theory is self-determination theory developed by
Deci and his associates (1989). According to this theory, effort is not an internal
construct but one that depends on satisfying three needs: (1) a need for competence (to
show one’s abilities by engaging in challenging activities) (2) a need for relatedness (to
have a feel for belonging and to be cared for) (3) a need for autonomy (to feel
responsible and self-regulated).

In the present paper, we tend to focus on socio-cognitive theories previously
mentioned: goal-orientation theory, attribution theory, and self-determination theory.
First, these theories are complementary. Committing oneself to achieve mastery goals
not only necessitates spending efforts but also monitoring the progress towards
pursuing the goals, i.e. being self-regulated. Similarly, self-determination theory
emphasizes the relationship between effort and intrinsic motivation through the need of
“competence”. Likewise, students cannot be actively involved in challenging activities
unless their self-efficacy is high. Second, the tenets of these theories are similar to
those of BL and constructivism. Therefore, they are best suited to a Constructivism-
Blended Learning setting. As stated in the previous sub-sections, BL is “learner-
centered”, “autonomous, “self-regulated”, “confidence-raising”, and ‘“socializing”
whereas cognitive/social constructivism focus on generating “thoughtful feedback”
through challenging tasks.

Motivation, Constructivism, and BL tenets are better summarized using Garrison’s
(2007) online presences in an online community of inquiry: social, cognitive, and
teaching presence. Social presence refers to “the ability to project one’s self and
establish personal and purposeful relationships” (p.63); cognitive presence is related to
“the exploration, construction, resolution and confirmation of understanding through
collaboration and reflection in a community of inquiry” (p.65); teaching presence
provides “practical implications for a community of inquiry and supporting social and
cognitive presence” (p.67).

3. Research design and methodology
The research design and methodology are based on some aims that raise a number

of research questions. The latter require some answers that can be gathered through
testing research hypotheses and using data gathering tools with a sample population.

3.1. Aims of the study, research questions and hypotheses

The present study aims at exposing a situation analysis of two fold objectives. First,
it explores students’ level of motivation and academic writing proficiency. Second, it
investigates whether teachers conceive and adequately use BL to improve students’
motivation and academic writing proficiency. Achieving these aims helps in deciding
the necessity to implement BL in the Algerian context regarding the benefits it
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promises in relation to both motivation and academic writing. Furthermore, the present
research provides guidance about designing BL by applying motivational and
constructivist writing principles.

To achieve these aims, the present study addresses the following research questions:

1. Are students’ academic writing proficiency and motivation below average?

2. What attitudes students hold towards current practices of teaching academic
writing?

3. Are Algerian students ready to learn in a blended learning environment?

4. Do Algerian teachers fully conceive and adequately use blended learning to
improve students’ academic writing performance and motivation?

5. What attitudes Algerian teachers hold towards adopting blended learning?

In the light of these research questions, the following hypotheses are stated:

1. Students’ academic writing proficiency and motivation are low.

2. Algerian teachers do not fully conceive and adequately use blended learning to
improve students’ academic writing performance and motivation.

Answering research questions 2, 3, and 5 serves to set the ground for the
feasibility of the present research. Answers to Research Questions 1 and 4 provide data
that will confirm or disconfirm Hypotheses 1 and 2 and provide the researcher with a
good insight about the necessity to implement the BL approach.

3.2. Sample Population

The sample population encompasses 68 participants as a whole. Precisely, it is
composed of 15 students and 53 teachers. As the researcher is teaching the module of
«Research Methodology » to second year students at Larbi Ben M’hidi University, she
has chosen a sample of one of her groups to take part in the study. The English
Department consists of 53 teachers. In order to reach a representative sample, the
researcher has considered taking all teachers holding different academic degrees
ranging from Master to Post-Doctorate degree.

3.3. Research Methodology and tools

In the present study, an exploration method is used by means of two data collection
instruments; a questionnaire and a writing composition test. Two types of
questionnaires are conducted and distributed on both teachers and learners. The
researcher developed the questionnaires based on a theoretical background related to
motivation, academic writing, and BL. All students and 44 teachers returned the
questionnaires, i.e. 98.15 % respectively.

3.3.1. Students’ questionnaire

Although our primary concern is to check students’ motivation and academic
writing proficiency, we also draw the attention to two issues which can feed us with
information about the feasibility of adopting BL in the Algerian context. As the
research is focused on the module of « Research Methodology », we check students’
attitudes towards current teaching practices and their readiness to the BL approach. We
believe that if students consider current practices of teaching academic writing to be
adequate and that they are not ready to learn in a BL environment, then we cannot
suggest adopting BL in our educational context. The questionnaire includes 36
questions and it is divided into six sections (see Appendix I).
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3.3.2. Teachers’ Questionnaire

Similar to student’s questionnaire, we tend to extend our investigation to include
not only teachers’ perceptions and experience with BL but also their attitudes towards
incorporating it in the Algerian context using Facebook. Taking into account both
students’ and teachers’ perspectives would set the ground for the feasibility of the
present study. The questionnaire includes 25 questions which are divided into five
sections (see Appendix II).

3.3.3. Writing composition test and scoring

The writing test aims at investigating students’ writing proficiency. To develop the
test, the researcher has taken into consideration what students are taught in their first
year in the module of “Research Methodology”. Once checking the program used, it
turned out that students were familiar with borrowing techniques although that took a
period of two/three hours. Accordingly, the researcher decided to consider emphasizing
“borrowing techniques” and adding some features of academic writing discussed in the
literature (check p.4). These features are operationalized into sub-structures which are
chosen carefully to fit with the writing task that is centered on borrowing techniques:
“Quoting, paraphrasing and summarizing”. They are presented in the following table:

Academic writing features Target sub-structures

Objectivity Present simple (reporting vebs/signal phrase)

Active voice (signal phrase)

Objective analysis of the quote

Neutral description of the passage (summarizing)

Formality Reporting verb (signal phrase)

Signal phrase model

Synonyms (paraphrasing)

Formal analysis (of the quote)

Concision Complex noun phrases (author’s credentials)

Avoid Unnecessary sentences

Simplifying structures (paraphrasing strategies)

Avoid wordiness

Structural skills/ Coherent quote with ellipsis (coherence)

Cohesion and coherence Re-ordering ideas and retaining meaning

Using link sentences (coherence)

Avoid run-on sentences(cohesive devices)

Analytical skills The quote is followed by an analysis
Extracting only main ideas from the passage
Research skills/ Plagiarism In-text Citation and punctuation
No copy and paste

In the test, students are given three academic sources about “web-based
learning”; two passages and a quote (see appendix III). Imagining conducting an
academic research, they are asked to compose a text of 10 lines based on these sources
in 120 minutes. In particular, they are asked to write a formal, concise, objective,
meaningful, and well-structured text.
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In order to score the test, each sub-feature is counted on a scale from 0 to 2. 0
refers to the absence of a certain feature, 1 means that the feature is improperly used,
and 2 means that the feature is well employed. Sometimes there is no unique answer as
when it is related to « objectivity », « concision », or « formality”. The answers are
judged correct or wrong according to the scoring rubric presented in Appendix IV.

