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Translaion teaching. Like translation itselil has yet 1o develop
a full and coherent account of its practice, In the former instance
whether to teach theory or not is still being debated among
pedagogists. As regards translation. arguments whether it is an ant
or a science have been going on for many veurs. Furthermore
what muakes matters even worse are the many complexitiey
involved in the franslation process. The complexities are not only
linguistic, grammatical, syntactic, stylistic, but also
extralinguistic, sociological, etc. Faced with all these parameters.
it would bhe easy to get the impression that Translation 1s
impossible,

Nevertheless, various formulations cf principles and practices
have been proposed. The context in which these prnciples and
procedures have been formuluted is “translation theory”,
According to Newmurk trunslation theory is concerned with
determining appropriate translation methods for the widest
possible range of texts or text-cutegories. Furthermore it
provides a framewark of principles and a background of problem
solving ( 1982: 19).

The programme of translation theary is conducted with the aim
of formulating methodological translation principles which
gecording to Wilss (1982) can be classified in the following arcas
of research:

I - The systematic description. classification and explanation
of language pair specific translation procedures. Wathin thiy
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context the language pair oriented science of translation is
concerned primarily with those syntactic, lexical and
secio-cultural phenomena in a given language witch do not have
one-ta-one correspondences in the system of another language
and must therefore be nmslated by means of COMPENsALory non-
literal truansfer procedures.

2 - The development of a text-typology relevant to the science
of translation, The two principal research areis here are. first the
defining of 1exwal segments and structures on the
microcontextual level (within the clausefsentence) and by
macra-contextual level (going beyond the clause/sentence rank)
and second. the testing of textually adequate transfer strategies,
while giving consideration 10 text-syntactic text-semantic and
text- pragmatic fuctors.

3- The development of objective or at least intersubjective
yardsticks for the assessment of the degree of translation
equivalence with the specific goal of replacing the predominantly
intuitive-judgement of translation quality by explicit textually
based evaluations of translation equivailence (1982 85).

The aim in the formulaiion of these principles is to investigate
transtation difficulties und 1o bring about translation strategies,
procedures and techniques, in other words 10 investigate what
translation is about and how 1o translate. The formulation of
vartous principles of translation procedures depends on one's
view of what language is about. After all. when one is translating,
one is dealing with language. Translators work with lunguages.
Language is the medium the transkitor works on, Consequently
any transkation theory is a direct outcome of a language theory as
Nida explains:

Anyone involved in transkition must inevitbly be

concerned with theories about linguage, since these

influence so greatly people’s view about the legitimacy

of certain translation principles ( 1972: 301 ).

Catford is also of this opinion:




Translation is an operation performed on languiages: & process
of substituting @ text n one language for a

text in another. Clearly then any theory of

translation must draw upon a theory of language (1965:1).

Among those, to name but a few, who drew upon language
theory to formulate translution principles and procedures are
Vinay and Darbelnet (1958), Moumn (1973} Nida (1964).
catford (1965), Nida and Taber (1969), De Beaugrande (1978),
Wilss (1982). Although the concept of wanslation equivalence
has been an essential i1ssue n translation theory over the last two
hundred years (Wilss, 1982: 134), it was not until the fifties that
translation research devoted considerable energy to the analysis
of the transition from a source language 1ext to a target language
text. The studies were set up to investigate problems of
transiation and formulate translation principles and procedures.
As a result, they came up with a number of different
classification systems which more or less exhaustively reflect the
diversity of modes of behaviour in translating. The means of
analysis were the application of different language theories such
as the structuralist/grammatical, the socio-linguistic und the
lext-linguistic,

As regards translation teaching. attemplts have been made to
implement these principles in the trining of transkators. On the
other hand. some pedagogists are sceptical of theory. They insist
more on practice. However, even if teaching methods are
practical, they would still conwin a shade of theory. The
preparation of any material 10 be wanslated would have as its
background at least some theoretical basis. Further in a piece of
translation it is always possible to detect haw the translation
process has operated. Therefore in i sense all translation teaching
methods are implicitly based on translation theory, even when the
Jatter is not explicitly taught, At least trunslation theory should, if
anything, help one to understand better houw to transfate. From
this point of view, translation theories are by nature didactic. It is
therefore not surprising that the theory and practice of translation
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teaching usually reflect the current view on what translation is
about, In order to illustrate the exasting link between language
theory and translation theory in general and translation teaching
in particutar, four theoretical teaching models of translation are
suggested as follows:

A The philological model

B. The structuealist/cramnutical model

C. The socio-linguistic model

D. The text-linguistic mode|

The madels are presented on an evolutioniry basis in the sense
that they represent an attempt o show the different stages
through which translation theory hus gone, Furthermore they
represent an examination of the application of elements of
language theory to translation theory to formulate translation
principies which in turn were applied in teanslation teaching.