4. Data Analysis and discussion

Due to space constraints, we tend to focus the analysis of the questionnaire to the
most informative results in relation to the aims of the present research.

4.1. Students’ questionnaire:
4.1.1. Students' Level of Motivation and Academic Writing Proficiency

In order to check students’ level of motivation and have a preliminary idea
about students’ writing proficiency, we selected the following questions; Q4, Q5, Q7,
and Q8:

Q4: 66.66 % of the students consider having a low/very low motivation.

QS5: Taking the answers of students with a low/very low motivation, 50 % attribute
the latter to the learning physical environment and 30 % to communication types
allowed in class. The first factor stresses the physical conditions of the classroom
which are either unattractive (sitting arrangements and crowdedness) or improper for
good learning conditions .The second factor suggests either that communication used is
solemnly Teacher-Student (T-S forhence) or that even when attempting to create an
active learning, the communication among students is not well organized. The absence
of such motivating types of communication (Student-Student) is probably due to time
and space constraints stated earlier (see page...). The instructor finds the time allowed
to be insufficient for an active discussion to take place and struggles to create well-
structured discussions with space constraints encountered.

Q7- 60% of students perceive their academic writing proficiency as low/very low.

Q8- Once taking together the answers of those having low/very low writing
proficiency, we find that 55.55 % attribute the latter to the type of feedback they
receive, 22.22 % to the time provided for accomplishing the writing task, and 22.22 %
to the learning resources available.

Checking the feasibility of adopting BL entails checking students’ attitudes towards
current teaching practices (section 2.1.2), and their readiness to BL using Facebook
(sections 2.1.3). We analyse Q10, Q12, Q15, Q18, Q21, Q22, Q26, Q29, Q31, and
Q33:

4.1.2. Students' Attitudes toward Current Teaching Practices

Q10- 60 % think that the time available in class was sufficient to solve writing
activities.

Q12-66.66 % revealed that they have not been given sufficient feedback on their
writings.
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Q15- 86.66 % acknowledge that T-S communication is the type of communication
allowed in class which reveals using teacher-centered pedagogy.
Q18- 60% of students are not satisfied with the way writing skill was taught.

4.1.3. Students' Readiness to Blended Learning Experience using Facebook

Q21-73.33 % consider their skills in surfing on the Internet to be « good ».

Q22-66 % connect to the Internet for more than five hours per day. This confirms
that Algerian students belong to the Net Generation students who constantly use the
Internet. Therefore, as teachers, we can turn the use of the Internet to serve
pedagogical purposes.

Q26- 80% state that they can easily access Internet to study an online course and
explain their answer by referring to the different means they can use mainly ‘3G’ or
WIFI from home.

Q29- 86.66 % have a Facebook account which confirm students’ familiarity with
Facebook.

Q31- 100% consider Facebook an easy application revealing that no training is
needed.

Q33-66.66 % are willing to study some lessons of ‘Research Methodology’ on a
Facebook Group.

4.1.4. Summarizing students’ questionnaire results in relation to research
questions (RQs) and hypotheses (RHs):

First, results of Q4 confirm the first part of RH1(and answer the first part of RQ1)
stating that students’ motivation is low whereas results of Q7 provide a preliminary
idea to the evidence of the second part of RH1 suggesting that students’ academic
writing proficiency is low (the test is needed to confirm it). As an answer to RQ2,
students hold negative attitudes towards current practices of teaching academic
writing namely, the time issue, the amount of feedback, and the type of communication
available (which can all be refined using BL). These results also confirm the reasons
behind students’ low level of motivation and academic writing proficiency. To answer
RQ3, students seem to be ready to undertake part of « Research Methodology »
courses on a Facebook Group. Both answers to RQ2 and RQ3 confirm the feasibility
of adopting BL to our educational context.

4.2. Teacher’s questionnaire

In order to check the feasibility of adopting BL in the Algerian context, we check
teachers’ Perception of a BL approach (Q8 and Q9), their Experience with it (Q11,
Q13, QI14, and Q16), and their readiness to adopt it in the Algerian context using
Facebook (Q21 and Q23).

4.2.1. Teachers’ Perceptions of Blended Learning Approach

Q8- 65.91% of teachers reveal that this is the first time they read about BL. This
indicates that the approach is new to the Algerian context and most teachers are not
familiar with it.

Q9-Among the 34.09 % who answered ‘“No”, 53.33% define BL incorrectly by
referring to answer « d » while the correct answer is « b » (see Appendix II). As stated
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in the literature, BL is a principled approach that goes beyond the mere addition of an
online component to serve administrative purposes (which opposes answer ‘d’).
4.2.2. Teachers’ Experience with Blended Learning Approach

Q11-75% of teachers never taught a course or a partial of it in an online
environment.

Q13- Among the 25 % (11 teachers) who answered « yes », 7 teachers stated that
the object of using BL was to teach academic writing.

Q14- 27.27% mentioned that the online component was not interactive as it was
used to post useful documents for learners for self-study. The majority (72.72%) who
answered otherwise, mentioned Facebook, Moodle, and Skype to strengthen social
relationships with students and provide extra individual explanations. However, even
though acknowledging having an interactive online component, teachers did not follow
the true principle of BL which is « social constructivism » that necessitates an “instant”
online interaction and which is understood according to the replacement model (see
pages4- 5).

Q16- 36.36 % (4 teachers) mentioned that the online component was learner-
centered for allowing students to upload documents and contact their teachers at their
convenient time. This explanation, however, does not reveal a learner-centered
‘pedagogy’ where the learner is the focus of the learning process (eg. elaborates
discussions and provides peer feedback).

4.2.3. Adopting Blended Learning in the Algerian context using Facebook
Q21- 70.45 % mentioned that they are willing at any stage in their teaching span to
integrate Facebook as a teaching tool.

Q23- 86.36 % stated that they are willing to integrate any online tool into their
teaching. Some explained their answer by the necessity to be up-to-date with the most
innovative technological tools while others added the necessity of acquiring the
professional knowledge of designing online lectures.

4.2.4. Summarizing teachers’ questionnaire results in relation to research
questions and hypotheses:

Results of Q8/Q9 indicate that the majority of teachers do not conceive the BL
rational. The results of Q14/Q16 confirm RH2 and answer RQ4 revealing that all
teachers (and the very few who attempted to use BL) do not follow the true rational of
BL. As an answer to RQ5, the majority of teachers endorse the idea of adopting BL to
the Algerian context (Q21/Q23).

4.3 . Writing composition test
After conducting the writing test, we reached the following results:
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Evaluative 1 | #2 |43 |#4 | HS|H#6 |H7 | #H8 |#9 |#10|#11 | #12 | #13 | #14 | #15 | Totals | Means
Criteria foreach
criterion

Objectivity |3 2 4110 3|6 3 4 2 0|2 3 014 |4 44 36.66

Formality 2 1 1|2 3|1 3 2 0 31 0 2 |13 |2 26 21.66

Concision 2 3 03 2|3 1 0 1 2 |3 3 2 1 |2 28 23.33

Structural 1 0 (1 3 (1 2 1 1 1 3 1 2 3 0 29 2416
skills/

Cohesion-
Coherence

Analytigal 1 0 2|1 3|2 1 3 I 3 1 2 1 3 3 26 43.33
skills

Reszarch 2 1 112 2|2 1 1 1 1 1 1 1 2 2 1 35
skills/

Plagiarism

—

Participantfg) |15 |11 |8 |9 16 (15 |11 |11 |5 10 |11 |15 |8 16 (13 [174 29

total scores

w

Participantfs) | 37.5| 27.5 | 20 | 225 | 40 (375 | 275 | 275 (125 |25 | 275|375 |20 |40 | 325

total Means

For space constrains, we address only results in relation to the general criteria
which can test the first research hypothesis. Taking all criteria together reveals that the
group total scores and means are below average. The total score is 174/600 and the
total means is 29 %. These results confirm the second part of the first research
hypothesis stating that students’ academic writing proficiency is below average. The
academic writing criterion that got the lowest mean is « formality » (21.66 %) whereas
the criterion with the highest mean is « analytical skills » (43.33 %). All other criteria
have means as follows: « concision » (23.33 %), « coherence/concision » (24.16 %),
« Research skills » (35 %), and « objectivity » (36.66 %).

These results emphasize the difficulty of « formality » and the easiness of
« analytical skills ». The researcher attributes the low percentage in « formality » to the
complex task of writing formal language especially with the absence of any module at
Algerian universities that teaches formality to students. The high percentage of
«analytical skills » is probably attributed to students’ familiarity with « summary
strategies » from the module of “Written Expression” and pre-university studies.

5. Practical Recommendations

The situation analysis of the present research emphasizes the necessity to
incorporate BL. According to Rossett (cited in Carman, 2005), designing BL courses is
flexible and depends upon "the people you serve, nature of skill they must master, and
context in which they are to perform". Despite the freedom it allows, researchers seem
to hold identical insights about how BL should be designed. These are summarized as
follows:

o There should be a complementary and a thoughtful integration between both
learning modalities; the online and offline (Marsh, 2012; Wikibooks, 2009).
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e Learning materials must be “carefully planned”, i.e pedagogically-driven based
on students’ needs, the subject matter, and learning objectives. (Sharma and Barrett,
op.cit., Marsh, op.cit.).

o [earners must be « supported » academically, affectively, and technically through
creating a sense of a social and academic community.

®  Rethinking the way we teach by emphasizing encountered problems such as
increasing learning opportunities, learner centeredness and collaboration.
(Wikibooks, 2009).

o Sustained assessment using both summative and formative feedback.

e Role of teacher and f2f component are central (Sharma and Barrett, op.cit.;
Marsh, op.cit.).

o  The instructor must promote student-centered learning (Marsh, op.cit.).

e Teacher must encourage autonomous and collaborative learning (Marsh, op.cit.).

By incorporating Motivation and constructivism tenets, Learning Presences of
Garrison etal (2000), Bloom’s taxonomy, and Muilenburg and burge (2000) types of
online discussion questions, the researcher suggested a constructivism-based BL
general lesson plan together with an example of ‘sessions 5 and 6’ lesson plans for the
first semester of second year program of the module of “Research Methodology”.
(Appendix VI and Appendix VII). Further issues about BL design are presented in the
following decisions:

D1: How to develop component integration between virtual and face-to-face
settings?

Following the replacement model (see page 4), each course consists of two modes
in which the virtual mode ‘replaces’ some of f2f setting, in particular sessions devoted
for ‘activities’. As a result, each course is divided into "a physical lecturing session"
and "an online activity session". In the online setting, students will be engaged in both
‘individual and collaborative’ tasks that foster cognitive and social construction of
knowledge.

D2: What synchronous and asynchronous tools to use?

o Facebook is used following the reasons mentioned by Patrut and Patrut (2013): it
is familiar and does not require technical training; its feature of ‘Create Group’
facilitates information sharing both synchronously and asynchronously; it has a
friendly interface; and by using pseudonyms, communication becomes secure leading
to more self-expression which is a key concept in both learner-centeredness and
constructivism.

e E-mail is used to address any new learning events and communicate
asynchronously.

D3: How much time students would spend in virtual vs f2f settings?

To overcome time constraints imposed by the physical environment, students would
spend in virtual setting two hours on the activities. In doing so, students are provided
with more time to think and engage in constructive discussions.
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D4: How could constructive discussions be created?

In order to discuss texts/answers posted by the teacher or by peers, students are
asked to provide thoughtful contributions rather than response that might add
nothing to students' knowledge such as " I agree with u", "I think the answer is correct".

D5: How to maintain students’ motivation?

Students are told that posts and replies will be assessed for both quantity and
quality just like participation in f2f settings. The teacher can also use private chat
where necessary to increase students’ comfort.

D6: To what extent student's autonomy is allowed VS teacher guidance?

Students are allowed to choose the time that best suits them to join the online
session synchronously. Within the online session, they can choose the peer’s answer
they want to evaluate, consult online sources, and address any questions in private chat.
However, it is the teacher who monitors and sets time limits for discussion.

D7: How students' self-regulation is allowed?

Self-paced learning is a compulsory ingredient of BL and encourages students to
be self-regulated. Two examples are posted E-documents which students consult and
study on their own pace, and online howeworks that students read and solve
asychnonously (check..).

D8: How to manage students online?

In order to keep students self-disciplined, we advise creating rules of Dos and
Don'ts (be critical about what to post and comment, what is expected from the teacher
and students, due dates and time limitations of answering/ asking questions,
expectations of teacher's response).

Conclusion:

The sample situation analysis presented in the present paper emphasizes the
necessity to implement BL due to students’ low motivation and academic writing
proficiency. However, it has been found that BL is still new to the Algerian context
despite its huge expansion worldwide. None of the teachers of the sample used
adequately BL and the majority do not conceive the rational of such an approach.
Consequently, although some lesson plans are suggested, we recommend further
research on BL. Researchers may expand the situation analysis to more than one
university, cover other language skills, or use online tools other than Facebook.
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Section It Background Information

1-Gender aMale [ b-Female [
1-Status:a- Employee [ b Non-Emplovee [
Section IL: Students” Level of Motivation and Academic Writing Proficiency
3-To what extent vou think mofivation 15 important to learn English?
aToageatestent [ bTosomeextet [ o Notimportamtatall [
4-How do you rate your level of motivation? a -Very lugh 1% -High [ Je-Medmm[™ ] d -Low[— ] e-Verylow[]
S-What factors affect vour motivation?
a-The content of the module you leamn
b- The type of interactions allowed nclass, [~
¢-The fype of activities youdo. [
d-The physical environment mn which you stedy. )
- The level of your classmates. [
f- The feacher's behaviour. [~
&-How important is acadenuc writing proficiency in companson to other language skalls?
a-very important [ b-lmportant [ ¢ -Somehow inportant d-mlmonmmg
7- How do you rate vour academic wnnng proficiency? a-Low [ b-very low[_J ¢ ate 14 -high_Je-very aghl_]
8-What factors affect vour acadensic writing proficiency?
a-Time provided for accomplishing the writing task [
b-Level of difficulty of the wniing assignment.
c-The type of feedback vou receive (peer vs. MCE’&MB
d-The learming resourees the teacher provides \wilummm&ngmmﬂs, .. [
e-type of assignment you do (collaborative vs indivdual) [
Section I Students’ Attitudes Toward Current Teaching Practices
9-How much time did you spend on writing activities? a-less than 30m b -30mto 1h ] e-1 ho 130 ] d-more than 1h:30 ™)
10-Do you think that the time avatlable o class was sufficient to solve writing activities? a-Yes [ ] b-No[ )
11- lt')ﬂmr answer 15 NO, How much trme do vou need to solve your wriing activifies?