It is-beyond the scope of this article to reviw every single
theary or propose delineation of the stages of development of
language theory. translution theory and translation teaching.

This 1s simply an overview of the differeni theories brought
about and a comparison of their applicability in terms of
translating und teaching translation, There are bound to be
important theones and schools of thought not properly covered.

This should pot seriously affect the comparison made below.

The purpose of this review of the theoreticn! teaching models
of translation si as follows: ;

- 1o provide some understanding of the link between

translation theory and translation teaching in tems of

application with the leamers in mind,

- 10 provade & framework for the assessement of the advantages
and shorteomings of each method. This could serve as a basis for
other teacherns 10 re-assess their own teaching methods.

- 1o provide hackground information for understanding the

mechanism of transtation and translation teaching,




I - the philological model
Philological studies of language concentrated muinly on the
written form rather thun on the spoken, with Beavy emphasis

particularly on grammar. Scholars were primarily interested in
establishing philosophical explanations for the rules of grammar.

For example, the rule which tells us the regulur plurar of an
English noun is formed by adding an "S". Howerver. there was
no attempt to analyse the pronunciation of the plural cas ending
in speech. This is because the attitude wis prescriptive and the
aim w10 teach people how to write well. There wis no attempt
1o cover certain arcasof syntax such us clliptical

sentence-types or flesibility of word-order in language (Crystal
1971: 36-76: Lyons 1968: 21-37).

Given the fuct that the written form of Linguage was the
primary source of examination, it can be assumed that the
philological theory of translation dealt mainly with
corresponding grammatical forms of the source and target
languages and attempted to evaluate their equivalences,
Funthermore, given that at that stage almost all translators were
men of letter (Newmark 1982: 3), the philological theory of

translation concentrated mainly on liersture and poetry. There
was relatively low interest in other aspects such as scientific
technological or commercial translation. The philological theory
of translation was prinarily concemed with literary texts,

Furthermore, because of its relationship with literary analysis,
problems of equivalence of literary genres between source and
target languages became so important (Nida 1976: 67), The main
"d:aract,erisliCs of this theory can be summansed as follows:




I. translation was considered an ant

2. there was a heavy emphasis on aesthetic creativity such as
rhythm, rhyme, assonnance etc..

3. Little attention was paid to the linguistic operation involved
4. there were controversial arguments on how 1o translate,
These included whether translation should be free or

literal: whether poetry should be translated be poetry or prose.

5. there was relatively low inferest in scientific and technical
translation.

2:1 Translation Teaching in the Philological Model

Transtation teaching methods in Eumpeapwﬂvc it

the carly years of their foundation were mainly hased on the

practices of classical philology (Citroen 1966: 141). Because
of the philological approach to language studies with emphasis on
grammiar and morphology it can be assumed that translation was
taught how to transfer a text from one code 1o another. Further,
because of the concentration of translation on literature, teaching
exumples would be drawn from this area of study.

The application of the philological mmdno translation
teaching is illustrated by Tolstoi (1954) » claims that trainees
canbe faced with two main difficulties: !

a. text-comprehension

b, text-rendering

The difficultics are of the order of vocabulary and grammar.
Vocabulury can be cleared if dictionaries, bilingual or
encyclopaedic. are used properly. Hence he suggests that
trainees should be taught how to use dictionaries properly:

quand on enseigne la traduction on doit donner a 'éleve une
liste succinte mais complete d'ouvrages de référence et de livres
ou il puisse trouver non seulement le mot ou le terme qu'il Tui
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faut, mais méme L phrase voulue (il convient de joindre & la liste
en question les dictionnaires idiomatiques etc...) (1954; 11),

However, if the dictionary proved inefficient such as when the
word is a neologism, then it should be decomposed into ist root,
prefix and suffix in order to obtain its meaning,

The grammatical difficulties can be divided into two
categories:

A, simple grammuatical constructions

b. complex grammatical constructions

The first category poses no problems for simple grammatical
constructions can be translated literally. Complex grammatical
constructions can be broken down inte their lower units, ie
subject, verb, object. Thus as he explains:

pour trouver dans upe phrase lidée directrice, il faut
commencer par déterminer tout d'abord les mots,les plus
importamts, le sujet. latribut, et les éléments les plus
indispensables de la proposition en question...

en effet si ke sens est compris correctement €1 si le squelette est
ébauche juste du point de vue de lu structure il est assez facile
d'ajouter les mots qui manguent aux endroits voulus (1954: 12),

Tolstoi's method of eaching translation is centainly one of the
most singnificant contributions to the discipline: The work is
probably the first 1o give an account of translation exercises with
feed-back from trainees. However, a method which relies on
filling in gaps where necessary is certainly very rudimentary.
~ The method reflects the philologists' empirical principles of
translation which among others are
- a teanslator must never add or leave out anything
- translator may if need be add or leave out something
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I1- The structuralist/grammatical model

The linguistic theory of translation was based on comparison
of the linguistic structures of source and receptor languages.

The comparison of literary genres and stylistic features was
gradunlly abondoned. The empasis laid on comparing and
contrasting the structures of the languages involved is a direct

influence of the structuralist approach to language study.

Language was studied as a set of sturctures with levels and
mterrelated parts. The meaning of individual units is ascertained

in their paradigmatic and syntagmatic relation to the whole
system {see Lyons 1968: 70-80),

Translation became a provess of interlingual code transfer ic a
lingustic operation {Mounin 1963). The basis of this theory is
contrastive linguistics and it involves the use of more-or-less
claborate sets of rules for matching roughly corresponding
structures. for example the manner in which ictives in linguage
A correspond to passives in language B, the relations between
nominal constructions in language A and paraliel verbal
constructions in fanguage B.

The work of Vinay and Darbelnet (1958) is a detailed
comparison of French and English where various rules for a set o
equivalences are formulated. Vinay and Derbelner identific
seven procedures for transluing:

- borrowing, calque. literal transkation, transposition,
modulation, equivalence, adapration

- borrowing occure at the lexical level. If for instance a lexic
item an the source language has no equivalent in the trage
language the ranslator must resort 1o brrowing, A sentence suc
as “the coroner spoke" is better translated into French by "t
coroner prit Ja parole”, With frequent uses this type of word wi
become part of the core language.
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- claque or also known as through translation occurs when all
the elements which compose the syntagm of the source

Language are literally translated in the target language, eg
science fiction is translated by:

cilmu Ikhaya: Ii

- Literal transtation or word for word translation occurs when
the syntactic structures of the clause or sentence of the source
language text is replaced by syntactic structures of the target
language, eg

English: this train arrives a1 Unian station wi en French: Ce
train armve & la gare centrale 4 10 hewres

- Transposition is the rendering of the source language element
by synwactico-synatagmatic structures which have the. same
meaning but do nor correspond farmally because of changes in
the class of words used. eg: "dés son lever” is translued by "as
soon as he gets up”. The substantive “lever” is replaced by the
verb to get up, because English does not have a substantive 10
express this action.

| There are two types of transpositions:
- compulsory transpositions;
- - optional transposition

- Compulsory transposition occurs when-the translators has no
’_‘gltemauve but to translate a substantive, for example in the
source fanguage, by a verb in the wrget language; as in the case
in the example above, However, in the event of & reverse
uation the translator has the choice between calgque or optional
ransposition, for example the phrase "after he comes back” can
s rendered either by "aprés son retour” ar "aprés qu'il sera
", This translation procedure is also applicable when
: ting into-Arabic. The English phrase above can either be
nslated by “inda ruju: € ihi” or "€ indama;
e d
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hi . 2

re;

varja€u': . The option for the ﬂrst:-am]emmlly that
of u hiterary style, 1S 1

Equivalence: is the replacement of a source language situation
by a communicatively comparable target language situation. The
purpose is to create as similar effect in the target language as in
the source language. 3

eg. French: o¢il pour ceil

English: eye for eye

Arabic: alCynu bil€ ayni

Adaptation: amounts to textual compensation for sociocultural
differences between the source language and target language
communities. For example, thé English phrase "He kissed his
daughter on the mouth” is better translated simply by "gabbala
ibnatahu bikana: n. Thus communicating the message while
maintaining the sociocyltural behaviour of the target language
community. .