12 H:vewn hﬂngn':n mﬁﬁm&ﬂhuknnymmnnp‘* ‘m|:‘| No [:]
13-What type of feedback”  a-Teacher feedback  [] b-peerfeedback []

14-Have you been given opportumties 1o assess your own writings? a-Yes [] b-Ne(]

15-What type of classroom commmmicaton was allowed” a-Teacher-student [ b-Student-smdent [
16-Wese the learnng resources provided by the teacher sufficient for you? a-Yes ) bNo—)

17-Dad vour teacher encourage vou to consult fisther resouroes? aYes [ tNe [

15-Were you sanstied with the way Methodology was taught” a-Yes ] blNo

19-Whatever the answer, please give the reason

Section IV: Students' Readiness to Blended InrnIn;E:perim

20-How do you rate you compuer skills? a-Poor bomoderate ] c-good [ d-Excellent (]
21-How do vou rate yous skills in surfing on the ’IPM[:] b-moderate [ c-good ] d-excellent )
22-How many bours per day you stay connected fo Infernet? a-Less thanone by [ b-1-3 o ¢~ 3 to S hes 7 d-More than 5 s
23-What activities you use when you spend your time connected to the Intemes?

aReadforfun [

b-play computer games [

c-listen'download music

d-watch/download wideos'movies [

e-read nformation to conplete 2 homework [

f-prepanng for exams [

g-online text chaming [

b-wmiting ¢-mail

24-Have you been faught a course or a partial of if in an online environmeni? a-Yes [ b No[]

15- If ves, describe. ..

‘E-H}wnmmmﬂ\ramoﬁlu m}mtas:lvxcessmtﬁmwmﬂumdnd"ﬂa [ b-Ne
A Lo I rr DT ) R o e P e L TIPS TR
38-How do you access Internet? a-Home ] b-Infemet café [ cumiversity ibrary [

Section V: Students’ Readiness to Use Facebook as a Pedagogical Tool

20-Do you have an account on Facebook? a-Yes [ BN RE

30-How often do you connect to Facebook a-Never ] b-RareliT ] ¢ -Sometimes ] d-Often[ ] e-Veryoften [
31- Do you consider Facebook an easy application touse? a-Yes [ bNo [

321-What do you use Facebook for?

a-Post/ or read posts for fin ]

b-Post/ or read posts that educate you [

c-plav online Fames

dlisten'download music [

e-watchidowload videos'episodes [

f-online text chatting []

g-online video chatting slﬁ_ifl

SS-Eillwuhewhnglu vﬂ:mofh&thndohgymﬂubmkﬁm@"ﬂ'ﬁ E] I:-'*IuD

Section V1: Further Sﬂumlom

35-Do you have any further suggestions?
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Appendix I1: Teacher’s Questionnaire
Section one ; Background Information
1-Gender : a-Male [] I)-Ek |}
I-Age: a-From23-30 I bfrom 3140 <= more than 40 —]
3-Highest Level of Education : a-Master 1 b-Magister [ c-Doctorat [ d-Postdoe [
4-Teaching Experience : 3-from 1-5 years [ b-from 6-10 yexrs c-more than 10
S-How do vou rate your tkills in surfing on the Interne? a-Poor [ bemoderate [ ¢ -good [ deexcellent [

6-Dro vou have a Facebook account?  3-Yes b-No
*-How many lnunpordm—mm\ :m«uﬁluh«m? alethanone by b 13k T e-310 5k ] d-More than Shes T

8-Is this the first fime you read about the blended learning approach? a-Yes [ BNe [
QHmwumw:lﬂmmlﬂmﬂmnﬂrmww
technology in the physical classrooms such as showing students a video 1o explain a specific aspect/subject. —

ntiduamwwummnmHIMMWMNMWmmwmmmkpﬁﬁmﬂchm [ -
e-Using different methods of leaming inside the classroom such as audio-lingual and the commmunicative method. —
b-In addition 1o the physical lechare, teacher uses 2 specific online application (eg. Website) m which he posts uwsefial docume nts. covrse schedule, due dates whale students join a8
amry time 1o check them. [
10-Based on vour knowledge, can vou state

Section thres: Teachers” Experience with Blended learming Approach

11-Have vou ever tanght a course or a partal of it in an online environment? a-Yes [ b []

13- o, why met:

a-1 doulbt the success of online teaching m Alperian context (Iniermet conmection, passive snadests, ). —
b—lmd:rm)scﬂnﬂmcdh:hﬂclﬂy | -

c-I am accustomed to the methods being used. [

d-1 don't know mach about teaching online (; Hme, 2 virrual ek encouraging imeractive sefting ) —
I ves:

13-was the objective of the course vo reach academic writing® a-Yes [ Mo [
14-Was the online component interacrive? a-Yes ] b No
15.]

1811 vou ever tanght a wriring course in a ﬂ.lrornnm'ﬁilollhesmme Il#mrmn:lse.sfnrthwﬁ.wwadd an online compoment”
a-To increase stodents motivation. ]

b-To improve shodents’ academic writing proficency. [

©-To add extra wniting dctmates. [

d-To be up-to-date with current teaching practices. [
#Bmmmmﬂhnumcmwunum —

f-Becawse it is difficult 1o crease a le i in the ¢l —

19-Pleass state the challemges or frustrations vou faced while reaching online,

S e} 1 1¢ Tt Faceb
20-Show your agresment with the following starements by purting a tickin “ves™ or “mo” colummns:
Statements Yes | No

Necessity of Blended Learning

1-Traditional mcthods alone are not very useful these davs

2-There 15 a need to combime online and offlme teaching methods 10 cope with the evolving needs of Net Generation students

3- When it 15 taken as pam of the curnenlum, online teaching can be useful espeenlly for practneing sklls.
Facebook Utility

4-Facebook is an easy application to use

S-Facebook can be effectively used for vl

Blended learning and Aotivaiion

6-Using Facebook l.sEol‘ﬂr teaching cumculum may faise sfudents” comyfors.

7-Using Facebook as part of the feaching cumculum may raise students” willingness to commumicate with peers and the mstractor.

& Conducting past of sessions online is nyefuf sinsce it reduces the cost of educatipn For learers and teachers

9-Conducting part of sessions enhne s iiefil due 1o the Pexibilite of tiwre and space they offer.

10-Using Facebook may help teachers to support stndenis acadenrically, affectively, awd teclnically more than i traditsonal classes.

11- Using Facebook as part of the teaching cumculum may rarse students” selfeconffdence

12- Onhoe stmnsm:)' encourage leamers fo learn indepewdenily and be respewrsibie on thes own learmng

13- Online sessions may teach better students prrciuality and selfediscipiine (checlang Group/e-mal updates. to be on-tme for the course. . )
14-Online sesssons may encourage smdents to prake mnch offorr than m traditsonal classes.

15-Face=to-firce sessions may serve in rasing students” MOvaton.

Blended Learning and Academic Writing

16- Conducting um'ling actraties m a Facebook Group may help teachers provide feedback for each student better than m phyw:zl classroom
- ¢nmm§ Writing activities i 3 Facebook Grovp oy encovrage srudents lo provide peer-feedback through commenting
&- Readin iy
[ 15- The l':cllh:rsmdrm:s writings are soen by evervone i a FIMMN{ME them to pe criical about what they winite.
0-Coomductan, activaties 1n 3 Facebook may ove stndenis analveical skills of analvzing and evaluating.
| 21-Culine sessions may provide enough time for students to discuss and think about questions.
22.Using Facebook Group. students can ummhmsm onlne discussaons are accessable onlne any tme anywhere.
23-The pasulnlity of posting a-docnmrents oulisre ooy ding of the course concepts.
24- Thtsm!tnmusmbﬂﬂvufﬂgﬂadu_:mg online session may help students clanfym, EM epts (eg: vocabulary).
25-Using grammar checker feature of Facebook may encourage students fo revise dveir writings before posting them.
All i all:
21-Will vou be willing ai any stage in vour Imli.lg span te inkj:l‘-! Facebook as a Iud:.il: fool? a-Yes [ b-No —
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Appendix III: Writing Composition Test (120 minutes/2hours)

Instruction: Suppose you are doing a research about “web-based learning”
and you have the following sources, compose a formal, concise objective,
meaningful, and well-structured essay of 15 lines in which you combine information
from the three sources by summarizing the passages and shortening the quote

Passage one : “Advantages of web-based learning on students’ learning”

The study was conducted in the Department of Foreign Languages at Batna
University. The main aim of the course is to help students improve their overall
proficiency in the English language which will enable them to follow their
departmental courses with ease. Out of 630 students enrolled in the system, six students
were chosen. These students were selected through intensity sampling because they are
expected to have more experience with the web-based instruction system.

Web-based learning support contributed to students” learning. The students
recognized the contribution especially in terms of vocabulary learning. Moreover, web-
based learning support contributed to students ° motivation. As they were using
technology and multimedia, they liked the course more, they did not get bored of doing
the same kind of activities and this provided higher level of motivation. Also, as they
could easily recognize their success in doing the activities , they saw the activities as
reinforcement to their learning. Finally, flexibility of learning was seen as a
contribution. The students thought that the topics that they should study were presented
on the web-page as a summary and they felt the convenience of time and place in
addition to the variety of resources. Source: Bahloul, A. (2004).Students' Insights
and Experiences of Web-Based Learning Support ; The Case of Second Year
Students of the University of Batna.

About the author: Dr. Amel Bahloul has been an English instructor at the
University of Batna since 1998. She is specialised in theoretical and applied
linguistics.

Passage two: topic: “Using smartphones in teaching” (example one

The world is moving forward and a lot of new technologies have been offered to
people all around the world in order to compete and gain data and new knowledge
faster than before. Nowadays, human beings are more familiar with technology which
leads the new generation to choose and prefer to use their smart phones in every single
matter and issue.

Therefore, in order to build and develop suitable reading programs or courses, it is
such important parts for university EFL programs to expect and estimate their students*
reading capability In addition; most universities around the world prefer online method
of teaching where all the progress reports will be saved in new software application.
The progress report can be accessed through mobile unit especially smart phone
because it comes with special software and application where this characteristic offers
better and easier way to download most of the applications exactly like what we have
in laptop and personal computer. So, clearly this tool is better, practical and smart since

189



Sabah KADRI - Hacene HAMADA

mobile device is smaller, easy to carry, easy to keep and easy to sleek compared to
laptop.

Source: Al-Momani, A., Hussin, S., & Hamat, A. (2015). An Investigation of
Smartphone Reading Strategies Behaviours from the Views of Jordanian
Students.

Quote: “Using Gloster as a teaching tool” (example two)

“The internet no longer simply allows learners to explore and discover their own
learning pathways, but it allows learners to construct their own content and add to the
online database of resources in the form of multimedia-based UGC (user generated
content) built on the premise of sharing and socializing . One such application built on
this premise is the free—for-use web-based interactive digital poster publishing tool
Glogster (2008).As a free-for use web-based poster publishing platform audio, images,
and video can all be imported into a Glogster ‘s glog page, or linked to or grabbed from
a webcam feed, while text titles, stickers, and speech bubbles can be created on the
glogster’s glog page directly. Various effects such as frames, shadows, font size
changes and color schemes can be implemented as well. Space on the Glogster
webpage (glog) can be used freely, meaning items can be placed or replaced, rotated,
overlaid, and resized. In addition, all content can be linked to other glogs or other web
pages or content around the internet”.

Source: Kent,D.B. (2010). Exploring the Perspectives and Potential of
Incorporating Glogster in the University EFL Curriculum. Arab World English
Journal, 1 (1), 130-170.
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Appendix V: Scoring rubric

Sub-structures 0 point 1 point 2 points
Present simple Nouse of present tense for | Only some reporting Using present simple adequately for all
the all the reporting verbs verbs are in present reporting verbs
Active voice No active voice (0) for al Active voice 1s wrongly | All signal phrases are in active
signal phrases formulated OR some
signal phrases are
active, others ar¢ in
passive
Objective analysis of the quote | No objectivity (personal Completely objective (no personal

pronouss and subjective
evaluation)

pronowuns and careful evaluation)

Neutral description of the passage

No objectivity if students uses
personal pronouns and
personal opinions)

Objective for no use of personal
pronouns and personal opinions,

Formal veporting verbs Informal (using weak/phrasal | Semu-formal (formal Formal (no use of weak phrasal verbs)
verbs) verbs are caleulated :
below 40 % ="0" score.
40% - 60 % gets 1"
seoie: exceeds 60 % =
1" score,
Signal phrase model Same signal phrase model Changed the model only | A good change of the use of signal
oice phrase models
synouyms No synonym is formal Semi-formal (using the | All synonyms used are formal
same procedure for
*formal reporting verbs')
Formal analysis of the quote Informal 111111111 Semi-formal Formal
complex noun phrases No use of complex noun complex noun phrase not | The signal phrase includes complex noun

Avoiding unnecessary sentences

Extensive use of unnecessary
Sentences

raré wse of unnecessary
sentences

No us¢ of unnecessary sentences

Simplifying structures Not used at all Not used efficiently Used efficiently
(structures are not
nmieaningful when
changed OR rarely used )
Avoid wordiness Not used at all in some cases used, in Used efficiently (in a suitable manner)

others not

Colierent quote with ellipsis Not used coherently 11 some cases used Ellipsis used coherently
coherently in others not