Modulation indicates a change in the angle from which
something is seen (changement de point de vue), change in the
point of view,

eg. English: teperature

Arabic: daragat lhara:ra

Adaptation, in this context, illustrates the differences in the
ecological conditions in which the two communities live. A
similar event is described in two different linguistic means.

While an English person would describe the weather in terms

of temperature expecting it cither to rise or fall, an Arab would
describe it in terms of literally "degree of heat”,

The seven standards of translation procedures as formulated by
Vinay and Darbelnet can be represented as follows.

As shown in Fig | there are two main categories of translation
procedures: literal translation and non literal translation. Literal
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translation includes calque, borrowing ind word for word. Non
literal transiation includes trasposition. adaptation and
modulation. Equivalence can be included in either the caegory
literal sranslation or non literal translation.

Equivalence can be achieved by a literal translation as mn the
case of "ocil pour oeil” for "alCaynu bilcayni. It can also be a non
literal trapslation in case a phrase in the source language does not
huve a direct equivalent in the rarget language. For example. the
phrase "his wifc wears the trousers” is better translated by
"tussaytiry Imar-atu © ala: zawjiha:", because “tartadi: Imar-atu
assirwa: la” is unidiomatic and does not carry the connotative
meaning of the source language into the target lunguage,

These translation procedures offer a technigue to the translator
10 tackle various translation problems. Their effectiveness was
~deseribed by Malbianc in his foreword 10 Vinay and Darblnet as

follows:

' La stylistique comparée offre une technique nouvelle pour
“ahorder les problémes de traduction quelies que soient les langues
considérées: 1l ne s'agit pas en effet d'une collection de receties a
“appliquer automatiquement, mais hien de principes tondamentaux
rice auquels peut-&tre dressée lu carte de cheminements qui
srmettent de faire passer tous les éléments d'un exte dans une
r langue (1958: 1),

. Oter examples contrasting other languages followed later
(Malblanc: 1961: French and Germun, Friedench: 1969; English
German).

ford's Linguistic theory of translation (1965) is also based
ctural linguistics. He examines the process of translation
plunes of language as distinguished by Firth and Haliday.
onological, graphonological, grammaticl and lexical. He

elops a scal and category model as a basis for a structural
ch to transiating. In his model. Catford categorized
tion shifts between levels, structures, word-class units and
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In addition to the structuralist priv
and transformation grammar also mad
Nida (1952) advocated the back
surface structures onto an underly in which the
fundamental elements are objects, events, al ts and relations.
Such an approach was developed essentially for two purposes:

I. to provide a means of adequate analysis of complicated
grammatical structures in Greek and Hebrew,

2. 10 determine the least ambiguous structure that might then
serve as a basis for transfer into other languages

Later Nida (1964) further claborated the use o
transformationil and generative grammar 1o investigate the
linguistic meaning in translation. Nida's use of generative
grammar to investigate the Jinguistic meaning stems from the
view of traditional grammar which claims that steuctures miade u
of similar classes of words have similar meanings. For exumple
the phrases "his car”, “his failure”, "his arrest” and “his arrest’
and "his gooedness”, in accordance with traditional
phrase-structure grammar, are treated as essentially the same
since they consist of a possessive pronoun, followed by a noun a
the head word of the phrase.

However. according to Nida, the relationship between his an
the following nouns is in each mstance quite different (Nid
1964:59),

In "his car”, the expression is more or less equivalent 10 "I
has a car”. but in "his failure” the corresponding expressio
would be "he failed”. For "his arrest” the corresponding fo
would be “he was arrested” und “his goodness” is rough
equivitlent 1o "he is good”. Consequently in terms of meani
"his car” can be described as meaning "A posesses B "h
fatlure” is equivalent to “i performs B", while "his arrest”
equivalent 1o "a is the goal of the action B"; and "his good
may be describes as "B is the quality of A",

sights of generative
y into translation.
on of complex
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Similarly the use of trensformational grammar can greatly
facilitate the anlysis and description of ambiguous expressions,

For example, the expression “The fat major's wife” may mean
that either the "major is fat” or "the wife is fat". If the expression
comes from "the major has a wife" the former meaning is
intended. but if the expression is derived from "the major has a
fat wife” then it is the second meaning (ibid: 61).