Re-ordering ideas and retaining | Re-ordering with no Some sentences are Re-ordering ideas with a coherent

meaning coherence understood when linked | paraphrasing

together , others do not
miake sense

Linking ideas with cohesive
devices

110 use of cohesive devices

where necessary some
1deas are linked. others
are not

Where necessary, all ideas are linked
together

Quote followed by analysis

No analysis

there's an analysis but the
analysis 1¢ not linked to

Analysis perfectly covers for the idea of
the quote

the idea of the quote
Extracting main ideas from the | main ideas with details are | some main ideas are All main ideas are mentioned
text mentioned mentioned. others are not
Tn-text citation No in-text cutation at all Not always used OR Respect of in-text citation for each

191

there 5¢ an absence of an

reference




Sabah KADRI - Hacene HAMADA

Genenral Lesson Plan

ing

based Blended Learn

1vism-

Constructi

Appendix VI

/ paisodsag fbgpeat pap osiansueno | wapedapuy | TN | S{6GEE (tiotEfiEs S|
. " | SERIOULE AUE T0f SR SUTPAUR U0 SHApTS UL EA] - aumg | SOOI’ 1) LIS Pty
: ‘ “yossmoy i peqpesy ppeoly
S0 BUPEA] (3810 I MSTE O] STEpRS PUMBLIE] - | W] spremy
/ / yoeqpaa) St Saptatdpue TeumaBrsp mawsade Sroa uomnquyy- Buae
/ Joseate saots Totssnastp st Jo A € gsod e - o uny
gy Aife mp ¥ 0y St o SIS SpitifsT KoL - ToRaISTO
(wemssasse-read) suonsaging (pamasaad 2apmso)
Tatp 03 suos a1 Sumpso1d pue $1%a) seaduo SIONEPURIIIOIET E008) 105" PUE [enog
S 15a88ns pue stonndo met) 2% o1pasE AIE STURpTIS- A_.s_zﬁ_& | SSRUpAIANIE
psijeny TPEID 40 T3t SupreSal swonsanh JaLEsesse-T[3s JASE SIS TP 10 |
TIOTSSTIOST € 3 EVIUT 0] SJUAPIS S0E 003 137783 |
R (01) 109
SitisetReiG (sydeBemd saoteyuas) srnare me sod suRpTyg- (ssigadins) 1
Pkt ‘Suzenooms wsenydered Bumuaea]
[LXEINEL sy 3 TpA ANIR130 PUE UATEIIN03 *ANanaa(qo  Ayrpuuaro Afdde uny
U 0D B} T U SeEsTr ‘Tastre e proAe 0] B B UL L (o) 109"
Bl -310 ueprys szt pue 8ed dnos sy wo peypleferdaouzymes (ssigadins) 1
Jiiig £ s0d 1] WALV 0. QWITH BT U0 SUTpUe wp; /Bupyury
"YoBqpaa S sEpLADId LR PUE TOISSMSID SO B ER] - anmsad aapaea I - it
TARoUEs ssasse-Rad A3} g U0 sasTE I Fod sJURpTIS- aamasaud aapmio))
suopsanh "Tolssas
{58 | Stmupay snotsard ;noqE wonEwRajt e ojsuonsanb SEEMpEAT- | w7 _%w_mw
{) B2 UOTSSMISTP paIURTIO-A[[ELI0S LI UE JIES SJUEPTLS i | pasep) Litdiivopnquyy- | ssommpeaa
TONURNY | R2TRU YEI] PUEIOSSTIOSp aJEuucms oy uonsanb esesod mupea | wigp| 7 | YOOGENE} Ty | (SHEPNERD) g | swepmg
O strfii o
il ETTT I B g ‘BUpUEIsEpUM SIS Ssa5SE 0] suonsnb SEEREAL- | W] FTE
‘S[ERiEw Supear sapuatd yaea] - (m I7 | ST Juauodmed
e spempEas sestd BEE - | up | o B
TSR | O SoE ey “Bumuea payeqr 1ond [E21 03 suonnD SEERWEAL- | Wl | 1)) HETE) apow J7q
stopsanb 51 19
ittt i) TOISSIISTp ST Bumaeary | ST
§ 60 auuQ SIS fetohSnSH amip | S{00 107 | spomKKNE | saseqq | $4H6diffuoeapory | -AHSHHSHEY

192



Blended Learning in Academic Writing: Realities and Perspectives

5 and 6’

: Example lesson plans ‘sessions

endix VI

A

Aupaalao BNIEUEE [Ty Sus)-
*sqan o dar apqepms awp o satpao) apenoSau oy -3310A
siuapnys jmodde pue preog i wo sapdurexs SEOCEGEEST squaa peseagd ’
PUE 421 PIou-3{S s MOMLATOWAS U22.4)3¢ 40 5q134 Sunaodal yuasagmp aassed
uopaBIIUY 334033 are dwod A3n) IO un wmo a1 jo ssjdwexa apraoad o) syuapns SNSIAA
S5/ IS SYSE JATIEA) ‘Sq13A Pro-210 pue sqias Sumrodar Sussnastp - A
(ssToEIp AP
(9 32y § /\ IOgE Y[ ¥2) sq R Eserd TET) sqRA PI0. 2[F0S 250 PIOTS HIRPLS- SQIAA
+ . . _— SUEpILE Biijiodai
. 0 pamwepdye puE papiEy o1 sejduEse Aat T sqea Smpodar Ermor Jo s -
cHEa) PRIE[XE PUE PSpTEY &1 53] R .mﬁw&o.ﬁ& qﬂﬁmm_ﬁmﬁmgwﬂ_ [euLio -
"JUAIIY0D 10 SWPIRIRD 51 2 RILTA 20TE)S JOWNE 21 1o o5 puedep | Amp,, puE R1EE,, Tepow
puE ‘asnu0d JOSSTLS] PERISW  SHIMED, 30 ENER 01 25N pE MRS 01 QA ERGRE A aseanyd
o Fmsn poaz o) 1 spduExe my panonuam Apsnorsa.rd HEHEHEE e 10 payn
‘aandalqo UOMEULIOJUT 31} PIEALO] SIUELS 5 I0TINE AT} PUE P2.140.L104 TOEULIG)UT [euss
‘[emwIo} frencio g 1]} JO 1X3) U0 1) Jof A[qENns a1e Jetp) squas Sunaodarjeno g Surs - [euLio -
s1yE (7 39E) B0MES | SIOINE S JO SANEULIOITN SR0TH 3% S31 25TEIS] asernd
- sqma Fmrodss PP 2T SREPOT Smn s2zsEdmS BpEa) AT RARMOT] 1
agensue] .01 Swproase,, ¥ Aq peiEls §E,, ¢ JET S2IEIS JOWINE,, © 01 S0TRIBISI AL, © AlA [eusis
¢ Smsn 5 JOTRTE 2T I, ° O SPI0M 3T 1, ”Eem,mmnmxw ] fo sapdmExg .mm ﬂ.smn_: € SIjEqAM-
: T3 PEIE [EULIOY 310U € 31e3.13 0) 3[A15 afenFue] pue armpanns SmBEweyd '
uopeuLIopm sapmpaun sty T “saseaqd [eusts Jo 52 pow JUSIIEP JO 35T € L papraoad :suonejonb
pasioiioq® are m_umﬁj_méﬁﬂdﬂmho armpnnsay Ares o Ld§EHEH prose 3anpo.yul o)
0 M) S 13 +133[qNs 21 puoLaq STIEI) AININAS € IR W0 JSNM1]-
aanpo.yu 0) J— A e f SASVIHJ
AqE aq A om0 TYNOIS
SIIAPMIS pue “aanaafqo ewsroyaq pynoys saseayd i3 {resmuapese s o - asn 0) MOf[
"SEIPIJ0 MO 31] UIEJUIET 0] U0NEJD [EINaJuaIed a1
2auaI20) e FTET ST [FU2TS1) ST SpUSTIIoa] PIEEST S ULATEa -
monEmogm paddorp Smpioas w Smziemmms
pe Smeemdered ‘Fmonb o) noneprm somEpodm s sweldye Rpea] -
‘(qr=a Fmyrodar + FWEN J0WNE) SWEINOD
JEERIE, N IEYa piE st 2cemyd Eudic £1en Smmisp e sms ppes] - | iemdopazp
" seremd EuEs,, smen g (Armmms € 2o zsendend sonb) nonemmorm
PRA0104 2ONPONT 0} 07 INOGE 24 0 51 2MII2] S 2T S2E)S RRIRE2] -
P 2T 8 Fo Aenb HIEEERY
TONIERIM TOUENTMIMS | 2 250724 PROTPOR 2 TEI (214 TOUEND 1X21-T0 TE Paan 2 snousiond wiey HE0)
S 1/I-5PmE snomonpnis- | (sEmpmEIsRpmET ATE ATURT) SPINTIRT PR SITROTUS Tk SRR 28] - LTS
TISEISIIRTS EmEmdopasp BIR] Suurmyae
Fmsmy simnra]- | Exsind snotsard 2ip jo aido 2ipinoqe suonsenb [Eaes siteps sYsE RRes]- | momonpomm | edsiyg
S1 UM
SunLn
analgo 593 | wRpEly BELER Y adig
Surmieaqrenmy | wogeanopy | peppray | SADILOSUOY) J L ETTRIRH ) ssardoung | St e

193



ERos dopas-

(139.L100UI 31E SIAAMSTE JAT) PAIAPISUI S31]) 35€3 UI SIAMSUE JII0 2T WO
VUSUITHOD WED NOA) £ JOISISU0I ) S0P JETAL PIUE 1 35T 03 WAy 3)E)s “aseand

Erndepasp [uSts 31 AUgap eI 0T M “3am)aaf snonaxd a1 wo paseq,, s ajdmERe TV
s EmwErT- | moisss Smmee] snotesd INoge moONEMOTM [ of swonsenh ftod mpea]- | jmemdopasp
Aaeanya-
425/ oguios SRRl | Josm auaps pSo) g SOPIGYL, ureS Srenquoo §ESGHE o Y60
Bursiey =P {epd momy nos yo Awem mory_ 5% ns nonsanb SmaE-nonmEnE wE seod ol TOIS5g
“HiATUER] [ENPLAPTD ol 2T T 50 dnoss s SUOIY
10 ERqUIR [[E s58] e 28ed dnoss o waSessom Swmoopa e EE6T BIHEEY- | wononponm amqug
= ‘uoneto[dx: s2nuny
uone[nE SITLER] SE AMOT] JE PEAT 34 0] Patanod sido) ynoqe safy J(IJ Smpus seplacsd 2 -
5 pesedIRs-
UoIIEIA| “smotsenh £ J2ad FRT RaETE 0) STRPIS RIR0 smod 2 smonsenb ATE §5E
§5-5/1-5 TONEZIEROS- | 0] SJURPIYS SMO]E PUE SEPIE] SN | SJISPTYS Y221 o) monsanb sy mipes] - amsop
“Yreqpea] Bat epiaead TED sead TR AIIOTLNS W0 FST]
Smsnasemd Eudis 2 25w o A0 .ol SINRpS SY5E 2] TERIT0D ST SED
HopaEIu] JET) 20TR] IR, 25E M 21 J0ENX 0] SURPTIS S8 PUE penonm=m ARjEnbape
8§ 51 X0 3R S2IZIENS [0q Tl PIE0q 3T 10 s2|dE RS 2l RIPER] -
18571 LJET),, LA SPU3 JET) Juamaye)s € Suppe-7

A0

UOTSTIND)

Aramaalqo

B0 10 Uo[od £q pasofjo} 2ouuas [enred v.o ajajdmos & Smppe-1
:5AEM Pa)saEENS 0.AL) A8 AL | 0TI [N € U SEPL P UOTI TS
Afsnorsaid 21p) 0) UODEULIOYUT PAAOLING 1) 3] e[ 0] adueliodwran
SI55A1)5 JATIEI] “SEIPI JO MOJ PUEIUALIY0I I3113¢] € UIEIUTET 0 JIPI0 UT-
(3STER 2ANERI SWMID-T0T B) APpgpen

2amos JopImEpedin Swaq WE RIpEs Enondo SENMRPSR 31 S3MEW PUOIRE
21 ", TET S2NERE ‘WONEpNO 4 SWNo|7) BTN 2T Jo 1mRpseld 21 PIE Swnop
10 rpoddns & oo ‘g 285020, 100° e seNER g 255020 Emmop
10 Rpoddns € pE nonEpImor SR wETmY S Jo 1mepisaad sy | ARE GRT
(TRWITHEES) JO 3N PO 31} U1

1qEne asnepy ST Surugap-uou jo guapms spunmariA{IET) paunmo
3] eI PUE [EUODIPPE STUOTEULIOJUI JET]) STENI SEUIo 040 3344134
2WIIWAS € FMrInponuy 13{qns g a10Jaq Ing “SEUINICD WRAAY 5303

181 39U uas 1o asernd ajesedas e urjouw pappe e sfENUIAPAII 5 JONY
“I0TINE AIINOQE WONBULIOFUT S TIPUC 03 53seand unow xajdwmos asn

0] MOT] SIUAPTIIS SIIEA] JAYIE] *IFLIWOD 3] 0] JAPIO U “PATON UINT 4] WE
[ENUIPAII 5 L0 NE A1) “PIS 5301005 Jo AIIQ R 311 A0I0FUIAL 0 JIPI0 W]-
* JET) sae)s JoTpne, Ing ", Tet paele s YT ABs 00) ‘painsua

ST 5204005 JO AT BN pue IqIP2. UYL J0T)NE A1) 5T 00D EULIOJuT
SUTAOLION AT AL PASSAIIS STIRT AL ISTEII] AI0A IATIIE 3T SUIssan g -
“S334M0S JO

Amgenar $3EES 1] (apt1s vy Smsn) paprroad st parers stajonb agy porga
uIaJep 31 s5a[un g3 Sunaodas a) 1og asua apdums yuasaad 3 Sws -

(0
+ <)

"1X31U0D
Suppe Aq
WO ETLIO U
smddoap
ProAY -
(uors13u03)
s[ERuapaId
s I0T)ne
10§ saseayd
unou
xa[duo)-
*3sA)
juasard

194



Blended Learning in Academic Writing: Realities and Perspectives

paspaoddns
MWIPEI

woddns
[EAma)
JRPEIY

aomasaxd
e ]

Aearga-Jas
JIOJ0 )

1a0JJa :spe0d
AINSERY

uoddng
JNWIpEIY

Fouasaud
JENREET]

2uasaud
[ER0S
fAwouoiny

Anpenuiog

OIS0

RERES
-@mdmo?)