The diversity of transformational structures within a similarity
of so-called formal structures may be very great. For example,
"his fine car” and "their beloved ruler” may appear formally
| similar, but the meaningful differences are abviously very
| extensive. While "his fine car” may be derived from the kernels
| "he has a car” and “the car is fine”, the phruxe "their beloved

i:'mler" comes from "they love him and he nules over them”.

Nida also states that the most obvious transformations in
- English are passives from actives (1964 - 60). This technique is
' very useful when translating trom English into Arabic where
‘passive forms have to be transtormed into active as in the
following example:

“the thicf was killed by the policeman™

Given the rules of the use of the passive form in Arabic, it is
necessary here to transfom the passive into active, Arabic uses
passive only when the agent in unknown. Therefore this sentence
will have to be translated as follows:

“qatala ash-shurtiyyu allissa”

Thus the application of generative and transformational
ar can provide useful technigues to derive goal language
s,
riher, principles of generative and transformational grammar
also tried 1o develop computer translating programmes.
ever, the texts produced by these programmes were
tically correct, but lacked cohesion. Therefore pre-editing
st-cditing by human translators wers always necessary (De
ande 1978: 12).
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3.1 ‘T'ranslation Te : srammatical
maodel ’ \

Vinay and Darbelnet
highly pedagogical. Vit

arasp and master the equivalents of i

patierns” (1978 236). b
Contrastive linguistics is still widely applied

teaching despite the strong criticism it has received. Ledere

pointed out that translation iy an essentially different activi

from contrastive linguistics:

ie traducteur ne traduit pas une langue mais 1oujours ul
message (1964: 16)

The difference, therefore, results from the difference betweel
langue and parole. The text containing a message to be transhal
is an instance of parole, Consequently theoretical equivalencs
transtating at the level of langue is not necessurily relevant 1o
process of translution. Furthermore, it has also been claimed th
although the “stylistique comparée” method has been found 10
genuinely useful by generation of students, it however lies main
i its ability to improve their language performance rather th
their translational competénce (Mason, 1982: 20). Similarl
Wilss (1977) states that contrary fo contrastive linguisti
translation teaching is parole rather than langue oriented. It
{heoreticuily both language woflanguage one, dnd langua
one/language o oriented. The domain of translation teaching
theretore more diversified than contrasive analysis with
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exclusive language one/ language two approach. Moreover,
contrastive linguistics is focused on the investigation of systemie,
context independent language oneflangusge two structural
divergencies up to clause/sentence leval without taking into
account the gragmatic dimension of a text (1982: 177). Similarly
generative and transformational grammar has also attracted a
number of linguists who advocated its application as a translation
teaching technique (Walmsley 1970; Callens 1972). However, on
assessment it has been reveated that its limitations are represented
mainly in the selection of the sentence as the maximum unit for
syntactic analysis, This proved o be & serious block to the
investigation of intersentence structures, Linguistic competence
clearly involves paragraph and discourse competence, for both
speakers and hearers are able to react consistently to the
‘satisfactory or unsatisfactory character of larger discourse units.
as Nida pointed out:

| No theory of translation can restrict itself to the treatment of

| sentence (1976: 73).

Ancther liability in the standard of .generative and
~ ranstormational grammar is its failure o deal with ceriain lexical,
sstructures. The meaning of some lexical elements is handled in
terms of their deep structure outside their coniext. as De
augrande explains:

- Clomsky's model was designed upon the assumption of
“autonomous syntax, and is not amenable to any larger scale
“inclusion fo concepts related to meaning (semantics) and to actual
age 10 meaning world (pragmatics) (1978: 12)