Smmrea2ane
/STRUPRRITRD
RuRa] mmEa]
[Gllaeetel
/STONDTLISTION
sAE0s

PIE [ER0%
Fmdopar(-

SERMPRIRIRD
BWE]

/S[Is ST
NP P
ERos dopas(l-

Emmdopasp
51 FmnE -

“sqRA
smonfiquE ATE J0] URMESE 0) sapEqaa SWWISp-ARMOEI0s TSN ATE 2MEYE
0] EIURPIE SYEE PUE AXENQEI0A JO SYW] apsqeam s1sod osE sy =8ed dnorg
21p wo papeopdn sqRa Swurodar jo (4 31 SURRAIR 10 SITRDIIE SPWRE Y-

‘Fmssim 51 g Smuodare
2 2sEmd [EUE € @ TONETION PRav0roq © S0 [Ree asod mipes s -

201012 anoA urepdxa pue [euLIoy 511 AIns ayepy "quaa Suntoda
apgeans e i saseaqd [euSts Sursofjoy a1 Jo yIes uI SYWE[q A1 I ]

(Enosizd 1o ‘Epdip ‘ExfoFepad) smeiqord Ame asey

A3 2580 T0 JRU2ER) AU TR RN eALrd 28T 0 SIUEPILS SPIITRT RRER ] -
(FRAMSTE) Y2eqpas] BT 310 sapraoad

2T MOISEN3SIP 2T 10 PR 2T 2 ATHO PIE ‘Papeatl TRt SEMpE] RpImsIm
SITRPTE S]321700 PUE ‘TOISSIREID SIOMIOTI JR12es] JURTRIE]S [oEa 30 -

ST T
e Apeand A Smedogredion 2= o SISpIE SIEANOT RIRER] -

*A[EWPro2IE 11331502 PTE 2EISIND 310 2T J2A0DSIP SIIRPTOS 513
31 ((FENURPRIR 32104 35TR] qI2A) 5134EISINT A1) 1 3[E]8 10T 530D R1pes] -

suopsanh juamssasse-13ad Sursn 2 MSUE ST U0 JUIMMIOI 0 IVIPTYS

310 SYSE 37 0T ] “Suonsanh Juamssasse-Jas ) pAIamsue oM SJUIPIIS

1) SYSE PUE (I2MSUE SU0IM) 2 MSUE IO §JI3[25 IINIEI) ‘TIRTIIE]E 283 J0 -
“SRNEISIT £33 1321303 0] SJURpIUS

£Y g€ puE 2sEAd [EUEIE € SWPNRW Eapt pRan0siog € SUm TpeR asod mypes] -

"PasI 30430 () pueasua) quas Sumaodaam ()

‘SENUAPAL 5 J0pne (1) saseaqd (eudis w “nod punmaa § o) nonwagge 1)
-saseaqd peudts yo ppowag Aea 0 A SISVMHA TVNOIS

ursayelsTm Awe Sunoasios £q SEIpI pasoLioq SuLnofo] 31 ALM-3Y

[ ASANT

"¥oEqpaa] 1Y S2piA0sd TRT PIE ‘TOISSTISIP SIONTOT FRT2eEa] -
"I3T0 T3e3 s5asse-12ad a1 ‘O no stausue map jsod HuapmIg-

moEsnIsTp snodueiuods s2femosm:
BIRE] ‘SRMETE RO P82 N0 JUSTITOS TED A2 IEY) SIU=pTUs Swpmmes Ag-

195



Sabah KADRI - Hacene HAMADA

TONENTMIIIOD

‘monsanb ATE ssappe

B EMOMOAPIATE | o) 15 IR TEOMMOTIE ATEE J0] [TEWI- J2UDEa} 210 JNET03 0} SIMRprys SPIOR) 3H-
uopenzal (BIDIES] *dnoss) YEo§EE T ap wrpaysod yromamoy
25 paoedIRg nonelonb a1 Jo sa[y U0NI3LI0d A1) Y2 0) IUIPTIS SPUTMALISTIES ] -
) “SRQURT ANeIE 31 701521 3 01 EPOTIE £ SRASTE PIE SIRIT0D
AVEMHRJ35 JononEmRsasd 152 2 palsod G ERPHE Jo ssew Rt s1s0d RpeR] -
amsop

FmmEa]

EnmRd

[STOTTASTIOD

aanmion

PIE[FR0s
Smdopasp- “PRpRST 1 HONETE[ES J0] 5T 01 pUIATH 30 SITRPTUG-

aamasaud FmziEE
aanmzo PUE SMENEAS ST 2T S2pia0sd RRER] TOISSTONP 21 10 PR AIY-
PUE[EDOS 10 S[PE PRRpI0 3415 a3l qo pue [EuLIo] pue pasn 30 31 ‘qaas Fmaodas
s dopRaz 31 J0 30T PUE 35T} ) IPN[IW UL JUIMSSISSE JIEI) PUE 133 -
TXITO2 31 0] onb 21 Y] 0] HIRPS Y5
1 =10mb 21 25032 30 sesepREd mRaadaq PRI TR ATSotRd pRToNTR
SE JET JXRITOD 210 Tt oD paddoap v sepacsd sTm pes RIpER] -

uoddns

MWIPEIY “§TI3R] EMOTEHIE
10 SmuEsm B SuRetp 107 sEpEgEm SunETes Jo SUEPIS SPME RER] -
}33LI0IUI 51 13N UE 131 JULT) NOA 2 A3U1 1 51390 0] SUOGSa815
funaalgo Sprioad) Jasu ajonbay woapto sasapuared uaa3g pruonuam
jAimenLio g 0T EULIOJUT MDY 1X3) W0 3 I3y we no § -aseand fenss € myxayuo
Axmoy | FmmE A ppe nodjeq fea e mwap Ny ‘paddorp are sajonb Sursopopay g -
Smsn AmmrEay "seapt snosaad o) paepIag o JYIINOD W
EALEREL TS EvmiRde | ndaq pmoys nopenLioyur ‘seseryqd [eusis Swsn o) wonrppe wy ISP
/SIOTANASTOD IE(RSIIRNY

aapmEos

amasaad PIE ER0S
Iapea] Smdopazp- “IEqpRa] [EWY SH] Sepia0sd JRTpea) A TRt [Ra 5 UOISSTOEP A BRI
“SmzAEE “ERMSTE
piE SmpEnEas | seed mem mo smonseEEns o smompemod splod SR UM TOISEIOSIP
uoddns IO SIYEPREPI0 |BAINMNSTOD E W 25EEm 0 SRUES] WEEM0OE Rl A NSO
jaamasard wE dofaz(] | gEneny SWrRMSTE 4 sqma Fmuodar 15EEns o) pIYEE AR DWDLG-

196