y then, the structuralist-grammatical approach in a sense
ses that translation problems can be solved when the
ctures of the source language and target language are
ed in contact. Therefore it can be suggested that the aim
method in translation teaching is Lo prepare good
uals. However, the method leaves other aspects of
on, such as the use of a particular level of language in a
ation or the handling of a particular communicative act
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in a complex socio-culturil ¢
claimed to be the n
111- The soci-linguistic s
The socio-linguistic app
with thke purely linguistic
structuralist-grammatioal fai
effectively with meaning. |
meaning in formaly terms,
the sociolinguistic school view meaning i nd cultural
context. Levi-strauss and Malinowsk
reminded linguisticians of
lunguage. The idea of in
context. Levi-Strauss and-
reminded linguisticians of the
language, The idea of investigating nieanit
level stems rom Von Humbolts though tha
between languages is not... one of sounds an s but rather in
the view of the world itself” (quoted in Wilss 1982: 34). The
socialinguistic theory of translation was wiso! influenced by
Casagrande's claim “that one does not ‘transiate languages but
cultures” (1954 338), Following this view a new concept of
translating has been initiated, This new concept is evidenced in
Nida (1964) and Nida and Taber (1969) who relate translation 1o
communication theory rather than 10 a purely specific linguistic
theory. Drawing upon this theory they devised various
Translafion techniques such as chain analysis. hierarchical
analysis and compential anulysis 1o deal with various levels of
meaning such as the linguistic meaning, the referential meaning,
{he emotive meaning and the connotative meaning. The #im is 1
bridge the gap between individuals of different cultural
backgrounds, The focus is on the reader's response, or in Nida's
{erm: the dynamic equivalence. The dynamic equivalence defies
the Sapir-Whorf hypothesis of lan page relativity. The view
behind this hypothesis is that language influences and determines

o its cultural
Cthe differences




the human conception of the world: influences and determines the
human conception of the world; consequent]y the cultural gap is
inevitable and not always bridgeuble. However, the

dynamic-cquivalence method has & universalist assumption:

“anything that can be said in one language can be said in
| another” (1969; 4). Nida's example of how to translate the
idiomatic expression "as white as snow” to people who do not
know snow confirms the possibility of universal communication.
He suggests that the idiomatic expression can either be transiated
by its equivalent in the target language for instance " as white as
fungus” or simply expand it to a non metaphorical expression
such ax “very. very white”. The dynamic-cquivaience also
reminds the translator of the connotative spheres whic may vary
from langunge to language. It has been claimed for example that
“dog" i English and "kalb” in Arabic differ in their collective
connotative ranking, An English person associates the word
“dog" with companionship. whereas an Arab is perhups more
ly to associate it with u dirty, despicable animal. When
nsiated, these culture bound intrinsic lexical elements are to be
ndled within their situational-contextal occurence, rather than
cultral interpretation,

imilarl, Catford's theor of translation (1965). although
narily linguistic and retated to surface structure

ivalence, nevertheless moves in the direction of

nication within context and situation. This 1s illustrated in
phasis on differences of dialects, registers, style and their
gion in transtation. Catford defines dialect as "a language
related 1o the performer’s provenance or affiliations in a
phical temporal or social dimension.

sister and style are language varicties related to the
ate situation of utterance. For example, in transkating
dialogue into French, Parigot would be the target
e equivalent dialect. If it is an informal conversation, it
translated by the same level of style. However, inmany
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cases @ change of sty
change of dialect or ey
1965: 83-91).

I Translation Te

The teaching of |
language culture is
translation teachin
purpose is to train.
conceptualise the world
exercises 10 train students he
may consider the applic
expressions such as idioms, mel
Rokkan (1980) suggests the int
classroom. Her idea stems from the extensive use of contrastiv
linguistics which according 1o her neglects other aspects of
language such as register, tone and implications.

Further, Rokkan also claims that the introduction of prose
passages Will enble the students to gain contextuil Knowledg
from relevant areas such as literature and social studies. the p
exercise can 4lso offer excuse for the exploration of near
synonyms, allied and phrases {1980: 226).

Although the "prose™ theory, register and the culture based
throry huve played & considerable role towards a comprehensiv
mode! of Language analysis and conscquently in translation, the
neverthless have their limitations in terms of teaching- In Nida®
theory there 35 a heavy emphusis on the (renslation of Langua
form its cultural level. this is justifiable as far as Nida's wort §
concemed. However, if one can add a futher argument abou

transhation. it can be claimed that one dones not translate culture
but one translates texis,

Similarlarly, register theory falls short in itd sectionalising of
Langiage into level such as register, mode and style and analysc;
its context from its statistical constituents. for example, i
particular register is a function of a statistically determi
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predominance of certain lexical and grammatical features as
Catford stat=s:

Register marers are chiefly lexical and srammatical- statistical
features such as the high frequency (30% to S0%) of passive verb
forms and the low frequency of the pronouns 1. you, she in
English scientific register (1965: 90).

The application of this method in translation teaching Will
drive The lemers 1o concentraie on the statistical orientation,
leaving other discourse dimensions such as text-structure and
text-pragmatics unaccounted for. Tese are claimed 10 be the

domain of text-linguistics which is dealt with in the next section,
IV-, The text-linguistics mode!

One of the fundamental changes in modem linguistics is the
gradual shift from ‘linguistique de la langue’ to linguistique de ia
parole’, The shift was initiated by the advent of the
text-linguistics theory. Text-linguistics stemmed from
dissatisfrction with the traductional approach (o language study
from a micro-level (word, phrase, sentence) to widen its intersts
in the study of the text. The difference between the two is that
conventional linguistics to answer the question ‘what structures
can linguistic analysis uncover in a language?'. On the other
hand, text-linguistics attempts to answer the following question,
‘how are discoverable structures built through operations of
decision and selection. und what are the implication for
communicitive interaction?’ (De Baugrande and Dressler 198%:
15),

Clearly then, traditionai hnguistics attempis © analyse
language, whereas fext-linguistics atiempis 10 investigute
commuriication. Text-bused studies can be traced back to Harris
(1952) who propased a meshod of discourse analysis according 1o
squivalences. Later. various attempis were made to unalyse
smmunication in terms of (ext and context: text-theory (De
Beaugrande and Dressler 1981}, text-grammar (Werlich 1976).
fext-processing (de Beaugrande 1980). text and context {(Van Dijk
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1977). The common fea
the text as thke proper
Similarly the un
is the text, Translat
this has led to the re

¢ text-linguistic approach
| text-oriented even; and

for translating is not the
ing 0@, 1l
b. Translating should not be regar
comparing and contrasting. WO text
interaction between the author, transk
translation, b Ay
¢. The interesting factors are not text features themselves, but
underlying strategies of language use as manifested in texte
features.
d. The strategies must be seen in relation to the context of
communicating.

e. The act of transkating is guided by several sets of strategies
which respond to the directives within the text.

One set acounts for the systematic differences between the two
languages. A sccond set depends on the type of language use
found in an individual text. A third set applies to systematic
instructions of selecting equivalent items within their relevant
context (De beaugrande 1975:13),

Furthermore, one of the most significant contributions of
text-linguistics to translation is the classification of texts into
types which has the implication that the Wity a text is translated
will depend on its type. Further. given that a text type is
identified by its communicative function, the translation
co-textual refers o the processing of text-structure and texture.
The contexual refers 10 the negotiation of a text on the level of
intertextuality. subsumes the examination of text-roduction and
reception which depend on the transltor’s prior knowledge of
other texts., ‘

arded as an exercise in
“but as a process of
tor and reader of the
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" The classification of text-types and their relevance to
Jrunstation has been discussed by various translation theorists.
Among those, Newmark (1981) classifies texts according 1o their
~function; expressive, informative, vocative and discusses which
category is to be translated semantically and which
 communicatively. Hatim (1984) classifies texts into three
categories: expository, argumentative and insiructive, and
iltustrates their application 1o set up translation teaching methods.
1. Transkation teaching in the text-linguistic model
“The advent of text-theory cannot but draw the attention of the
translation teacher on the limitations of contrastive linguistics and
sentence based technigues. Nevbert reminds translation teachers
‘by claiming that "it has become one of the most common places
of translation as well as translation teaching that we translate
texts and not words and structures (1983: 61},

Recent works on text-linguistics are graduatly making their

~ way to translation teaching. This is lurgely significant i Reiss’

(1982) describes teaching methods which are text-linguistic
based.

Neubert (1984} s aisa convinced that transiation is text-bound.

He consequently examines a number of questions related to
text-linguistics, including textual constraints means of expression
and the semantic and the pragmatic equivalence in relation to
text-types and describes their implementation in a translation
training course (1984: 61-9).

Simitarly. the examination of the text-typological approach and

its implementation in teaching is Mlustrated in Hatim's work
(1984). Drawing upon text-theory, text-grammar and
text-pracessing he identifies three categories of (ext types:
1. Exposition: this can be descriptive, focusing on objects and
relations in space. Narrative, focusing on events and relations in
time. Conceptual, focusing on concepts and relations in terms of
either analysis or synthesis. |




s up teaching

stratcgtcs 'l‘he text-types, and

isolate their text. The key to
identifying the . sectionalise it into
_supm-semcnc:al' ties wh : . iation of texture,

These few e ading influence of
text-linguistics in mmng. Vith the popalarising
works by contemporary theorists, therefore it is only reasonabie
to predict that text-linguisties will establish itself in the
classroon.
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